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practices
°
TARGETED Practices
for SOME Students at Tier 2
Targeted Support
Meaningf .
gful Progress N o
@ &/ somE
Evidence-informed practices
designed to support the unique \
needs of some students at Tier 2 \\
1

Resource Teacher involvement at Tier 2
At Tier 2: Collaborator & Problem Solver

Working with teachers and others to provide targeted supports for students who need additional help.

@ ¢ ml @

Identify Clarify Develop {g Model e Check whether Adjust

patterns needs targeted supports strategies supports are helping collaboratively
Work with teachers Help the team Collaborate with Demonstrate and Collect and review Make changes based
to look at classroom understand the teachers to plan and co-teach targeted feedback and data on what is working,

data, observations,
and student input

to identify patterns
and areas of need.

4

underlying needs,
strengths, and
barriers so supports
can be purposeful
and targeted.

select evidence-informed
strategies, interventions,
and accommodations
that match the student’s
needs.

strategies, share
resources, and
support classroom
implementation.

Focus on targeted support

Build targeted, evidence-informed supports that help students make progress,
increase their independence, and experience success in their learning.

with the team to see
what is working,
what isn’t, and
under what
conditions.

continue to refine

supports, and plan
next steps with the
teacher and team.
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/ o Tier 2: Tier 2 Does Not Necessarily N~  wotice 7
W/ N — the —
/& Mean Severe Behaviour  patterns
p Targeted Support (V]
R for Individual Needs
% Not every student needs the same A student may be functioning adequately much of the day
level of support. but repeatedly struggle in a particular context.
y TEST o TEST .
A = ' = . o — ® ®
\ 2 B H B & & » A?
® Math Writing Tests Group work  Transitions U"St“f‘::’“"ed
:mi — — — - — [P
shutdown avoidance anxiety conflict escalation -

Different
challenges.
Same potential.
With the right
support, students
can succeed

dysregulation

A Tier 2 lens asks:

Q "What predictable situations are exceeding this student's current
capacity, and what additional scaffolding can we put in place

before the student becomes overwhelmed?"

@/ Tier 2 is preventive rather than reactive.

The goal is to recognize patterns early, provide targeted support,

D) . and help the student stay regulated, engaged and successful.
/
3
- Patterns vs. Isolated Incidents Y . Y
' - moment. -
Look for patterns. Look beneath the behaviour. Respond with support.
//i p p pp P ) N
An Isolated Incident A Tier 2 Lens Asks
it A single difficult math class Q W_hat happens immediately before
T doesn't necessarily indicate this pattern?
a need for Tier 2 support.
El What demand is present?
A Pattern
But if a teacher notices: What does the student seem to be trying
u . to escape, obtain or communicate?
D Every time independent math work
Dl] begins, this student asks to go to the
bathroom, sharpens their pencil repeateay, @ When does this not happen?
bothers another student, refuses to begin
and eventually becomes angry when |
redirect them..." i
@ What helps the student remain engaged?
that is a pattern.
@ | Patterns give us information. They help us respond with understanding and support.
4
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Tier 2: Catch It Earlier

Iz

With Tier 2 Support Without Early Support
Identify and respond early to prevent escalation. A common reactive pattern.
A situation, expectation .
. . . A challen demand
‘d’ Trigger/Demand or demand that is challenging (C)/’ Trigger T situati::g em
for the student.

2 v

Subtle changes in behaviour, sMbe St el D EEEES:
i ) ress dysregulation or avoidance
A Early signs of stress emotion or body language. @ b);havgicl:ursl ravor
c lati ffoldi Behaviours intensify
Targeted adult support CFICHEEIN, St B 'II Escalation and become more difficult
and personalized strategies L}

to manage.

y ¢

Cellmer, (e e Eies, S iai Loss of control; student
@ Student regains capacity better able to access .Q- Crisis is highly dysreg;ulated.
thinking and learning.

