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List of considerations per Tier

Prior to moving from Prior to moving from Prior to moving
Tier 1 to Tier 2 Tier 2 to Tier 3 beyond Tier 3
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TIER 1 — UNIVERSAL Practices
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Intentional physical and social set-up of the learning environment
Embodying a strong adult posture
Actively greeting and engaging students
Well established classroom structures and routines
Clear and explicit classroom expectations
Pedagogical flexibility, inclusive practices, and support measures
Opportunities for cross-curricular development and emotional literacy
Flexible classroom options
Individual quiet-time activities

. Classroom designated area

. Brain-break activities

. Emotional release activities

. Community projects and activities

. Outdoor opportunities
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An Abused Brain

This PET scan of
the brain of a Romanian
Orphan, who was
instutionlized shortly
after birth, shows the
offoct of extreme
deprivation in infancy.
The temporal lobes
(top), which regulate
emotions and receive
input from the senses,
are nearly quiescent
Such children suffer
emotional and

Healthy Brain

This PET scan of
the brain of a normal
child shows regions

of high (red) and low
(blue and black) activity.
Atbirth, only primitive
structures such as the
brain stem (center) are
fully functional; in
rogions like the
temporal lobes (top),
early childhood
oxporiences wire the
circuits.

Neuroception

describes the neurobiological mechanisms involved in

cognitive problems.
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List of the ‘when it’s too late’ by Ross Greene
When we ask for help
expect a
dysregulated take a break
student to...
go to the calming corner
use their coping strategies
When we're trying to de-escalate a situation
at the point
of... requesting additional support from a colleague
needing to resort to restraints and isolation
referring to the reflection room, to the Principal’s office
(discipline, detention, suspension, etc.)
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TIER 1 — UNIVERSAL Practices
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2. Embodying a strong adult posture

3. Actively greeting and engaging students

12 <, 4%()'=,-(/*%40,'((9""+4()9#0)#9*(4'$%49"#)-$*(

5. Clear and explicit classroom expectations

>2 ?%04'.".-0',48,*@-=-,-)6A4-$0,#(-:*459'0)-0*(A4'$%4(#55"9)4+*"(#9*(
7. Opportunities for cross-curricular development and emotional literacy
8. Flexible classroom options

9. Individual quiet-time activities

10. Classroom designated area

11. Brain-break activities

12. Emotional release activities

13. Community projects and activities

14. Outdoor opportunities

https://www.cebmmember.ca/tier-1-universal-practices

21

22

Presented b

TIER 1 — UNIVERSAL Practices
OO Yo+ H<$ +Yo+" T="%> 5=. 7T=#% T &%&(7.5?)#%+"#H

N*"40.4-.0, 4" 1% 7 10) 5H)5(; (5:0.4," = 5)" 106 It("H+1* G S, 06Ut

1) (;%1,0.5"01"%"%540) 54() 5(; (5 : 0.(J%54710-"(-t, 830", :3$/:CDEF:
2R, H0810) "05 4710 (%, 0" 90-SEB(6LE, *¥"SU10kE-0) ) * - "Bt O (" /¢
G U] X G

T'L{BT*1"0) " 8IG() 5S4 SIS " 1* - 75604 TH0) 5%, " - 5%5)"
5/)06 (-, 133, %.%-"() "¢,  77*1"46%0, = 16, &T"A, "$1* - *$1(0.40) 5+
WAT*1B0 B, -* ;HEBH(-SOLHG*10K, - ("0& Wer<1iBF*6¢

1 X15() "# RS, /LA IR BUE-0)AS, 2 77140, 4," 2 5IR) )5, 10
YOG " L (GUEBIE-0)ETL; (5K, = 771810, UGSl - 771"
6%0, 210, £ &3, - 0., BEGO/HRMEYh-th, , OL/8* 15, ¥ GIES. - S8 Io(~(0 4
0.00) %) 58" *40( * 1" %0, " - 50)

