
Giraffes Can’t Dance by Giles Andreae
Book synopsis: Everyone has different skill sets at which 
they are good. Each person is unique and will do things in 
their own way. 

Tier 1 universal practices – for the whole group

• Reading the story with the whole group (teacher is reading a physical copy of the 
book with the group, rather than having them listen to the story on video).

• Asking the children questions about the book to keep them engaged and to take the 
message of the story one-step further (having a bookmark with pre-planned questions 
can be useful).

•  Using props (e.g. different stuffed animals or animal figurines) can help increase the 
children’s interest in the story.

Tier 2 targeted practices – for some children in a small-group setting

• Re-reading the same story with a small-group of selected children at Tier 2.
• Owning a second copy of the book, which could be lent to each child at Tier 2 to read 

with their parents at home (book to be lent on rotation).
• Video link to read aloud version for parents: 

https://youtu.be/1a2Smau__Dk?si=SKye9yXJ7tnDZly6 

Tier 3 individualized practices  – for few children on a one-to-one basis

• Re-reading the same story with a child at Tier 3 on a one-to-one basis.
• Owning a second copy of the book, which could be lent to the child at Tier 3 to read 

with his/her parents at home.
• Video link to read aloud version for parents: 

https://youtu.be/1a2Smau__Dk?si=SKye9yXJ7tnDZly6 

Themes covered:
• Expressing, releasing emotion
• Inclusion, respecting differences

Time of the year:
•  April

Secondary books linked:
• My Brain is a Race Car
• The Invisible Boy
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and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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CEBM K4-K5 Teacher Toolkit on Emotional and Social Development 

Adaptations for special needs:

• May need to read the book in chunks.
• May not understand the concept of inclusion; focus on similarities and differences 

between people.
• Using descriptive language to help them identify these similarities/differences
• Can make the link to the book I’ve Lost My Cat to help them have a more concrete 

understanding of this concept.

EHDAA

https://youtu.be/1a2Smau__Dk?si=SKye9yXJ7tnDZly6
https://youtu.be/1a2Smau__Dk?si=SKye9yXJ7tnDZly6
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This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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EMOTIONAL DEVELOPMENT

Indoors
• Building a chart + Power of ‘yet!’ (pages 4-7)
• Nature sounds (pages 8-9)
• Animal yoga (pages 10-13)
• Naming the giraffe’s emotions (pages 14-19)
• Rhythm of the music + Music and movement (pages 20-21)

Outdoors
• Auditory game outdoors (pages 28-29)

SOCIAL DEVELOPMENT

Indoors
• Same vs. different game (pages 22-23)
• Sardines game (pages 24-25)
• Puppet as a prop (pages 26-27)

Outdoors
• Simon Says (pages 30-33)
• Personal space activity (pages 34-37)

PARENT COMPONENT
• Power of ‘yet!’ (page 38)
• Dancing! (page 38)
• ADULT RESOURCES: editorials (page 38)
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Giraffes Can’t Dance by Giles Andreae
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Tier 1 universal practices – for the whole group

• Building a chart activity – inviting the children to share “what I’m good at (easy for me) 
and what is challenging for me (difficult for me)”. Linking the children’s experiences to 
the ones lived by the giraffe in the story. How do they feel when something is easy 
and/or challenging for them? Taking photos of the children doing these activities 
(visuals help to connect the activity to their feelings) or get pictures off the internet to 
create the chart visually.

• The power of “Yet!” – encouraging the children to visualize that they will be able to 
achieve something that is currently challenging for them.

• SOCIAL DEVELOPMENT - Building a chart activity – Everyone is different and unique. 
Like the animals in the book, everyone has their own preferences. Asking the children 
questions such as, ‘Do you like slow or fast dancing?’ and ‘Do you like soft or loud 
music?’

Tier 2 targeted practices – for some children in a small-group setting

• Inviting the children at Tier 2, to create a wall chart with two columns: “Things I’m good 
at, Things I want to get better at.” 

