CEBM K4-K5 Teacher Toolkit on Emotional and Social Development @
My Body has a Bubble by Nell Harris

English only EHDAA
Book synopsis: Personal space has different layers. This

collection
MY BODY HAS A book provides visuals and simple information to help
QQ ’%Q. e children determine their personal space and that of others
MY P NS around them.
Themes covered: Secondary books linked:
* Personal space, boundaries, * Body Boundaries
voicing comfort/discomfort * MyBody Sends a Signal

Time of the year:
* December

Tier 1 universal practices - for the whole group

* Readingthe storywith the whole group (teacher is reading a physical copy of the
book with the group, rather than having them listen to the story on video).

* Asking the children questions about the book to keep them engaged and to take the
message of the story one-step further (having a bookmark with pre-planned questions
can be useful).

* Using props (e.g. different sizes of hula-hoops) can help increase the children’s
interestin the story.

Tier 2targeted practices - for some children in a small-group setting

* Re-reading the same story with a small-group of selected children at Tier 2.

* Owning a second copy of the book, which could be lent to each child at Tier 2 to read
with their parents at home (book to be lent on rotation).

* Video link to read aloud version for parents:

https://youtu.be/meBEXIZT_40?si=P_XxRdKtX3NOZTaF

* Re-reading the same story with a child at Tier 3 on a one-to-one basis.

* Owning a second copy of the book, which could be lent to the child at Tier 3 to read
with his/her parents at home.

* Video link to read aloud version for parents:
https://youtu.be/meBEXIZT 407?si=P_XxRdKiX3NOZTaF

Adaptations for special needs: EHDAA

» Shortening the book, including less concepts presented in the book, or
covering them over different days.

* Leaving aside the part in the book where the author talks aboutthe different layers
within the bubble, nor the inner layer ‘just for me’.

* Using descriptive language to help them better understand what is being discussed in
the story.
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This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 1
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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BOOKRMARR @

EHDAA
My Body has a Bubble collection

By Nell Harris

1. When you look at the cover, what do you
think this book is about?

2. How big is your bubble? Show me!

3. Do you always like to have someone in
your bubble?

4. What can you do when you don’t want
someone in your bubble?

5. Who do you like to have in your ‘close’
bubble?

6. How do you feel when someone crosses
into your bubble, and you don’t like it?
What changes do you notice in your
body?

7. How can you let them know that you're
not okay with them being in your
bubble?

8. What helps you to reset your bubble?

Who can help you if you can’t do this
alone?

9. How can you respect someone else’s
bubble?

10. What can you do if you overstep into
someone else’s bubble and they don’t
like it?

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 2
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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ACTIVITY CARDS OVERVIEW RURRIE
My Body has a Bubble by Nell Harris o 7;\
SOCIAL DEVELOPMENT
Indoors

* Music chairs or Freeze dance (pages 4-5)
» Activity center squeeze (pages 6-7)

* Hula-hoop walk (pages 8-9)

* Morning greeting choices (pages 10-13)

* Circle time (pages 14-15)

* Transition routine (pages 16-17)

Outdoors
* Blowing bubbles (pages 18-19)
* Callit! (pages 20-21)

EHDAA




MUSICAL CHAIRS RuRRUE @

EHDAA
INDOOR ACTIVITY
Materials needed Additional/alternate materials | gypaa

* Children’s chairs (as many as children * Freeze dance instead
presentin the group)

Tier 1 universal practices - for the whole group

» Setting up the children’s chairs in a circle. Each child must sitin a chair. The adult
starts the music. The children walk calmly around the circle while the music is still
playing. When the music stops, they need to find a chair.

* Playing this game with chairs arranged close together. Playing it again with a greater
distance between the chairs. Inviting the children to share which experience they
preferred and why.

Tier 2targeted practices — for some children in a small-group setting

* An adapted version of this activity can be done with a small group (2 or 3) of
selected children at Tier 2. They could siton a bench and observing how many
children can sit comfortably without invading each other’s personal space —e.g. in
the cafeteria, a reading corner or the bench during Phys. Ed.

* Coachingthe children to name when others are in their personal space and
encouraging them to respect others’ requests to move away if they are too close.

* An adapted version of this activity can be done with a child at Tier 3 and a few (2 or
3) of selected friends. They could sit on a bench and observing how many children
can sitcomfortably without invading each other’s personal space —e.g. in the
cafeteria, a reading corner or the bench during Phys. Ed.

EHDAA | *See instructions at the back of the card
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MUSICAL CHAIRS RuRRUE @

EHDAA

INDOOR ACTIVITY
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FREEZE DANCE » ©

Special attentions for K4:

* With some 4-year-olds, this activity may be best done in small groups in order for
them to have the support and coaching they need.

