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4: Co-regulation in Practice

PART 4

v b Co-Regulation
in Practice

ENVIRONMENT, RESPONSE, LANGUAGE & DE-ESCALATION

What does co-regulation
actually look and sound like?

[ °
‘ O_Re atlon lS a Co-regulation is a daily practice. It is not intended to be used
only when a student is already dysregulated.
® ® : : Yo : :
D l P t When applied effectively, it is an ongoing, proactive process
al y rac lce. that supports the management of everyday stressors.

By consistently providing attuned, responsive interactions, adults

help build a foundation of emotional stability that reduces the
likelihood and intensity of future dysregulation.

To do this well, adults must be:

s Self-aware: e care

\’ Able to recognize their own ofTaourself to0

dysregulation cues.

Reflective: curious:
p Willing to explore what might be St ?‘dgmenta
happening for a student. ot
Intentional:
@ Using their body, breath, tone, Mot s i ffereﬂce
and language as regulation tools. makes

SW'“e

\ &

-0 When these qualities come together, educators move beyond managing behavior PC°P wer
to creating the conditions in which students can return to regulation, reconnect with others, and re-engage in learning. Bng owWS*

/ '“""
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FROM SAFETY

Effective
co-regulation rarely
begins with words.

It follows a
developmental you
sequence: BELONG

Bringing the Three Layers Together

TO CONNECTION TO LEARNING

Set the Scene

Create environments that reduce
stress and support regulation

(e.g., predictable routines, welcoming
spaces, clear expectations).

PREDICTABLE
INCLUSIVE
FLEXIBLE
SUPPORTIVE

Be the Anchor oA

Use your own calm, regulated CURIOUS
presence to communicate safety KES?ECTFUL
through your tone, body language, CONSISTENT

and consistency.

Use Reflecting Language

: 7
Help students understand and organize ~ ~~ e
their emotional experience through — N
validation, curiosity, and collaborative /7

problem-solving.

er
chrond” chip®:
When these three layers work together, educators move beyond managing behavior ﬂe\.ﬂ*‘:\id
to creating the conditions in which students can return to regulation, reconnect with others, and re-engage in learning. 9?3,(‘)(0,& Q)
/
3
- ° l ° f °
Layer 1: Universal Design for Regulation
Pulls Support into the Core
ENVIRONMENTS MATTER FOR THE NERVOUS SYSTEM
Safe Break Spaces
«—  Spatial Predictability . \ J | — e Nog-puncitive Foculi Zones
3] Clearly posted visual | ‘ichﬂule e or Cozy Corners where
c g9 students can voluntarily
sefisduleSandBiom Brkgk [€lel® settle their nervous systems
Menus to reduce the \ i 4
cognitive load of transitions. before hitting overwheim.
o 3 Environmental
ﬂ Sensory Normalization Softening
Integration of ﬂexibl.e \I Using dimmable lighting
seating, noise-reducing I AR e
headphones, and tactile background sounds to
tools available to all muffle distractions and
students, reducing stigma. lower baseline stress.
Regulation tools are necessary accommodations, not rewards for good behavior.
4
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/ Secondary (Grades 6-12) Map

SPACES THAT SUPPORT A REGULATED LEARNING ENVIRONMENT

Personal reflection board
Stations sticky notes for students to
H standing desk, low table, zﬂgz;{?]wsw share needs or
couch/soft area for reading
or journaling
Calm down space

bean bag, visual coping
prompts, emotion wheel
Calm materials shelf
mandalas, headphones,
ﬂ putty, mindfulness cards Weekly planner/calendar wall
to reduce executive
functioning load

Anchored adult zone

clearly visible, accessible,
calm presence

Option for quiet
ﬁ entry rituals

(e.g., music, journaling,

breathing)

Why lt Works: Teens value autonomy and authenticity. Regulation-supportive secondary spaces offer privacy,
dignity, and subtle co-regulation supports that don't feel infantilizing or shaming.

Anchor the situation with steady tone.

RE GUIL ATHION "HAPRENS THROUGH: PRESENCE, NOT PRESSURE

Escalating Situation The Resonance Wave Steady Tone j g

Steady presence
changes the wave.