. . Requires significant time,
Returns to engagement Able to participate Intervention adult resources and recovery
0 in the learning. A .
before returning to learning

@/ ‘ The goal of Tier 2 is not simply to respond better to escalation.
It is to recognize predictable patterns and intervene earlier.

Safety is Created Through
Everyday Experiences.

Safety isn't just for crises.

People One misconceptionis that safety is created only
Matter ‘\ g during crises. In reality, students decide whether
Here school feels safe through hundreds of small,

daily interactions.

v

Examples of everyday experiences that build safety:

E C U © 2

Predictable Consistent Warm Humour Being
routines responses greetings remembered
R & @ & &%

Respectful Opportunities Emotional Adults repairing St;ea'?eg dp\zﬁ:;s
correction for choice availability mistakes dignity

These experiences communicate: Safety is therefore not an event.

Everyday interactions A
i It is a culture. /

build a sense of safety. :

“This is a place where | can relax enough to learn.”
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Tier 2: When a Student Becomes
Emotionally Overwhelmed

The priority immediately shifts to re-establishing safety.

Safety

first. @ §
Big feelings are real.

Support When stress Support makes a
always. bqus ' \ ,( difference.

v Regulated Overwhelmed

Able to cope and engage. Emotional overload results
in behavioural manifestations.

The adult must be Approach with Use proactive
calm and grounded v authenticity, 'Hq supports.
before responding. I ) curiosity, and interest = Preventative elements,
Vo ) e ..‘ — never judgment. _— such as routines, scheduling,
helps calm the nervous system. Stay present, listen, and respite, and smooth
focus on understanding. transitions, are essential tools.
< Q‘ Support in the moment. Stronger tomorrow. v
7
The Shift in Role
Moving from Toward
A FOCUS ON CONTROLLING BEHAVIOUR A FOCUS ON SUPPORTING REGULATION
Same students.
o A different lens. Readi '
— i i 4 eading the student's state
= Getting compliance stronger impact. 1O 9
V @ Maintaining safety
Stopping behaviour =
0 . 4 Lending regulation
RS . A . .
‘_K Enforcing consequences '||| Reducing escalation
... P a a
P29 reserving connection
o Correcting immediately
O Supporting recovery
g “They need to learn....” {\z Helping the student return
to participation
8
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The Pre-Response
Pause
f Be calm and grounded before responding.
& e You cannot co-regulate a student if you are dysregulated.
The deliberate pause is where the strong posture is maintained.
9

/ The Educator's Pause:
A Diagnostic Tool

WHEN CHALLENGING BEHAVIOUR OCCURS, HIT PAUSE AND ASK YOURSELF:

What might this student be communicating
through this behaviour?

Is this student giving me a hard time,
or having a hard time?

Y%
‘ K
3 What need, emotion, or skill deficit e J.!
Q
A8

)
)
)

might be contributing to this situation?
How can | maintain the boundary while
strictly preserving the relationship?

. with purpose.
What specific support does this student N
need to be successful right now? @