* Children atTier 3 often struggle to respect other people’s personal space. They
require ongoing coaching using cues to help them slow down when approaching
others, and to avoid taking offence when asked to back away because they are too
close. Their strong desire to make friends, coupled with their impulsivity, presents a
daily challenge that must be approached with consideration.

Adaptations for special needs: EHDAA

* Completing this activity in a larger space, such as the gym or outside.

* Perhaps using adifferent game such as Freeze Dance. Musical chairs might be
more difficult to orchestrate.

* Referring to the page in the book that talks about being too close to help the
children understand the objective of the activity.
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ACTIVITY CENTER SQUEEZE RURRIE @

EHDAA
INDOOR ACTIVITY
Materials needed Additional/alternate materials | EHPAA
* Selecting acentre in the * Using a ghost (Lycra) bag instead
classroom. to experiment being in a bubble.

Tier 1 universal practices - for the whole group

* Organising the activity so that a significant number of children are in the centre at
the same time, making it difficult for them to move around.

* The materials will need to be shared, so there may not be enough foreach child to
have something to play with.

* After a short period of time, asking the children how they felt and how they managed
being near one another.

* Explaining why the adult generally limits the number of children per centre activity
station.

Tier 2 targeted practices — for some children in a small-group setting

* Completing this activity with a small-group (2 or 3) of selected children at Tier2in
an alternate location with fewer distractions.

* Selecting an activity that will not cause too much frustration. May need to adapt the
activity, which was done with the whole group, to achieve the same effect.

* An adapted version of this activity can be done with a child at Tier 3 and a few (2 or
3) of selected friends.

EHDAA | *See jnstructions at the back of the card

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 6
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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ACTIVITY CENTER SQUEEZE
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: EHDAA
INDOOR ACTIVITY

Special attentions for K4:

* With some 4-year-olds, this activity may be best done in small groups in order for
them to have the support and coaching they need.

* This activity is not suggested for a child at Tier 3 as the crowding effect may be
triggering for them.

Adaptations for special needs: EHDAA

* This activity is not suggested for children with special needs as the
crowding effect may be triggering for them.

* Using a ghost (Lycra) bag instead to experimentbeingin a bubble.

@ = social development * = emotional development EHDAA | = special needs

g
" o
A

2 0%

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 7
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers




HULA-HOOP WALK RURRAE @

e i /t )
r | T , i [ | L 7y | EHDAA
h'i — ',T y . — \
J
o —— INDOOR ACTIVITY
V “”ﬁ‘? iy
.

d \.t:,ﬂ - /
Materials needed

* Hula-hoops of different sizes

Tier 1 universal practices - for the whole group

* |Inviting the children to walk around the gym with hula-hoops of different
dimensions to get a sense of each child’s size of personal ‘bubble’.

* What are they comfortable with? What makes them uncomfortable? How can they
communicate this to others in an appropriate manner?

* Modeling examples to help prime good interactions.

Tier 2targeted practices — for some children in a small-group setting

* Completing this activity with a small-group (2 or 3) of selected children at Tier2 in
an alternate location with fewer distractions.

* Using different dimensions of hula-hoops to get a sense of each child’s ‘personal
bubble’ size. What are they comfortable with? What makes them feel
uncomfortable? How can they express to others their need for personal space in an
adequate manner?

* Modeling examples to help prime positive interactions.

* Completing this activity with a child at Tier 3 in an alternate location, on a one-to-
one basis, with the support of an adult (could perhaps invite a friend).

* Using different dimensions of hula-hoops to get a sense of each child’s ‘personal
bubble’ size. What are they comfortable with? What makes them feel
uncomfortable? How can they express to others their need for personal space in an
adequate manner?

* Modeling examples to help prime positive interactions.

EHDAA | *See jnstructions at the back of the card

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 8
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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HULA-HOOP WALK RuRRAE @
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Special attentions for K4:

* With some 4-year-olds, this activity may be best done in small groups in order for
them to have the support and coaching they need.

* Children atTier 3 will undoubtedly find this exciting, but they may become agitated
and forget to be careful with personal space as a result. They will surely require
additional coaching and support.

Adaptations for special needs: EHDAA
* Providing concrete scripts, such as: * STOP! TOO CLOSE!

@ = social development * = emotional development EHDAA | = special needs
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MORNING GREETING CHOICES RURRIE @

EHDAA

INDOOR ACTIVITY

Materials needed

* Morning greeting poster

Tier 1 universal practices - for the whole group

* Intentionally greeting each child as they enter the classroom with awave,
handshake, high five, fist pump, hug or funny dance.