A calm, regulated tone

Escalating Situation Resonance & Regulation Steady Tone helps the nervous system
find safety and return
to balance.
The Move: In Practice:
Match volume andtone. When a situation is escalating, keep a quiet or moderate volume.
Maintain a serious, calm, and steady tone. Do not attempt to out-volume

the escalation.
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Attunement vs. Technique s

ame W
Dy
NOT THE SCRIPT. MLP/QQ
\ . .
s Attunement means accurately noticing and responding to another person’s emotional [ 0/ It Eiditferenniiom
state while remaining grounded ourselves.

IS SESREHAERN R EISASTR] ©FN" SEHET" Pl

simply following
a protocol.

C—— —

fat Two adults may say | 138 Jp——
i Tecan.Se2 5 Sy exactly the same words: W “T canvse@
woupsel: = 4
g ‘T can see that

prem +
W’w upset.
The difference is not the script—

it is the relationship and
the authenticity behind it.

> ) N 9 ; % - g y ,."“',, -
~ - .
This approach feels O changes W';M' This approach may feel
authentic and supportive. ‘Qm

dismissive or mechanical.

®© @ o o

Notice subtle Adjust their

Remain Communicate Respond rather
changes in behaviour expectations flexible genuine curiosity than react .
>// ; Students do not need perfect adults.

St i
Re?
T@mdada&&whmmbhm@pmwwn@mtﬁemw Brght””

7

YOU CANNOT TEACH A STUDENT WHILE THE STORM RAGES
Your goal is to survive the peak and wait for the calm.

> Mapping the Emotional Storm &\(

Zone 1
The Storm: § Uy
é (Z iz Reduce Demands / S 'r
— Do Not Correct Qg

Zone 2
Riding the Waves: ‘L Calm meets calm.
Offer Comfort = The adult’s grounded
Zone3 nervous system
The Calm Sea: bsoth d trali
Buid Copingskils  @0s0rbs and neutralizes
the student’s

dysregulation.
The Emotional Wave Chart
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/ Regulation Before Expectation

SUPPORT THE NERVOWUS SYSTEM BEFORE RAISING THE BAR

The Trap: Traditional Sequence The Scaffold: Trauma-Informed Sequence
EXPECTATIONS Demand Step 3: Reintroduce
the task or expectation.
.' Step 2: Regulate

Increased with presence.
Distress

‘ Step 1: Notice the
nervous system.
Escalation
$
Consequence
g This isn’t permissiveness; it’s prioritization.
We are not lowering the bar; we are scaffolding the ladder. /

o The Pre-Response
Pause

[ Be calm and grounded before responding.

vty You cannot co-regulate a student if you are dysregulated.
The deliberate pause is where the strong posture is maintained./

10
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What might this student be communicating
through this behaviour?

01 Is this student giving me a hard time,
@ ' orhaving a hard time?

What need, emotion, or skill deficit
might be contributing to this situation?

How can | maintain the boundary while
strictly preserving the relationship?

What specific support does this student
need to be successful right now?

The Educator’s Pause:
A Diagnostic Tool

WHEN CHALLENGING BEHAVIOUR OCCURS, HIT PAUSE AND ASK YOURSELF:

A 11 5

FPause to wspond
with purpose.

11

The Anatom

Mind (Awareness):

Qg Self-reflective. Willing to explore
what might be happening rather

than jumping to consequences.

O Body (Posture):

r \ Soft posture, relaxed shoulders.
I Non-threatening proximity.

Lungs (Breath):
db Slow, steady breathing.

(Children borrow the adult’s calm.)

of a
Regulated Presence

AWARENESS, CALM, AND CONNECTION IN ACTION

. Co-regulation doesn’t happen in a manual.
| It happens in the hallway, the classroom, the cafeteria line.

Face (Expression):
Receptive, relaxed facial muscles.
(Students constantly scan
environments for cues of safety.)

Voice (Tone):

Speaking slowly and warmly.
Tone of voice is often more
powerful than the words chosen.

12
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Processing Non-Verbal “Cues of Safety” s

Buil
ecthV‘
MIRROR NEURONS SCAN FOR NON-VERBAL “NEUROCEPTIVE" CUES. onn orts
These cues of safety help a student’s nervous system feel safe enough to regulate. Le%‘:“ing @
AUDIBLE BREATHING OPEN BODY LANGUAGE PROXIMITY & POSTURE
Making breathing visible and audible Relaxed facial muscles, a warm tone of voice, Kneeling beside a student or using parallel
gives mirror neurons a rhythmic and an open posture signal safety to be regulation communicates support, not threat.

pattern to lock onto. mirrored.