T8, 2™ "Oh, "UHSH" " 1/4% ) JHOMIABET10-"(0h, H0"E) ~ShE0) <G> 10" SO AVE* Ll
0"508" (GUGNO, {("43* RIS (H(- - " *150h- (7SI BH(- S ) O LA+ 06" U
B, £) B 70-"0"(*)"$0"0. 4, = * *%, "H5£710-"(-bp, £) Oh>e" *4G4¢
(G7.56%) " 458" $1* 2 "% - "' S, ~$** 4/%0K

23

TIER 1 — UNIVERSAL Practices
1"5.9%7-%."# #%5 #%6 (). 7>)#%95,47$ @ Yo $H#* &% 7$%. "#%=)

MO;() 46 2."(7 1, (6 2."0) ¥ =, --$0..96) "1, H0"5%) ()" Bkt , OB Moé
-0, £ 1% 7-0)Hh-* 61> ;U1 3$%.6() "H0)5-*)+, () °6

o N*"40551%, , () "0, £"$H6*; () "4701" 10"4%) -t
o 1%-1, () P SG (- 1440) 5E60-14-$0.6) *Oh,

I how the individual needs can impact the dynamics with others
and the whole group

! how some support measures can be benefited by all even if
some require them more than others

o NURS() "#ta(* = 06 - 484 BI04, 01"

o UMHAC) "% 3 $iht, "Ov+4-0) 500, 76% -2, SO1() "¢ S 30(" $40) ¢
1, 7%, (&(("/6

O™, (*$E*E7018)" 08> 1 "43S/H" St (*20"(¥)¥(, 42 )+.5(0) "t
"SHB0/HH,0)5¢ 5" () "' SHGH<) 8 +015¢ 4% 08*10"H3("$

24


https://www.cebmmember.ca/tier-1-universal-practices

Where do we go from here?

CONSIDERATIONS FLOWCHART
I"HSYBIY *#$+,-%6.$,/0"#+%12$%03#%64 32-#%5$26.

If the student doesn’t respond

Q Has the need/purpose of the intervention been explained to the student
and parents?

Q Is there buy-in from the student to try out the intervention? Are the
parents on-board as well to help encourage and support?

QO Has the student’s confidential file been looked at to see whether there

Valuing a safe and are reports with recommendations (is the student coded)?
strong attachment Q Have other staff members, who have worked with the student, been
to the adult as key consulted? What has been successful in the past? Possible triggers?
to a successful QO Has the same strategy been tried in different frequency and intensity?
intervention intervention length
' Q group size during intervention
O number of intervention opportunities per week
Q number of weeks implemented (exception: If an escalation/serious
deterioration of behaviour is noted)

Q Has the same strategy been tried at different times of the day or
different days of the week?

QO Has the same strategy been tried out in a variety of ways (varying the
types of brain breaks from high to low intensity, type of flexible seating
options, type of tools in the quiet corner, etc.)?

QO Has the same strategy been tried out with the support/collaboration of
another adult?

Q Have other additional strategies been tried (at least
2 universal practices)? Repeat steps above.
w If the student responds J

If the student doesn’t respond

WQSB - Oct 2024
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2. Embodying a strong adult posture
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5. Clear and explicit classroom expectations

>2 ?%04'.".-0',48,*@-=-,-)6A4-$0,#(-:*459'0)-0*(A4'$%4(#55"9)4+*"(#9*(
7. Opportunities for cross-curricular development and emotional literacy
8. Flexible classroom options

9. Individual quiet-time activities

10. Classroom designated area

12. Emotional release activities
13. Community projects and activities

14. Outdoor opportunities
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CONSIDERATIONS FLOWCHART
I"HSYBIY *#$+,-%6.$,/0"#+%12$%03#%64 32-#%5$26.

If the student doesn’t respond

Q Has there been further communication with the student
and parents to figure out the roadblocks?

QO Have other staff members in the school been consulted for
guidance or ideas/inspiration?