* Allowing the child to choose their preferred greeting each day. This enables the
adultto gain aninsight into how the child is feeling as they arrive at school.

Tier 2targeted practices — for some children in a small-group setting

* Having a discussion with a small group (2 or 3) of selected children at Tier 2 about
morning greetings.

* Demonstrating each option with the help of avisual aid, then asking the children to
try out each one.

* Then, asking them which they preferred and why, and which they didn’t like and why.

* Relaying this information to the staff working with this group of children to help
prime positive connections with them.

* Having a discussion with a child at Tier 3 related to morning greetings.

* Showing them each option with a visual and having them try out and experience
each one.

* Then asking them to share which they prefer and why, and which they disliked and
why.

* Relaying this information to the staff working with this child will help to prime good
connections with them.

EHDAA | *See jnstructions at the back of the card

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 10
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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MORNING GREETING CHOICES

MY BODY HAS A
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physical contact.

* Some children with special needs will need options that don’trequire

* Ensuring to include visuals right outside the door, and a talk button/bar.

é EHDAA
ey INDOOR ACTIVITY
Special attentions for K4:
* Ensuring to include visuals right outside the door.
* Somechildren at Tier 3 will need options thatdon’t require physical contact.
Adaptations for special needs: EHDAA

@ = social development * = emotional development

g
" o
A

2 0%

EHDAA

This toolkit was developed by Martine Demers and Catherine Korah (CEBM),
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How do you want to say

hello?

13


https://www.boxofideas.com/morning-greeting-choices-signs/
https://www.boxofideas.com/morning-greeting-choices-signs/
https://www.boxofideas.com/morning-greeting-choices-signs/
https://www.boxofideas.com/morning-greeting-choices-signs/
https://www.boxofideas.com/morning-greeting-choices-signs/
https://www.boxofideas.com/morning-greeting-choices-signs/
https://www.boxofideas.com/morning-greeting-choices-signs/

CIRCLE TIME RuRRUE @

EHDAA

INDOOR ACTIVITY

Materials needed

* Seating rug, individual sitting squares/circles,
floor decals, or tape on the floor.

Tier 1 universal practices - for the whole group

* Setting up a routine and practicing circle time
* Using tape orindividual carpet pieces to mark out each child’s designated place
and space. This provides structure and a visual cue for the space in which they need

to keep their body.

Tier 2targeted practices — for some children in a small-group setting

* |n addition to the visual cue of a marked space, itis recommended that children at
Tier 2, to have an assigned seating location that is consistent, close to an adult and
away from distractions.

* |n addition to the visual cue of a marked space, itis recommended that a child at
Tier 3 has an assigned seating location thatis consistent, close to an adultand
away from distractions.

EHDAA | *See jnstructions at the back of the card

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 14
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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CIRCLE TIME

EHDAA

INDOOR ACTIVITY

Special attentions for K4:

* For4-year-olds,itis easier to use
individual sitting squares/circles than
a seating rug (there is more flexibility
inits use).

* Must offer a range of listening
positions, not just sitting still with legs :

crossed. DYNAMIC SEATING POSTERS
) .

$ 4L ls

rianales

* For some Tier 3 children, itis easier to
use individual sitting squares/circles
than a seating rug (there is more
flexibility in its use).

* Must offer a range of listening pirate jllegs oufjpinearple
positions, not just sitting still with legs - POLKA
crossed. Che In DoT

¥ Everyone has space
Everyone con see.

Adaptations for special needs: | gypaa

* For some children with special
needs, it is easier to use individual
sitting squares/circles than a seating
rug (there is more flexibility in its use).

* Must offer a range of listening
positions, not just sitting still with legs
crossed.

@ = social development * = emotional development EHDAA | = special needs
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Materials needed Additional/alternate materials

* Tape onthe floor * Rope

Tier 1 universal practices - for the whole group

* Setting up a routine for transitions, such as practicing to line up and to use the
lockers/cubby area.

* Getting dressed (lLockets/cubby area) — ensuring that half the group of children go
retrieve their clothes and personalitems from the locker area and get dressed in the
classroom, while the other half get dressed in the hallway. This helps minimise the
potential for children to bump into or fall onto one another, thereby reducing
frustration and incidents.

* Liningup - placing tape or floor decals to help the children know where to stand.
Could also ask the children to refer to the length of their arms as a distance
between them and the child in front of them in the line.

Tier 2targeted practices - for some children in a small-group setting

* Getting dressed (lockets/cubby area) — Children at Tier 2 benefit from having their
own personal space where they can puttheir belongings and get dressed. They
often struggle when others bump into them by accident. Prevention is key,
especially when they are tired at the end of the day.

* Lining up — will benefit from additional practice with adult supervision.