RESPECT
INCLUDE

{  suppoRT
BELONG ¢

"BRIGHT

|nhale..-
/_\/_/ Exhale..-
=< Togefher.

@ Relaxed face and soft eyes

Slow, visible inhales and : e © Sit or kneel beside (not across)
audible exhales signal safety. ¢)) Warm, calm tone of voice A to reduce power imbalance.
i’ Open posture (unclenched, non-threatening)
~ Rhythmic breathing helps the ; SNES Parallel regulation (side-by-side)
AN nervous system downregulate. L 4 Friendly, approachable presence feels safer than face-to-face.

Your calm breath becomes These non-verbal cues are biologlical Proximity communicates:
contagious calm. signals of safety that the student's “'m here with you.”

brain can mirror. /
Wl

I

o 5 S.
Mirror neurons are always watching. Calmer studenfes
Your non-verbal cues of safety help the student’s brain know: “I am safe.” ahter Futures: v
When they feel safe, their thinking brain can come back online. Brig

13

/ The Grounded Pushback
Response

Establish concrete limits
without getting upset if the

f )Q I student pushes back.

Pushback is a data point, not a personal attack.
Manage the environment through co-regulation rather than emotional reaction.

~, You cannot co-regulate a student if you are dysregulated.

The deliberate pause is where the strong posture is maintained.

14
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O Individual
& Reflection Question The Thermometer The Thermostat
o B\
eing the <[l - . :
o _ M < == =
BELONG Crmosta = ~
K“ Presey\ce
. Vo calmer A thermometer reflects A thermostat sets the
: +omorTow. the room’s temperature temperature (brings a calming
(it reacts to the student’s presence to defuse stress).
emotional state).
" It helps bring the emotional
When emotions rise, climate back to a more regulated
the thermometer rises too. state.
E/ Your Reflection:
z Describe a situation where a student’s emotional temperature
was high, but you successfully remained the thermostat.
a What happened?
9 How did you keep your posture intact?
15
Redefining Your Role s
ing.
g Differe"’ " urpose: A
crorent pUP
. o differe™ me.
during a dysregulation A ot V'
It is not to investigate, lecture, determine consequences, or force accountability in the moment. \’\
X - X X Determine X Force =
Q }w;ets:gate . @ };ectt:]re e consequences .‘. accountability
2 apper'le", . ousnot a,,Ve~~ “There will be a AEeT “You need to take
Who started it? You need to... consequénce.” responsibility now.”
Dufiﬁg n Focus on safety, regulation, and connection teI': Once regulated, it’s the time to reflect, repair,
escalatw 2 : ;i 5 La' and support growth.
3 &)
> O = > D S ia >
Safety Regulation Connection Reflection Repair Accountability Learning
Ensure safety Help the student Maintain Explore what Rebuild trust Support the student Identify strategies
for everyone. calm and co-regulate. or rebuild connection. happened and strengthen to take responsibility for next time.
(without blame). the relationship. when ready.
YoU T3 i
BELONG atLo
vers
HERE lote f'ufst- A calm w}:‘u'l s @
2 fedt ¢ can Wit tod% " morrov
The res! s roﬂﬂer
r
gg Different moments. Different goals. Same belief. Strﬂg;nshlp&
Students do better when they feel safe, supported, and connected. RBC i,ghtef Futuﬂs' v
1
/
16
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Clear the decks by
removing all demands

g

Instructions Questions
“Sit down.” “What happened?”
“Calm yourself.” “Why did you do that?”
“Go to class.” “How are you feeling?”

Crucial Rule:

Take away instructions, questions, and pressure until the teen settles.

Do not teach or correct the teen while they are upset.

| ess
e.
p regsur
More Presencé:
A Calmer
Tomorrow:

Pressure

“Hurry up!”
“Come on!”
“You can do it!”
“Let’s go!”