QO Reflecting on the strategies tried
O Analyzing the data collected (what doesn’t work,
ensuring that the progression of

triggers, patterns, etc.)
O Reflecting on other possible strategies/supports _
intervention is being =

I
documented. J
@ w If the student responds
These steps are not meant to
be prescriptive, nor necessarily
linear (it’s not a one-size-fits-

all) but they are suggestions to
best support the student.

Keeping a journal or a tracking
log would help with the
reflective process as well as

If the student doesn’t respond
Move to d Tier 2 Inter
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TIER 1 - UNIVERSAL Practices
;' +9%%' %+ #%<$'+%+"#$%.'%6'9#%-,'6%
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>
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o CEU-AKO)EB("$E"$%t," 1 5%) "%701%)" ,40) 5¢, -$** £'%0 6< TA RG ETE D P ra CtiCES
33 34
CONSIDERATIONS FLOWCHART
. 1"#$%ABEH5#0#9%.$,/0"/#+%12$%HN ? D%+069#) 0+
28),'YBY66/8.0*&(7%-($3-%628.), %
7" 5%)", #8H)%t("i+1* G4 Considerations prior to moving from Tier 2 to Tier 3 Interventions
8(%1#9#7 10—"(-% , 0% %) > i When the s}thent hats_n’t rgsgl_gndfd to the
Tier3 X "k () # sequence of interventions in Tier 1:
FEW 3_$ 2%,?/05#055( ( )0” 0O Have two targeted practices suggested in the
,ITT*L% Tier 2 of the CEBM Pyramid of Interventions M
) document been implemented?
Ter? o =$%)i0-"(*)$7.0) ,H1%P 1 (1% ‘ * J
1%; (, () %("4(,£) %-"%, ,0L/8"*¢ @ ' i, If the student responds
enra0 "04%#0¢, "% 7480-4¢0) 54
483%D 1%%;0.:0"%¢, - 77*1" If the student doesn’t respond
*h 6%0, :1%,§):7.0-%,0"0. ANk
"(%1,<
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TIER 2 — TARGETED Practices
")%03#%/-,++$227Y2)BHUB%, -0#3$),0#%-2/,0"2) +

1. Targeted measures for the physical and social set-up of the learning environment
2. Targeted attachment practices to engage those students further

B2 F/*0E7-$(4G-)/4'4(-.$-8-0'$)4'%#,)

4. Strong adult posture during challenging circumstances

5. Targeted structures and routines for further consistency and predictability

6. Alternate classroom entrance and exit time

H2 C((-.$*%459*8*9*$)-",4(*')-$.A4',)*9$")*4(*")-$.1G"9E()")-"$

J2 10/*%#,*%4)-+*4-$4)[*4%*(-.$')*%4'9*' AK%#9-$.4()9")*.-04) L 484 949*0* (M
9. Assigned individual bin

N

10. Scheduled time at the movement break station in the hallway
11. Targeted small-group resource support
12. Targeted small-group emotion intervention opportunities

13. Scheduled time in another pre-determined supervised location (You’ve Got Mail,
Foster classroom)

14. Targeted small-group accompaniment during transition times

https://www.cebmmember.ca/tier-2-targeted-practices
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TIER 2 — TARGETED Practices
"Y%03#%/-,++$2279R03%5%,-0#3),0#%-2/,0"2) +

1. Targeted measures for the physical and social set-up of the learning environment
2. Targeted attachment practices to engage those students further

B2 F/*0E7-$(4G-)/4'4(-.$-8-0'$)4'%#,)

4. Strong adult posture during challenging circumstances

5. Targeted structures and routines for further consistency and predictability

6. Alternate classroom entrance and exit time

H2 C((-.$*%459*8*9*$)-",4(*')-$.A4',)*9$")*4(*")-$.1G"9E()")-"$

J2 10/*%#,*%4)-+*4-$4)/*4%*(-.$")*%4'9*' 4K %#9-$.4()9")*.-04) LAB\E949*0* (M
9. Assigned individual bin
IN20/*%#,*%4)-+*4")4)[*4+":*+*$)4=0%'E4()")-"$4-$4)/*4/',,G'6
1128'9.%)*%4(+',, 7.9"#549*("#90*4(#55"9)

12. Targeted small-group emotion intervention opportunities

13. Scheduled time in another pre-determined supervised location (You’ve Got Mail,
Foster classroom)

14. Targeted small-group accompaniment during transition times

https://www.cebmmember.ca/tier-2-targeted-practices
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I"#SYARB5H0HI%.$,/0" /#+%12$%HN?D%+069#) 0+

If the student doesn’t respond
0O Have targeted supports (flexible seating, quiet corner, movement break, etc.) been
assigned and/or scheduled? And are they used consistently?