• Gathering photos of different actions and asking the children to place them in the 
column that applies to them.

• Then, deciding which activities they would like to work at with the support of an adult. 
This photo can overtime be moved to the: “Things I’m good at” column. 

• Working through different activities in a similar way. This demonstrates, that with effort 
and perseverance, growth will come eventually. 

• Encouraging the children to recognize when something is challenging and to ask for 
help. 

INDOOR 

ACTIVITY

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers FRONT OF CARD
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Tier 3 individualized practices – for few children on a one-to-one basis

• Opportunities to practice managing frustration  – children at Tier 3 encounter many 
challenges which can frustrate them. 

• Selecting one task or area to focus on (e.g. zipping up a jacket, juice box with straw, 
etc.) and breaking down the steps in micro-steps, in order to help the child meet 
success and experience improvement over small increments. 

• As progress is made, moving onto an additional task or activity.
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BUILDING A CHART ACTIVITY + THE POWER OF ‘YET!’



Adaptations for special needs:

• Many children with special needs may get frustrated when faced with            
challenging situations (let’s not forget they are still young children). The adult will 
need to give lots of room for them to express and release their range of emotions.

• It is suggested to leave aside the visualization portion of the activity, as this may be 
quite difficult for them to do.

Special attentions for K4:

• It is development appropriate for 4-year-olds (even numerous 5-year-olds) to be 
working through their adaptation process when faced with challenging situations. It 
is to be expected that they may react strongly to making a mistake (e.g. tantrum, 
refusal to try, etc.)

• Some 4-year-olds may have difficulty with visualization and projecting themselves 
into the future. Adapt the activity accordingly.

Special attentions for Tier 3

• Many children at Tier 3 may get frustrated when faced with challenging situations 
(let’s not forget they are still young children). The adult will need to give lots of room 
for them to express and release their range of emotions.

• Some may also lack the self awareness needed to complete the visualization 
portion of the activity.

BUILDING A CHART ACTIVITY + THE POWER OF ‘YET!’

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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AUDITORY GAME: NATURE SOUNDS 

Tier 1 universal practices – for the whole group

• Having a range of nature sounds that you can play in your class. Have the children 
sit or lie down, close their eyes and play those sounds one at a time. 

• Asking them to name what they think the sound is. Having the children describe 
how they feel when listening to these sounds. 

• Linking the children’s experiences to the ones lived by Gerald the giraffe in the book 
- the sounds that helped him to be in touch with his body and to move to the sounds 
that he was hearing. This can also be done with other types of sounds that we hear 
around school and our homes. 

Tier 2 targeted practices – for some children in a small-group setting

• Engaging the small group of children at Tier 2 to listen while you replay the nature 
sounds and have them name the emotion they feel with each sound played. Using 
the Emotion Face Cards as a visual reference. 

• If possible, doing this in a separate room (with less auditory stimulation than the 
one in the classroom) so as to help them feel safe and increase their capacity to 
focus. 

Tier 3 individualized practices – for few children on a one-to-one basis

• Engaging the child at Tier 3, on a one-to-one basis, to listen while you replay the 
nature sounds and have them name the emotion they feel with each sound played. 
Using the Emotion Face Cards as a visual reference. 

• If possible, doing this in a separate room (with less auditory stimulation than the 
one in the classroom) to help them feel safe and increase their capacity to focus.  

Materials needed

• Computer and speakers to find and play different nature sounds
• Emotion Face Cards

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Adaptations for special needs:

• Some children with special needs are sensitive to certain sounds. 
• They may benefit from using sound reducing headphones.
• Exploring whether some sounds are more comforting to them, and if these could 

help them soothe when they are upset. 

Special attentions for K4:

• Some 4-year-olds may not have been exposed to various sounds and may be 
frightened by certain sounds nature makes. Making sure to reassure them that 
these are ‘not for real’ and that they are safe with you.