* Getting dressed (lockets/cubby area) - A child at Tier 3 benefits from having a
personal space where they can put their belongings and get dressed. They often
struggle when others bump into them by accident. Prevention is key, especially
when they are tired at the end of the day.

* Lining up — will benefit from additional practice with adult supervision.

EHDAA | *See jnstructions at the back of the card

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 16
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Special attentions for K4:

* 4-year-olds may not have gotten lots of opportunities to practice getting dressed
and lining up with a whole group of children. They will require lots of practice,
structure and supervision.

* Children atTier 3 often struggle with personal space and may be triggered by others
standing too close to them. They will benefit from being given extra time/space and
supervision to succeed.

Adaptations for special needs: EHDAA

* Getting dressed (lockets/cubby area) — with a smaller group, could simply
adding tape on the floor in front of the cubby area for the child to stay within the
parameters.

* Lining up — using a tight held rope (one staff in front and one in the back keeping the
rope tight and straight) with indicators (ex: tape) on where to hold the rope. Add a
visual of the children in line holding the rope (example of success).

@ = social development * = emotional development EHDAA | = special needs
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BLOWING BUBBLES RURRAE @
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Materials needed Additional/alternate materials EHDAA
* A collection of different items that can * Twirling ribbon on a stick
be used to blow bubbles outdoors. e Parachute

Tier 1 universal practices - for the whole group

* Having a collection of different items that can be used to blow bubbles outdoors.
These materials need to be shared, and this activity requires plenty of space,
according to the type of object being used to create bubbles.

* Encouraging the children to express themselves adequately when others are in their
space and explaining to them appropriate ways to ask for more space.

Tier 2targeted practices — for some children in a small-group setting

* Replaying this game periodically with a small group (2 or 3) of selected children at
Tier 2, as an amusing opportunity to work on the concept of personal space. It
provides a context of space, freedom, and opportunity for plenty of movement,
making it a great way to expend much energy outside while having fun!

* Replaying this game periodically with a child at Tier 3, with the supporton an adult.
Invited a few other selected children so the child at Tier 3 can have an opportunity
to practise respecting personal space in the context of being around others.
Expecting this to be easier or more challenging on different days, depending on their
mood and energy levels.

EHDAA | *See jnstructions at the back of the card

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 18
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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BLOWING BUBBLES RuRRUE @

EHDAA

| R 80 OUTDOOR ACTIVITY

Special attentions for K4:

* With some 4-year-olds, this activity may be best done in small groups in order for
them to have the support and coaching they need.

* Children atTier 3 will undoubtedly find this exciting, but they may become agitated
and forget to be careful with personal space as a result. They will surely require
additional coaching and support.

Adaptations for special needs: EHDAA

* Blowing bubbles becomes to overly exciting for some children with special
needs. Might be a better idea to use atwirling ribbon on a (having different sizes of
ribbon), or a tablecloth parachute of various sizes to see how close and far to

another one might feel in the situation.

@ = social development * = emotional development EHDAA | = special needs
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OUTDOOR ACTIVITY

Materials needed

* Different outdoor equipment depending
on the game/sport selected.

Tier 1 universal practices - for the whole group

* When playing soccer, wall ball or any other game that requires a ballin the air,
encouraging the children to call out “I’'ve gotit!” whenever they are about to catch
the balland keep it in play. This will prevent children from running and/or smashing
into each other.

Tier 2targeted practices — for some children in a small-group setting

* Organizing outdoor play with a small group of selected children atTier 2, to coach
and guide them. Playing games such as soccer or wall ball, which require keeping
the ballin the air, can quickly become frustrating for these children.

* Asking them to call out “I’ve got it!” to let the others know that they will catch the
balland keep it in play. Doing so prevents children from running and/or smashing
into each other. By practicing these skills in a small group, the children willbecome
more adept when playing within the class group.

* Practicing “callit” during games such as basketball or Frisbee to help them to
understand the dynamic at play.

* Then, integrating them with a small group of children at Tier 2 to broaden their
experience.

EHDAA | *See jnstructions at the back of the card

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 20
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Special attentions for K4:

* With some 4-year-olds, this activity may be best done in small groups in order for
them to have the support and coaching they need.

* Children at Tier 3 often struggle to take turns when playing.

* Theywillrequire adult coaching on a one-to-one basis when playing with a larger
group of children. Their excitement and desire to ‘get the ball (item)’ may override
their ability to ‘callit out’ and to play by the rules. Such a task is quite challenging for
children at Tier 3.

Adaptations for special needs: EHDAA

* [t will be difficult for some children with special needs to grasp this concept
and make the link with the objective at hand.

@ = social development * = emotional development EHDAA | = special needs
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