Q Has the need/purpose of the interventions been explained to the student and
parents? Is there buy-in?

Valuing emotional
expression through

kyesleyoa Q Similarly to Tier 1, have the following been tried: varying the frequency and intensity?
successful Adjusting the time of the day / day of the week? Adjusting the strategy (changing the
intervention. assigned tool/resource or the scheduled time)?

Have supports with other pre-determined adults been put in place (student Check-
In)? And have these been maintained consistently and by the same adult?

Have out-of-class short breaks (run an errand, movement station in the hallway, etc.)
or small group supports (academic, emotional/behavioural) been implemented?

Have out-of-class blocs of time been scheduled (Foster Class, Tech room, NSC)?

Have supported recess (outdoor supervised activities) and sheltered lunch been
considered?

Have other additional strategies been tried? (at least 2-3
targeted practices)? Repeat steps above.

Have the CEBM Student Challenge Plgggmggg been consulted
for additional ideas concerning more specific challenges “
(e.g. aggression, opposition, etc.)?

|

@ w If the student responds J

0O 0O Oo0o 0O O

38
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Challenge: Frustration & Aggression 4§ &
Making Sense of What is Unfolding and Mapping Interventions to Support a Student &% j
[ ;“?_%“ L htws/wwwoebmmembercafmustrationandaggresion
re the behaviors that you | Suggested Interventions: Undersanding WHERE'this mght ba Practices to AVOID and WHY
coming from:
In the Classroom: Tiers 18 2:In the Classroom:
ot wi things in their fe are not worki S T frustration, which can
a ngs ing
a leadto disengagement 1 don't
o caregivers care’
O Rude, screaming, verbal nally. Keep cues short and simple — the child can’t wmss 8 o 1igh
Taich nk mation when trggered
o S O e letermtios o opsel AN experience : ‘emotions integrative capacity
p bengake  dminshes
complains pcjessacpporiunitesicnaked Teagecioe I of them. i directly increases frustration for a
Bl EUE st ket t o o0 Dt pen o TS auvdmalmanwuj with
. ] & c o Ll i s
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O Workrefusal Q s seal a S i
Q Physcal outbursts with abjects, joppotunity foy choices de tosge. rather than their good
adult J a Sy
Q Shutdoun o Sl withatention or mangin tei bodies niratiEtyIneotional i O M i s et
Q Fatigue a a nditions O Make the relationship
o hen =00 Q Learning difficutt Contingent on performance
situation. Prevents further escalation, issues can later be managed arning diffculties
S rEireebio ook enclosed O Assign a ol that the student is capable of doing, and Is beneficial 3 ed conditions -
Q' Storms utof the room o e gchl o g Al s/ wiww cebmmember ca/eomm
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ERCin belxenely Aot o) touchi nclude a O Tooloud -echoingym, cafeteria, 2P 102
fine-motor activity. Change items periodically to maintain unstructured time
engagement. O Too much visual stimulation
O Consider alternate arrangements when substitute teacher is present.
Inthe Schocl/on the Tiers 1& 2:In the School/On the Playground: Tier2 Support big emotions
Playgroun staff :nd/ﬂr Professionals: come out:
Q  Invades personal space Q i i =] Pre-set schedule for:
O Playstoo roughly O Use You've Got Mail'to have the student leave the group for a short o e e | 1B kel movement Dresls citke
VR Vocremming s bed breakfor a quiet or physical movement break. weel the school d
threats, swearing 0 Vitsto Foster Clasroon-— provele a brea rom the dasroom O Check-ns/End of Day Recap O Breakfrom the classroom —
Q rhysical i prior toits O  safe place t big emoti i
O Physical outbrsts towerds use, that the student and parents are informed of this a a
peers intervention strategy QO Personalized Project a venue for activities
Q physical towork, to building, creating, trying things out 0 Additional outdoor time
adults talk, to have supervised ‘Glone time” a
Q a ’ Q  Create a personalized tool kit that will _ classes.
I a “interest clubs effortsin a
win at games. O Orchestrate the schedule to ‘divide & conquer’clusters of
Q imposes sefi i emotions Q Bringing chairs down in dlassroom
others O heltered recess and/or sheltered lunch in a predetermined hitps://www cebmmember.ca/emoti Q) Mail messenger for secretary
QT i onsintervention-area 0 Woodwork projects
possessions or creations. a bers P
O Disrupts others’ games when of the school team, including daycare games
not invited to play team
Q Difficut to ransition back
indoors
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CONSIDERATIONS FLOWCHART
I"#SYARB5H0HI%.$,/0" /#+%12$%HN?D%+069#) 0+