Special attentions for Tier 3

• Some children at Tier 3 may be triggered or overly excited by intense or loud sounds. 
Adapting the music accordingly.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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ANIMAL YOGA

Tier 1 universal practices – for the whole group

• Using animal yoga visuals to lead the whole group of children in a yoga routine. 
• This activity will help the children release pent-up emotional energy.
• The photo cards could also be made available as a centre activity for children to 

explore. 

Tier 2 targeted practices – for some children in a small-group setting

• Repeating this activity with a small-group (2 or 3) of selected children at Tier 2 in an 
alternate location with fewer distractions. 

• Providing some additional time and space to help the children recenter themselves.
• Selecting movements according to the children’s gross motor abilities.

Tier 3 individualized practices – for few children on a one-to-one basis

• Repeating this activity with a child at Tier 3 in an alternate location, on a one-to-
one basis, with the support of an adult (could perhaps invite a friend). 

• Providing some additional time and space to help the children recenter themselves.
• Selecting the movements according to the children’s gross motor abilities.

Materials needed

• Animal yoga cards (see links on next pages)
• Adult modeling the movements  

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Adaptations for special needs:

• Adapting this activity according to the children’s gross motor abilities.

Special attentions for K4:

• With 4-year-olds, this activity may be best done in small groups in order for them to 
have the support they need. Some will need additional help from an adult.

• Ensuring that the level of difficulty doesn’t cause frustration.

Special attentions for Tier 3

•  Ensuring that the level of difficulty doesn’t cause frustration.

ANIMAL YOGA

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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NAMING GIRAFFE’S EMOTIONS

Tier 1 universal practices – for the whole group

• Referring to images from various sections of the book. Asking the children to look at 
them and to consider which emotion the giraffe is experiencing at different points in 
the story.

• Using the Emotion Face Cards to match up the giraffe’s emotions to the ones on the 
different cards.

• A discussion can follow encouraging the children to share when they have felt a 
similar situation and how they felt.

Tier 2 targeted practices – for some children in a small-group setting

• Replaying the match-up game with a small group (2 or 3) of selected children at Tier 
2 by using images from the book with the emotion photo cards, or with personal 
photos to help illustrate when they felt the same way.

• Putting the emphasis on when THEY have felt different or were laughed at. 

Tier 3 individualized practices – for few children on a one-to-one basis

• Replaying the match-up game with a child at Tier 3, with support of an adult, by 
using images from the book with the emotion photo cards, or with personal photos 
to help illustrate when they felt the same way.

• Putting the emphasis on when THEY have felt different or were laughed at.

Materials needed

• Book, separate printed pages of the book if desired
• Emotion Face Cards

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Adaptations for special needs:

• It might be helpful to ask for personalized photos and use descriptive                
language with the child to help them better understand the emotion being 
portrayed.

• Using less pages to create the sequencing, select 2-4 pages. 
• Making direct links with specific examples seen within the classroom or playground. 

Being concreate will help them connect with the activity.

Special attentions for K4:

• Using less pages to create the sequencing, select 2-4 pages. 
• Making direct links with specific examples seen within the classroom or playground. 

Being concreate will help them connect with the activity.

Special attentions for Tier 3

• Using less pages to create the sequencing, select 2-4 pages. 
• Making direct links with specific examples seen within the classroom or 

playground. Being concreate will help them connect with the activity.

NAMING GIRAFFE’S EMOTIONS

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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RHYTHM OF THE MUSIC /
MUSIC AND MOVEMENT ACTIVITY

Tier 1 universal practices – for the whole group

• Rhythm of the music – playing different types of music and inviting the children to 
move to the sound of it. When playing soft-slow or classical music, encouraging the 
children to close their eyes and to feel the music lead their movements. Following 
the activity, engaging a discussion and encouraging the children to share what they 
enjoyed and what they found challenging. 

• Music and Movement activity – using the “I Can Dance” book series and the 
accompanying audios by Hannah Beach (e.g. I can dance the zoo, I can dance 
textures, I can dance the outdoors, etc.).