17

for in-the-moment crisis.

o Stop & Regulate Self
/) You are the anchor. Take three
6 Name the State f %l)

r @ Wait for their body to calm.

slow breaths, drop your
Validate the physiological
the external behaviour. \ /
0 Stay Close (With Choice)

shoulders, and unclench your
state without judging
\ ~ -
’ Use a proximity slider approach.

jaw before you intervene.
Offer comfort (space, parallel
‘\ é but do not force it. Kneel to \_/

balance power. |

Layer 2: The Anchor Protocol

9 Match & Slow Breathing

-4

Reduce Demands

2

J/

The thinking brain is offline.
Immediately remove
instructions, questions,
and pressure.

Model steady breaths audibly.
Lower your voice and speak in
a steady, warm, and moderate
tone.

=17

Co-regulation creates the conditions for calm to return.
When adults regulate, students can regulate.

presence, or a physical tool)
J;
18
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The Three Nervous System Responses gt

Beharin?
DIFFERENT SURVIVAL STRATEGIES. THE SAME NEED FOR SAFETY. SW'NMS @
u Biology
B - Same
\ B v
FIGHT - 3 FLIGHT [\ FREEZE
— i £
When a threat feels unsafe When a threat feels overwhelming ’ Y // When a threat feels inescapable
and needs to be confronted. and escape seems like the only option. = and the body shuts down.
HOW IT MAY LOOK HOW IT MAY LOOK HOW IT MAY LOOK
@ o yelling or swearing @ * |eaving the room or class silence or not responding

* arguing or challenging authority * avoiding tasks or responsibilities
* aggression (physical or verbal) ® procrastinating or disengaging
* throwing objects * hiding or withdrawing

o defensiveness o frequent bathroom requests

staring or zoning out
appearing “checked out”
difficulty speaking
minimal movement
emotional numbness

WHAT THE NERVOUS SYSTEM NEEDS
* patience

® connection

* gentle reassurance

* minimal demands

* time to process

o reduced threat * asense of safety

e emotional containment o reduced pressure

o calm, steady leadership * opportunities for movement
o physical and emotional safety : Z::g:fatlazlg\ ga::eit:nctture

o WHAT THE NERVOUS SYSTEM NEEDS ﬁ WHAT THE NERVOUS SYSTEM NEEDS o

@ HELPFUL RESPONSES ° HELPFUL RESPONSES ® HELPFUL RESPONSES
\ é e Stay calm and use a neutral tone.  Offer a calm break before distress escalates. M o Sit quietly nearby and offer a calm presence.
e Give the teen space and reduce the audience. /) * Provide access to a designated regulation space. Cow o Avoid repeated questioning.
 Set clear, consistent limits. ® Reduce demands and simplify instructions. o Use a soft, reassuring tone.
® Acknowledge the emotion without escalating. ® Allow movement and choice where possible. o Allow extra processing time.
® Maintain a respectful, non-confrontational posture. * Re-engage gently and without shame. o Let them know they are safe and supported.
“I can see you're really upset. “Would it help to take a short break “You don’t have to talk right now.
I'm here, and we'll get through this together.” before we continue?” I'll stay with you.”
G Different behaviours. The same biology. S“f"? Capacity
All behaviour is a form of communication, and all behaviour is an opportunity for connection. c'“teLWN-,‘gA (V)
for L&A=
19
[ ]
e De-Escalation
Architect
A FOUR-PHASE PATH TO CALM AND LEARNING
/ @ L Ny
_© 7 D - @ z
o Ny
Phase 3: Intervene
Phase 2: Anchor STt h
2 3 9 eploy active listening, o
Phase 1: Assess EsGia b ateine. SRl e Phase 4: Resolve
Identify Freeze, Flight, or Regulate your own fg i t Debrief, review
Fight. Diagnose the nervous physical geometry, S el C’Eptlf?nstod t tier-specific guidelines, and
system state before acting. energy, and affect. CozteytialcitiESucent: update safety plans for
continuous improvement.
o o e
- , Calm adults create the conditions for calm to return.
When adults regulate, students can regulate.

20
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&

Proximity

Keep a safe, respectful
distance honoring
individual tolerance.

Ask: “Can | sit next to you?”
If no, widen the distance.

Stance

Adopt a non-threatening
posture. No crossed arms;
no hands on hips.

i

The Geometry of De-Escalation

Line of Sight

Maintain visual contact for
supervision and safety,
even from afar.