If the student doesn’t respond
Q Has there been further communication with the student/parents?

Has the student been formally referred to the school team (Special Needs
Committee, Interdisciplinary Team Meetings) using an AdHoc form?

a
O Has the board consultant/professional (or Resource Teacher) reviewed
(=]

the CEBM Intervention Planning document for Tiers 1-2?

Has a Student Behaviour Intervention/Action Plan been

set up? J

@ w If the student responds

If the student doesn’t respond
Q Has the school team reviewed the implementation of the
strategies proposed in the Student Behaviour
Intervention/Action Plan? — ex. Project Harbour (floating team)

QO Has the school team considered formalizing the

Keeping a journal or a tracking
log would help with the
reflective process as well as
ensuring that the progression of

intervention is being Student Behaviour Intervention/Action Plan into
documented. an Individualized Education Plan (IEP)?
| S
These steps are not meant to
be prescriptive, nor necessarily If the student responds

linear (it’s not a one-size-fits-
all) but they are suggestions to
best support the student. If the student doesn’t respond

Move to individualized Tier 3 Inter

42
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CONSIDERATIONS FLOWCHART
*483%BBE 474CA:<AGBCY%:;CY4;68;>4HABC%23:=64=8>

Considerations prior to moving beyond Tier 3 Interventions

When the student hasn’t responded to the sequence of
interventions in Tier 2:

O Have two individualized practices suggested in the g 5
Tier 3 of the CEBM Pyramid of Interventions m
document been implemented?

@ w If the student responds

If the student doesn’t respond

WQSB - Oct 2024

TIER 3
"#$"%"$& (") $!+,-./0.12!

47

46
TIER 3 — INDIVIDUALIZED Practices
1461%6J8%J8<2%BH%&A22B36%&6:HH%:;CKB3%/3BH8>>

1. Personalized measures for the physical and social set-up of the learning
environment

2. Personalized attachment practices to soften the students’ defenses

B2 16()*+')-04%'-,640/*0H-$(4'$%4*$V8P0'649*0'54G-)/4'4(-.$-8-0'$)4'%#,)

4. Strong adult posture during challenging circumstances

5. Personalized structures and routines for further consistency and predictability

>2 C,)*9%$")*40,'((9""+4*$)9'$0*4'$%4*@-)4)-+*

7. Assigned preferential seating, alternate seating/workstation

8. Formal Student Action Plan with personalized support measures (academic,
emotional, and behavioural needs)

9. Personalized one-to-one scheduled time for movement breaks in the NSC

10. Personalized one-to-one resource support

11. Personalized one-to-one emotion interventions and opportunities for emotional
release (Emotions Room)

12. Personalized one-to-one adapted schedule in another pre-determined
supervised location with an assigned individual bin (NSC)