Tier 2 targeted practices – for some children in a small-group setting

• Using music to guide transitions – using soft music to help the children at Tier 2 to 
switch gears when they return from recess and lunch. 

• This can be applied within the classroom or in an alternate location. Modeling the 
expected behaviors in order to cue them with a transition to class routine, as the 
children at Tier 2 often struggle going from a high to a low energy state. 

Tier 3 individualized practices – for few children on a one-to-one basis

•  Using music to guide transitions – using soft music to help the child at Tier 3 to 
switch gears when they return from recess and lunch (possibly with headphones, if 
the child is able to tolerate wearing them). 

• This can be done within the classroom or in an alternate location. Modeling 
expected behaviors in order to cue them with a transition to class routine, as the 
child at Tier 3 often struggles going from a high to a low energy state. 

Materials needed

•  Computer and speakers to find and play different music

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Adaptations for special needs:

• Some children with special needs are sensitive to sound may find this                 
activity overwhelming. They may benefit from using sound reducing headphones.

• Exploring whether some sounds are more comforting to them, and if these could 
help them soothe when they are upset. 

Special attentions for K4:

• Some 4-year-olds may be more sensitive to various sounds. Selecting music with 
softer sounds to help them enjoy this activity.

Special attentions for Tier 3

• Some children at Tier 3 may be triggered or overly excited by intense or loud sounds. 
Adapting the music accordingly. Also being mindful that some children do better 
with low-energy level movements, as high-energy level activities may be 
dysregulating for them.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

RHYTHM OF THE MUSIC /
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SAME VS. DIFFERENT GAME

Tier 1 universal practices – for the whole group

• Inviting the whole group to compare the animals in the story (their physical 
appearance and way of dancing) to find the similarities and differences. 

• Then, making links to people’s similarities and differences. 

INDOOR ACTIVITY

S
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EHDAA * See instructions at the back of the card

Materials needed

• No specific materials required.

Additional/alternate  materials

• Photographs or objects
EHDAA

Tier 2 targeted practices – for some children in a small-group setting

• Repeating this activity with a small-group (2 or 3) of selected children at Tier 2 in an 
alternate location with fewer distractions. 

• Asking them to choose THEIR favorite animal and making a comparison between 
themselves and their animal. Hopefully they will choose different enough animals 
to provide a wider range of comparisons.

Tier 3 individualized practices – for few children on a one-to-one basis

• Repeating this activity with a child at Tier 3 in an alternate location, on a one-to-
one basis, with the support of an adult (could perhaps invite a friend). 

• Asking them to choose THEIR favorite animal and making a comparison between 
themselves and their animal.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Adaptations for special needs:

• Will be easier to use concrete objects for the children to compare the same                  
vs. different (e.g. items in the classroom)

• Can link this activity to the book I’ve Lost My Cat to help them have a more concrete 
understanding of the same vs. different

• Minimizing  the number of items discussed to make sure this activity isn’t too long. 
• Being mindful that some comparison may be more difficult for them than others 

(e.g. two different animals vs. two same animals with varying features).
• Using descriptive language to help them identify the similarities and differences 

(e.g. soft texture). Match the item to the visuals on the sheet.

Special attentions for Tier 3

•  Minimizing  the number of items discussed to make sure this activity isn’t too long. 

INDOOR ACTIVITY

S

EHDAA

Special attentions for K4:

• Minimizing  the number of items discussed to make sure this activity isn’t too long. 
• Being mindful that some comparison may be more difficult for them than others 

(e.g. two different animals vs. two same animals with varying features).

EHDAA

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Tier 1 universal practices – for the whole group

• Inviting the children to experience what it’s like to have others in their personal space 
(e.g. number of kids sitting on a chair/bean bag, nb. of kids who can fit in 1 hoola hoop, 
nb. of kids washing their hands at the sink, etc.).