N

%
i

//
//\45° o
———————— -

Adult

Student -

Personal Space
Boundaries

®

P ——=

Positioning

Sit side-by-side or stand
at a 45-degree angle.
Never stand directly
face-to-face.

P
£45°

Eye Contact

Avoid intense eye contact
(perceived as a threat).

21
Examples of de-escalation strategies
——— SMALL SHIFTS. A BIGGER IMPACT, —mM8M—
Remove Respect Use a calm, Allow time
the audience. personal space. respectful tone. and space.
7/ s
: & H // = -
B ) - ~
I s M .
Give privacy and o ) Give time to think
reduce attention. lve:Space. Keep it clear and calm. and regulate.
Validate Listen actively. Stay calm Get support
their feelings. and grounded. if needed.
N s p a N\ / \ /
s ' N e i
Acknowledge Be present and It’s okay to bringa in
without judgment. let them share. Regulaftifsi/?urself anotr):er adulg
S
5 Calm adults create safer, more connected learning environments. Same St"de"ts}ows.
These small shifts help de-escalate situations and support regulation for everyone. Brigktef tomor
22

11
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SMALL SHIFTS. A BIGGER IMPACT.

/ Examples of De-escalation Strategies & x

Avoiding getting Movmg away from Settmg simple,
caught in a power trymg to teach a lesson concise, and
struggle. or reason with the student. realistic limits.
Coming alongside the Not taking it personally;
student’s frustration, being careful to not overreact.

by naming and validating it.

"W Q

V ’ Calm adults create safer, more connected learning environments. ‘ e

ter
By gutures

Allowing time/space
for decision making
(not pressuring for an
immediate response).

7

N\

Having another adult support
or step in if the situation is not defusing.

\l/

o

23

/ Emergency

Protocol Caveat

Physical holds are strictly a control
measure of absolute last resort.

Resorting to a hold is only permissible for safety
purposes in a situation of eminent danger. If a hold
is utilized, staff must immediately and rigorously
follow the specific steps listed in the school board’s
protocol on control measures.

\,

Safety first.
Always.

Careful, consistent
adherence to protocol
protects both students

and staff.

24

Presented by Catherine Korah, CEBM
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N F

Step 3: Align

Consult the student’s
safety/action plan. Update
notes on proper adult posture,
specific practices to avoid

at high stress levels, and
post-debrief student practices.

Step 2: Review

o

/ The Post-Event Protocol

REFLECT. REALIGN. MOVE FORWARD TOGETHER.

Evaluate school guidelines around preventative practices
and alternate measures. Ensure practices are adapted to

individual differences and specific Tier profiles.

Step 1: Debrief

Adults involved must meet
to review what happened
and discuss whether actions
could have been handled
differently.

25
Layer 3: .
Reflect lanlguage to validate
emotional state.
The Emotion Mirror :
Unnamed \ Validated
Emotions DY Emotions Seen, hear d,
A"""“‘ understood.

The Move: Use reflecting language.

This acts as a mirror, proving to the student that you are actively listening

In Practice: Name the emotions the student expresses.
fﬁ% and seeing their reality.

Reflecting language

helps transform
overwhelming emotions
into something that

can be named, understood,
and supported.

26

13
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v Narrate,
Don’t Interrogate.

D’ffi? ent Avoid asking questions.
,'2\/ calMer | e Questions can increase pressure
tomorrow- / and escalate the situation.

e

Narrate what you observe.
“| can see you're really frustrated.”

“It looks like this is hard right now.”

\ / . . .
~ ' - Observation builds connection.
= It reduces pressure and shows
understanding.

Calm adults create safer, more connected learning environments.

. ~ Different words. A brighter tomorrow.
27
Name the emotional state,
not the external behavior
Speak slowly and simply. Short sentences work best. Naming the feeling helps
them feel understood.
o S G
Focusing on Behavior Naming the State QE
Stop yelling ) F eellngs
You are feeling overwhelmed. make sense.
Calm down right now When we name
emotions, we help
. : This feels too much for your body. students feel seen,
Why are you doing this? heard, and supported.
28

14
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Feelings
Make
Sense

CONNECTION

Validate the Emotion.

Validate the Emotion. /
\ !/ Validation tells teens: “Your feelings make sense.”

Examples include:

- = e “That was really disappointing.”
7 N ¢ “| can understand why you're frustrated.”