13. Personalized one-to-one accompaniment during transition times (buses, hallway,
recess, lunch, daycare)

https://www.cebmmember.ca/tier-3-individualized-practices
48

12


https://www.cebmmember.ca/tier-2-targeted-practices
https://www.cebmmember.ca/tier-3-individualized-practices

Where do we go from here? WQSB - Oct 2024

CONSIDERATIONS FLOWCHART TIER 3 — INDIVIDUALIZED Practices
*4830FBHE 474CA:<4GBC%:;C%4;68;>4HA8C%23:=64=8> 146J96618%J8<2%BH%&A22B36%&6:HH%:;CKB3%/3BH8>>

1. Personalized measures for the physical and social set-up of the learning
If the student doesn’t respond env'ronn_‘ent i ,
O Have individualized supports (personal bin, personal choice board) been assigned 2. Personalized attachment practices to soften the students’ defenses

Valuing co-regulation and/or cheduled ? Andare they being used conssently? B2 16()*+')-04%'-,640/*0E-$(4'$%4*$UBT6'649+0'54G-)/4'4(-.$-8-0'$)4'%H#,)

and making room to 0O Has the need/purpose of the interventions been explained to the student and X . .
(7l EEEE GTGEEIBES parents? Is there buy-in? 4. Strong adult posture during challenging circumstances
Q Similarly to Tier 1, have the following been tried: varying the frequency and i i f f iR
!(eytoasuccessful intensity? Adjusting the time of the day / day of the week? Adjusting the strategy 5. Personalized structures and routines for further consistency and predictability
intervention. (changing the assigned tool/resource or the scheduled time)? >2 C,)*9%")*40,'((9""+4*$)9'$0*4'$%4*@-)4)-+*
O Have the frequency and intensity of supports with other pre-determined adults i i i i i
(student Check-In, Nurturing Support Center) in the school been increased? 7. Assigned preferential seating, alternate seating/workstation
QO Have the frequency and intensity of out-of-class breaks (attendant, adult in NSC)
or one-to-one supports (academic, emotional/behavioural) been increased?
QO Have sheltered recess and lunch (indoor supervised activities) been considered? 9. Personalized one-to-one scheduled time for movement breaks in the NSC
a

Have other additional strategies been tried? .
(at least 2-3 individual practﬁ:es)? Repeat steps above. m 10. Personalized one-to-one resource support
‘ | 11. Personalized one-to-one emotion interventions and opportunities for emotional

-I release (Emotions Room)
@ w If the student responds

If the student doesn’t respond

[N

13. Personalized one-to-one accompaniment during transition times (buses, hallway,
recess, lunch, daycare)

https://www.cebmmember.ca/tier-3-individualized-practices
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D, #%."#,#%5$4%8&>#=7-7=%="$& 7*#,5.7'$&%5,'($*%."5 ?@ABSC%5($I$F+)5(G5+)%"+$>7*++%+0$H".3&5+
(&H%'-%5).#,$5.79#%8&>5=#&WE06".7'$&%F"6 G%HI/J:

EFDG&3"#&7+11$(8%6$1" $%&%+,)0S(1"1'+(&+(&13$&/)*/+#$&" (%&)#$&
P)*1)*(6&A)//+*1&ES(1$*&; PAE=&"(%&F0+1"+(#&5++0C

23$*$&"*$&, $*1"'(&4)(%"0S(1". #8" (%&*$B) *$0$(1#&13"1 &0J#1&IS&, +(# o
'(8+*9$*&1+ES(#) 38 13" 18 13$#$&H)/I+* 1&0$"#) $#& *$84)(,1'+('(6&'(&1
133287$*$8%6$#6($%C

! Understanding and buy-in of the mandate and philosophy behind these support
measures (for administration, staff, and parents)

I How these support measure fit into the bigger picture (Pyramid of Interventions)
I Role, vision, and leadership of the school administrator
I Space, staffing, budget for furniture and materials

I Commitment to professional development and to staff meetings to follow up on
space, staff, and student progress

! Etc.