Tier 2 targeted practices – for some children in a small-group setting

• Repeating an adapted version of the activity in a small group (2 or 3) setting with the 
children at Tier 2. 

• Coaching them with cues to name when others are invading their personal space, and 
prompting them to listen to others when they are being told that they are invading 
others’ space. 

• Using different contexts (e.g. activity at a table, reading area, dress-up area, building 
area, going to the washroom, etc.) will help the children experience and transfer this 
information in different locations within the school.

Tier 3 individualized practices – for few children on a one-to-one basis

• Repeating an adapted version of the activity on an individual basis with a child at Tier 3. 
• Creating teachable moments where the child ‘accidentally’ invades someone’s 

personal space. 
• Emphasis to be placed on coaching to respect the personal space as well as to adjust 

their positioning with others. 
• Inviting the child to name when their space is invaded through the use of words, since 

having recourse to a physical response may typically be their instinctive reaction.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

S

INDOOR ACTIVITY
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SARDINES GAME



Adaptations for special needs:

• This activity is not suggested for children with special needs as the                  
crowding effect may be triggering for them. 

Special attentions for K4:

• With some 4-year-olds, this activity may be best done in small groups in order for 
them to have the support and coaching they need.

Special attentions for Tier 3

• This activity is not suggested for a child at Tier 3 as the crowding effect may be 
triggering for them.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

S

INDOOR ACTIVITY
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PUPPET AS A PROP

Tier 1 universal practices – for the whole group

• Setting up scenarios to showcase the behaviours where the children sometimes get 
laughed at (e.g. using a puppet that has a really weird sneeze to make the children 
laugh). 

• The adult would then model and narrate how to respond to the sneezing of the 
puppet, not to mock or ridicule, but to be respectful. Inviting the children to bring up 
other similar examples (e.g. chewing foods, blowing their nose, etc.).  

Tier 2 targeted practices – for some children in a small-group setting

• Setting up additional scenarios with the small group (2 or 3) of children at Tier 2. 
• Using a puppet per person in the group, recreating the scenarios that occur when 

children sometimes mock others. 
• Modeling and coaching more appropriate ways of responding. The use of puppets 

reduces the vulnerability and generally motivates the children to speak more freely. 

Tier 3 individualized practices – for few children on a one-to-one basis

• Setting up additional scenarios with the child at Tier 3. Both the adult and the child 
have a puppet in hand. 

• Reenacting the struggles with appropriate responses to others. 
• Modeling and coaching more appropriate ways of responding. 

Materials needed

• Hand or finger puppets

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Adaptations for special needs:

• Simplifying the activity by using only the basic primary emotions.
• Using descriptive language and modeling to help them identify the different 

emotions on the cards. 
• Will require visuals, props, and scripts.
• Will need to adapt the activity for the non-verbal children. 

Special attentions for K4:

• Simplifying the activity by using only the basic primary emotions.
• Young children may struggle to put words to what they are feeling, they may benefit 

from the adult modeling with some personal examples.

Special attentions for Tier 3

• Children at Tier 3 often have great struggles facing and naming their emotions, even 
though they are often ‘filled’ with big emotions. This is very vulnerable and 
challenging for them. Adults need to help by compensating, naming and giving lots 
of grace as their efforts are great.

• Using puppets reduces the feelings of vulnerability and it generally motivates 
children to speak more freely. 

PUPPET AS A PROP

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

S
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AUDITORY GAME OUTDOORS

Materials needed

• Instruments or objects to make music rhythms or noises

Tier 1 universal practices – for the whole group

• Inviting the children to sit or to lie down on the ground outside, and to close their 
eyes. Guiding them to tune into what they are hearing. Encouraging them to name 
what they think the sounds could be. 

• Bringing a box of items outside so as to create sounds, and having the children 
guess what they think each sound might be. 

• Creating a musical rhythm outdoor activity with the use of these items, which could 
be played loudly to benefit the children’s need to release. 