A SAFE
SPACE

FOR ALL
FEELINGS

All feelings are welcome here.

BRIGHTER
TOMORROWS

N 7

e “Anyone might feel overwhelmed in that situation.”

Validation does not mean approving inappropriate behaviour.

It simply acknowledges the emotional experience before
teaching alternative responses.

describe them. Adults can gently help by saying:

e “It sounds like you felt left out.”
e “| wonder if that felt unfair.”
e “Your body looks frustrated.”

Naming emotions helps organize the nervous system.

p—— | Help Teens Find Words.
2 / Many teens experience emotions before they can
v /

29

NNy

All feelings

Separate Feelings

from

7
are okay. =
v N
> Big feelings.
Not all gJeeind
5 Better choices.
b:,{:ga;f:yr s Brighter futures.
v v

af

Same teen.
Different choices.
A brighter tomorrow.

e ———

Behaviour.

a & Mook All emotions are acceptable.

7z
= B Teens need to hear that all emotions
p & are okay, even the difficult ones

(e.g., anger, sadness, frustration).

L
[ It's okay \\ /
K\ to feel angry. | <

Ny

</ [lllhelp you

= express that
Vi feeling.

Set clear limits on behaviour.

“It’s okay to feel angry. I'll help you
express that feeling. It isn’t okay though
to hurt someone when you’re angry.

So instead, let’s...”

This distinction reduces shame
while maintaining clear expectations
and teaching more appropriate ways
to express emotions.

30

15
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Instead of:

{ : “You need

The language . to calm down.”
we use matters. -

The words we choose can either
escalate distress or support

connection, safety, and ,
co-regulation. 4

G

aihat’S ot
appropriate.” )

“You're being

Language shapes safety. (
disruptive.”

Calm, respectful, and curious
words help the nervous system
feel seen, heard, and supported.

Try:

>
& “I'm here with you.
Let’s take a breath
and figure this out
L together.”

%

g “Let’s talk about

a different way
to handle this.”

-

L

“It seems like

something’s up.
—3 Do you want to talk
or take a break?”

31
G ding Stat t
roundaing Statcments.
. ) / >
simple “I'm here” ) °- o o
words ¢a? ’ N - Use simple, calming statements.
make @ big “You're safe.” During moments of distress, fewer
orfrenCe TR ;
dlffe\re/ 1/ “We'l figure \\‘ i words are often more effective.
N \ s » J /
D q/ -\ \‘thls out together. ) .
7 = pe——— “I'm staying
» with you.” Ny
Take > ~  These brief statements
hgurtpe: 7 “We'll solve this - 53 ' - communicate safety
when your body | \ more effectively than
is ready.” lengthy explanations.

16
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S

The language
we use matters

WORDS THAT SUPPORT CO-REGULATION

Moment

7/6’ Student throws item

@ Student refuses to participate
()  Student shuts down completely
nl]ﬁ Student begins to escalate

©

\Il

&

After a dysregulation moment

Co-Regulation Language

“You're having a hard time. Let’s pause. I'm staying
right here.”

“You don’t have to talk right now. I'll be here when
you're ready.”

“It's okay to need some quiet. I'm going to sit near
you for a bit.

“Let’s take a few breaths together. We can handle this.”

“That was a lot. I'm proud of you for getting through it.
Let’s talk.”

Calm words create safety. Compassionate, clear, and curious language helps the nervous system

feel seen, heard, and supported.

33

Firm Care

Boundary

= “The answer is still no.”

“You can’t have the iPad
right now.”

“That language is not okay.”

“You need to stay in
the classroom.”

' =)
. Regulation
y “I’m going to help you

through the no.”
“I know it’s hard to wait.

I’m here with you until it’s time.”

“I won’t let you use that language.
Let’s find a calmer way to say it.”

“| see that you don’t want to go.
I'll walk with you and help you get started.”

34

17
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TIER 1: Universal Practices

The goal is to proactively support the nervous system before dysregulation occurs.

Predictable Routines

Consistency reduces anxiety (e.g., schedules,
transitions, clear expectations).

Safe Break Spaces
Non-punitive spaces (e.g., quiet corners, sensory
supports) for students to rest.