https://www.cebmmember.ca/tier-3-individualized-practices
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TIER 3 — INDIVIDUALIZED Practices ° “
;' +00%'%."#%5%(). &% 7$.#,9#5#%+"#$%5%&. (*#$.%7&%*4& , #( I + ‘g = i
s
Regulated Adult Regulated Child Regulated Child
Reminding ourselves that:
I Students are not as receptive when upset (it affects the auditory processing — they L) 2
cannot attend to what we are saying — hyperfocus on body language and tone) + 8] -
I Adults don’t do their best work in crisis intervention (being mindful of our own i
stress level)
Regulated Adult Dysregulated Child Regulated Child

I Therefore our main objective during these situations is to establish safety and
aiming not to do harm —it’s not time to make headway in the incidents

I We must to work around the incidents, to be more effective, by: Gﬁ@ -;%;\//Q";! oty
" R 3

I

Setting up preventive and proactive support measures (having the student
explore and discover what works and doesn’t work for them when they’re
available and connected to us)

Dysregulated Adult Regulated Child Dysregulated Child
" Creating or adjusting the student action/safety plan for future events
" Collecting data for analysis, establishing patterns, and gathering new insight b ".Q
which might help us adapt the plan to better fit the student’s needs and + ‘e’ = &
challenges. w 8
x
Dysregulated Adult Dysregulated Child Dysregulated Child
53 54
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CONSIDERATIONS FLOWCHART
*4830FBHE 474CA:<4GBC%:;C%4;68;>4HA8C%23:=64=8>

If the student doesn’t respond

Q If needed and available, has the school team requested an
assessment/support from the board professional (e.g.
Psychologist, Psychoeducator, Speech Language Pathologist,
Occupational Therapist, Behaviour Consultant, etc.)?

O When applicable, is the student actively involved in their
intervention planning/IEP?

0O Has the school team considered an adapted schedule : i
(additional phys. Ed., some classes in the NSC) or a reverse
integration model (using the NSC as the student’s main hub)?

[
@ w If the student responds J

If the student doesn’t respond

WQSB - Oct 2024

TIER 3 — INDIVIDUALIZED Practices
I"#$%78%7.%.76#%.'%=5))%7$%5%="$&().5$.K>, -#&&7'$5)

V$$/&'(&0'(%&13"1813$&" (#7$*&1+& 13 H&B)$#1'+(&0"2&-"*284*+08&, "#$4

122" 2@&T3$(&"&H1)%S(1& HE&H1'..&#1%)66. (68 1+80"("6$& (&13$&,."#
Y$H/'1$&LIB&+(6+'(6&()0S*+)HE&" 11$0/1#&+48) (-$*#".&" (%&1"*6$1$%&)
[+, 1" $#&;13$&1*"1$,1+*2&+4&' (1$*-$(1'+(#&'H&TS..&'(1+&?'$*&W&+*&"]]

| 23$&,+(#).1"(LI/*+ASH## +(". &0"28,+0$& 1 +&13$&, "+ +0&1+H

I observe the student and see which are strategies in place
I check if any of the interventions can be further tweaked or changed
I suggest whether there’s a need for possible evaluation(s)

I suggest whether the student would benefit from being referred to more
specialized services or outside resources (as available)

I >(E1"1'+H(&1+&"&A, 3++.&Y$-$.&:#/$," . &($3%#=& E+00" IN BB+ &" (&
G$$1'(6

| D$4+*$&4+*0".'Z'(6&13$&#1*"1$6'$#&'(1+&"(&>FO

57

IEP REQUEST =) FORMAL REVIEW
SUBMITTED - Teacher's broad assessment of the situation at hand in conjunction with the specialist support staff.
- School Principal ascertains whether there is a need for an Individualized Education Plan.
1
IEP DEEMED
/ IERNEEDED UNNECESSARY

- School Principal designates
IMPLEMENTATION members of the IEP Team.
« School Principal defines

- Inform all stakeholders. each person’s roles and
- Implement plan responsibilities.
- Follow up to ensure no items

aralbelng Healocied. CONSULTING & NEEDS ASSESSMENT
« Continually review and Q - Cheracteize and summize

e g g 3 the situation.