Pause to respond

.
~N

10
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- L o o
Tier 2;: What Tier 2 Might Actually Look Like =~
/ O b
& in a Teacher’s Classroom —  thewhoe  —
picture.
Different challenges. Deeper understanding. Targeted support. V4 @ N
What the teacher sees What may be happening underneath Possible Tier 2 response
. . - Preview the task, reduce the visible workload, chunk
q Task feels overwhelming; fear of failure; difficulty ) SRR . -
@ Task avoidance initiating; working-memory demand. ::r}]'.i ‘f;lr(s_:nsteps, provide a starting prompt, brief teacher
Bl Escalating frustration Cognitive overload; frustration tolerance exceeded; Ntefile @eily Sigie, Bperelly o He pEse
. e el N £ fail validate difficulty, scaffold without removing
during difficult work repeated experience of failure. the challenge.
® o helm. threat inability t Reduce verbal demands, allow processing time,
A Repeated shutdown Iaxzzv;gzg;oblreefn :T\ﬁggs;i,tr:n;;%:n:ccess provide a predictablg regulation option, reconnect
before problem-solving.
3 Evaluation is being experienced as threat Preview expectations, increase predictability, break
Assessment anX|ety . assessment into manageable portions, establish
fear of failure or embarrassment. . o
a check-in/regulation plan.
o Ffi : Difficulty shifting attention or expectations; Individual advance warning, visual cue, transition
> Transition difficulties
9 uncertainty about what comes next. routine, brief adult connection before the transition.
... Peer conflict Social interpretation difficulties, emotional Adult plfoximity, pre—cqrrection, structgred pee’
... activation, rejection sensitivity, impulsivity. interaction, co-regulation before conflict resolt
k o | Understand the why. Provide the support. Keep the learner engaged.
11
Establish concrete limits
without getting upset if the
)_Q student pushes back.
|
q
|
Pushback is a data point, not a personal attack.
Manage the environment through co-regulation rather than emotional reaction.
L} .
PRl S You cannot co-regulate a student if you are dysregulated.
The deliberate pause is where the strong posture is maintained.
12
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Respond, Don't React

Y . ‘\OLQI' . :@:

Notice

Regulate Respond
Recognize what's Take a breath. Choose my next
happening in me Calm my nervous T
and around me. system. b
A CALMER YOU CREATES A SAFER THEM.
/ The Red Flag Instincts
WHAT TO WATCH FOR IN THE MOMENT
iy The Power Struggle |
= ' Anticipate refusal. Do not get caught trying to S /
force immediate compliance. \'
g p The Teachable Moment
P A' Do not try to teach a lesson or reason with an
erratic student. Wait until they are calm and receptive. Awareness
o builds support.
Ao, The Directive Overload
5 A' Insist on only what is absolutely necessary. _R esogtmzr:n? csoled flas
Too many instructions overwhelm the student 'n_s g reSp_on
with greater calm, clarity
and connection.
3 y The Solo Expectation
i A' Never expect a student in crisis to regulate
their emotions on their own.

14
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Student Preventive Action Plan

A proactive tool to support student success.

’ i Prevent
@ CeBM D . . challenges.
Understand G Homeroom Teacher: Build
triggers and brighter
challenges. . Specific objecti Jated to Best practices/: hes* Selected tools/support
Student's pecific rel practices/approac} support measures davs
the needs/challenges/triggers related to the objectives related to the practices ysS.
Plan ahead S
Use proactive
strategies and
supports.

Same template.

Greater possibilities.

Plan B for a difficult time or activity Plan B for a difficult day

e8¢ Eromole

e ~
Build safety,
_confldence, A * The objectives are meant to be anchored in the adult posture and the selected support measures for the need
independence. e i meant rather than waiting for the problem to arise to intervene. The division of adult rol must be clearly

9 Access the template here:
C https://www.cebmmember.ca/tier-2-targeted-practices

15

The Resource Teacher’s Role in the

Student Preventive Action Plan:
From Understanding to Lasting Impact

3 ) /i

afte - ol
Collaborate

Work with students,
classroom teachers, families,
support staff, and other
professionals to co-create
proactive, realistic, and
consistent supports.

= . €y -
Understand

Look beyond the behaviour
to the underlying needs,
capacities, and barriers.
Consider the student,

the task, the environment,
and adult responses.

Build Capacity

Support adults, environments,
and systems to implement
and sustain the plan so
students can experience
increasing success,
independence, and belonging
across all settings.

Observe

Gather information
through observation,
conversations, and data
to identify needs, strengths,
triggers, and patterns
across settings.

The Resource Teacher helps develop the plan—but also helps the plan travel.

The goal is for effective supports to be understood and implemented across adults,
environments and situations, rather than existing only when the Resource Teacher is present.

Q
Vi
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