Somatic Practices
Movement and breathing support regulation
BELONG ’fL (e.g., stretch breaks, breathing exercises).
" REGULATE SMALL
SHIR / ) Check-In Tools
IMPACT [ , Non-verbal tools (e.g., feeling check-ins, zones)

help students identify and name their emotions.

Co-regulation Language
Use supportive, grounding language
(e.g., “Let’s take a breath together.”).

,\@%4 ‘ Support today. Stronger tomorrows. Gam o Shuderts Q?

res-
When students feel safe and regulated, they can connect, learn, and thrive. Brig ht or Fu

35

TIER 2: Targeted Practices

The goal is to help students who need additional support in managing their emotions
and building regulation skills beyond what is provided universally.

Targeted Somatic Practices

Provide extra support to practice calming
strategies (e.g., breathing, movement,
sensory tools) and build confidence.

Different
Support
Same
Potentla

Strategic Scaffolding

= Use pre-taught strategies and offer 2-3

- specific choices (e.g., take a break, stretch,
= use a quiet space) to help students manage
challenging moments.

T REAL PROGRESS

> N BRIGHTERTOMORROWS : Relational Coaching
. y "/, y Q Use supportive, real-time language to
s a = — model regulation (e.g., “My body is getting
Extra tugf conﬁdence tomorrow. e tight; I'm going to take two breaths.”).
Greater N2
Al 7
S as 2 Support today. Stronger tomorrows. Sam Stud;i:"weS v,
e Targeted practices help students build the skills and confidence they need to succeed. Brighte” g

%
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¢ Use a neutral and steady presence.

¢ Take a breath, pause, and respond
rather than react.

A el
adult cat hen stress
ha 9 bullds
of @ mey\t Regulated
Able to cope, learn,
@ and engage.

Be calm and grounded v

before responding. 000

¢ Regulate your own nervous system. ..‘

Tier 2: When a Student Becomes BY g
Emotionally Overwhelmed Feding ot

The priority |mmed|ately shifts to re-establishing safety.

.A

Overwhelmed

Emotional overload often

leads to changes in behaviour,
attention, and participation.

Approach with authenticity,

curiosity, and interest —
never judgment.
« Stay present and listen.

¢ Focus on understanding rather

than fixing.
« Validate their experience.

PROGRESS B
yor
pERFECTION |

SUPPORT
BELONGING
RESILIENCE

BRIGHTER TOMORROWS

Use proactive supports.

» Adjust demands when needed.

« Offer choices and a sense of control.

 Incorporate preventive strategies
such as routines, scheduling, respite,
and smooth transitions.

2

. ts.
Support in the moment. Stronger tomorrow. Sam Sf“;e:ws
When students feel safe, supported, and understood, they can move through challenges and continue to grow. Bri 9W' 5
37
Student Preventive Action Plan
A proactive tool to support student success.
prevent
STUDENT ACTIVE PREVENTION/SAFETY PLAN (giving priority to prevention) - in Secondary TEMPLATE DOCUMENT uenge S
. @" Student name: DOB: Cha '
Identify needs wwesbma School/Board: Grade Level: Homeroom Teacher: B ul ld
Understand : : g htef
g " | ific objectives* related to Best Selected
Eﬂ%ﬁ:;sgae gd [emaes e ammnemmenss | R related to the objectives Tk g br(lig y S
: aus-
@ Plan ahead
Use proactive Same
strategies and late
supports. temp
Plan B for a difficult time or activity Plan B for a difficult day i bi litie
i N,
Promote success ]
Bu“d_ safety, * The bjectves aremeant obeanchoredinthe adul posure an the elected support measurest caffldcompensatefor the needs and challenges
confldence, and 8 i meant ive rather than waiting for the problem to arise to intervene. The division of adult roles and il t be clearly defined
independence.

&

Access the template here:

https://www.cebmmember.ca/tier-2-targeted-practices

)
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Tier 3: Triggered Students
Operate Outside the Window of Receptivity

t
momert By : : ‘ .
In Etzy cant When a student is at Tier 3, they are entirely unreceptive to verbal interventions
hear Us: in the moment.
’ ee
Lets m il
. eas,
their e, - rer. Lengthy X
ush ha ; €. \ /
not P explanations T Ny , >
- N 4
7
*—|] Conventional <~ = . F poo o
=<J) discipline -3 1 o-regulation .
ime

Task pressure <~~~
> 1

Safety
~

0®
oD 8
) 7'/ m
- [ .
& Ultimatums & v/ r -

The adult must wait until the student returns to a state of calm W
before addressing the situation.