- Make adjustments, as needed. Y h " f
- Communicate (ongoing) N c‘”“ E'I'"h‘l’”“““’“ rom

with all stakehatdrs ) L i
. Get a broad picture of student's poop

THAVE . h
development to date in connection MY ]llE PI ;‘:VI::vseos's‘r]r::rff:?ewlIA‘ued
with the means and measures listed : By e brpprrkiilati s
on plan.

any interventions to date.

- Use a systemic approach to
carefully consider and interpret
the context, the interrelationships
and the student's needs

- In conjunction with all stakeholders,
assess IEP effectiveness with a view
to maintain or modify some
or all elements (targets, priorities,
methods used).

- If new stakeholders emerge,

inform and provide relevant \ EOREERELS /

recommendations.
- Pool all the information gathered and share with all stakeholders
- Reach a group consensus on priority needs.

- Collectively define and targets.
- Decide together upon means, tools, resources, success markers and timelines.
DO o 1-ozsrer v s v, s, Distribute and share final plan il s bankni b ibesenioy
faremtwrs
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CONSIDERATIONS FLOWCHART
*483%BBE 474CA:<A4GBCY:;CY4;68;>4HABC%23:=64=8>

If the student doesn’t respond
QO Has the school team reviewed the CEBM Intervention
Planning document for Tier 3?
QO Has the school team requested support from outside
services (DYP, CISSS, medical, psychological)?
O Setting up Individualized and Intersectoral Service
Plans (PSII)? Requesting a consultation with CEBM?
* Measures beyond school-level Q Has the school team considered a part-time i
Tier 3 interventions can include, but schedule (morning period only, just core classes)? _
are not limited to, a referral for: |
* Regional program (low ratio class) ‘
* Homebound tutoring
* Outside services (e.g. CISSS centres
et points de service en jeunesse,

community respite centre, child
psychiatry day programs)

w If the student responds J

If the student doesn’t respond
Move beyond* Tier 3 school-level interventions
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TIER 3 — INDIVIDUALIZED Practices

1"#$%*'%+#%<$'+%+"#$%5%&. (#$.%654%, #L (7, #%E&H#,97 7
PHA'$*%+"5.%5% ,#@()5,%=)5&&,"6%=5%%>,'97*#:

THE CENTRE OF EXCELLENCE FOR BEHAVIOUR MANAGEMENT (CEBM)

Welcome to our site! As a support to the 10 Boards of Quebec, the CEBM their
staffto

V$$/&'(80'(%8&13"1&13$&" (#7$*&1+& 13 H&B)SH#1'+(&0"2&-"*284*+0&. "#$4

| 23$&EFDG&O2*'0'%&+4&>(1$*-$(1'+(HAE +(# %$*"1'+(#& T #&Y$#'6

1 &2+)& (&$-".)"1'(6&73$*$&13S&H1) %S (18 HEH'1) " 1$%& (& 13$&
+48&'(1$*-$(1'+(#C&

| R-$(&13$&-"+2'(6&"-" "1 128+ A&HI$," 'Z$%o8HS*-' $H#&;SCHCE*$6'+("

P60 @&, AHSUE, . "Hi++OH=8" (Yo&+) LH % $&*$#+)* $#&;$CHCE, 3'.

LET'S START THE YEAR RIGHT!

The recording will be available soon
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1128 1+8*$0™ (& (&13$&, "H#HH+08".. &% "28$-$*28%"2C &P 6$1$Y
>(%'-'%)". Z$%&/*", 1 $H&H)BESHLSVo&/*++HSE" &-"+$128+48& 1 OSH&"
#I" $HE T3S $&1BSEH1)%S(18,"(&IS&H), SH#A).&'(&"&H,3++.81) . %'(6&
+)1#%$&+A&1ISE, " HH+++08#$11'(6C

61

Presented by Catherine Korah, CEBM 16