Dy

:“_é_

De-escalation
strategies

-

39
/ 3 o
,,/ Tier 3 Demands a Non-Negotiable,
Proactive Foundation
A strong Relying on the key elemgnts to effect change is preventative, proactive,
foundatu%ﬂty and strictly non-negotiable at Tier 3. Consi;tencg
tes sATed’ today-
CrfngulaﬁOn: y reatelr'
d opportunlfy ‘ ort today 5ssibilities
for success: [ S",PZ s brighter , tomorro:
m puil FrOWS- ﬂ )
| tomo §

B 0 ® | &
Structures Predictability Adapted Respite Movement
L ey Sheculing Build in regular Support regulation
: ; Red rtaint :
Provide consistency € :ﬁj lajrr:ii?at ainty Adjust q!err_\a_nds opportunities for through physical activity
and clear expectations. s tomesk |r:jd|wdual breaks and downtime, and sensory input
needs. : 2
A n
j The right supports, in the right place, make a difference. W
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The goal is to accompany students with complex

SUPPORTED
VALUED
CAPABLE

vy
~ P d

SMALL
STEPS
BIG

Nl | procmess

TIER 3: Intensive/Individualized Practices

individualized and often specialized supports.

8'8

needs with more highly

Individualized Regulation Plans

Often co-created with special education
teachers and related service providers
(e.g., OTs or SLPs) to address the student’s
specific needs, strengths, and goals.

Intensive Adult Presence

Provide consistent, direct support and
co-regulation, as the student may not yet
self-regulate, even with intervention.

Restorative Practices

When significant ruptures occur, focus on
repair and restorative conversations to
rebuild safety, trust, and connection.

\ U ’
B ’_ More support today. More possibilities tomorrow. Same "";:f; o Q?
e Individualized practices help every student feel safe, valued, and capable. Brig ighter
i
41
A proactive tool to support safety, regulation, and success.
P]an for Py STUDENT ACTIVE PREVENTION/SAFETY PLAN — in Secondary TEMPLATE DOCUMENT et
O o Q@. it mme.: o Homeroom Teacher: S af y
Identify early wwcebm.ca School/Board: Grade Level ‘ d g t 0 d a y
::'ignse?:d 5!"57::;"955 Observable signs Adult posture and practices suggested 1 Adult posture and practices to avoid B ri 9 h‘te 7
ggers. !m,e,.?:‘s;nden! ! rows_
Iesnr:-‘un:l, and t mo r
5 receptive |18 0= % = | g
:‘; :’tﬁ{:;::nve When the s;udent

appears to be |
Suppor Foinoh |
regulation before When the student's |
challenges stress response or |
escalate. frustration level is

activated and ‘

bellnnlnl to ‘

& When the smd«l’s
Keep it mfe
@ collaborative O

Involve the :ﬁ.‘,@mn ‘
student,family, PoSTIRtOrvertion e e i = ey ] e R e S |
and school team. following an acting- ;

out episode

9 Access the template here:
c https://www.cebmmember.ca/tier-3-individualized-practices v
42
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©
=]
=
©

|

Build positive relationships
Support predictable routines
Reinforce clear expectations
Support smooth transitions

Notice early signs and check in

L The Role of Support Staff surer
/ Across the Tiers Blrd, ¥
@
o~ 2% S
,,Jier1—Prevention  fier 2 — Co-Regulation Tndividustization

CAUMINGRCONNECTUNGRSUREORIING MORE INTENSIVE, TARGETED SUPPORTS
Know the student's plan, triggers

Reduce demands temporarily 4
and regulation needs

Provide proximity or space Prioritize and maintain safety

i &) Do

Use calm, supportive language Follow agreed-upon procedures

Communicate and collaborate with the team

Ne
8

Offer regulation strategies

Implement the safety plan when needed

€ &0 b«
&)

Help the student reconnect

Sup) ort
un;erpsfand

SAFE SPACES

(ation =
ulat L d
iy S
happ® / opORTUNITY

Support staff make a difference at every tier. ' Stranger Sbézfii‘es_ V)
When students feel safe, supported, and connected, they can learn, grow, and thrive. Byighfe'
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