Tier 2 targeted practices – for some children in a small-group setting

• Repeating the activity in a small group setting (2 or 3) with the children at Tier 2. 
• Focusing on expending energy and allowing the children to be loud outside. 
• Using instruments or objects to make music rhythms or noises, and see who can be 

the loudest. Similar to the game “who’s the loudest bear?”, where the children 
scream and expend much frustrated energy. 

• Setting up a circuit of objects-instruments to make music (e.g. similar to an 
obstacle course) would add extra movement to help expend even more energy.

• It would be beneficial to model the sound going from high-energy loud to soft-low 
energy to help them tune into the differences in their body in terms of the amount of 
energy expended. How is their breathing? How do their arms and legs feel with high 
vs. low energy? 

Tier 3 individualized practices – for few children on a one-to-one basis

• Repeating the same activity on an individual basis. It would be more engaging for 
the child to invite a friend during this type of outdoor game. 

• Children at Tier 3 are generally very good at being loud. It would be helpful to model 
sound going from high-energy loud to soft-low energy for them to tune into the 
differences in their body in terms of the amount of energy expended. How is their 
breathing? How do their arms and legs feel with high vs. low energy? 

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

OUTDOOR ACTIVITY
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Adaptations for special needs:

• Some children with special needs may need to wear headphones in order to 
participate in this activity. We also encourage selecting instruments with softer 
sounds to help them enjoy this activity. 

• Certain children may be afraid or uncomfortable with the sound of specific 
instruments. Tread with caution and understanding.

Special attentions for K4:

• Some 4-year-olds may be more sensitive to various instrument sounds. Selecting 
instruments with softer sounds to help them enjoy this activity. 

Special attentions for Tier 3

• Some children at Tier 3 may be triggered or overly excited by intense or loud sounds. 
It may be a good idea to preselect a range of instruments which are made available 
to help manage the noise level. 

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

OUTDOOR ACTIVITY

E
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Tier 1 universal practices – for the whole group

• "Simon Says" is a classic game for multiple players where one person, "Simon", 
gives instructions that players must follow, but only if the instruction is preceded by 
the phrase "Simon says". If an instruction is given without "Simon says", players who 
follow it are eliminated from the round. 

• Could also play any other type of ‘follow the leader’ game.
• Encouraging the children to make funny movements, name different animals, and to 

have them show their best moves!

Tier 2 targeted practices – for some children in a small-group setting

• Completing the game with a small group (2 or 3) of selected children at Tier 2 at a 
reserved spot in the schoolyard. 

• Children at Tier 2 often find it difficult to wait for their turn in the large group in the 
classroom. 

• Therefore, repeating ‘Simon Says’ and ‘follow the leader’ type games will most likely 
be more enjoyable and beneficial for them in the small group context.

Tier 3 individualized practices – for few children on a one-to-one basis
• Completing the game with a child at Tier 3, along with a friend, with the support of 

an adult, at a reserved spot in the schoolyard. 
• Bringing a child at Tier 3 in the PLAY mode so as to help coach them to respect 

personal space, which makes this task less coercive for them and removes some of 
the pressure. Inviting another child to join the activity. 

• Identifying 'bumping into others' as accidental helps others to be more tolerant, as 
the child at Tier 3 often struggles to respect others' personal space.

OUTDOOR ACTIVITY

S

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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EHDAA

PLAY ‘SIMON SAYS’ (or follow the leader type game) 

Materials needed

• ‘Simon Says’ suggested actions (see links on next pages)



Adaptations for special needs:

• This activity is not suggested for children with special needs in this                  
particular context, as they will not make the link between playing ‘Simon Says!’    
and being similar.

• Some children may not understand who is Simon. Could be playing other types of 
‘follow the leader’ games instead, such as Freeze Dance, or copy the animal 
movements.

Special attentions for Tier 3

• May need to minimize the number of turns for this activity to not feel too long.

OUTDOOR ACTIVITY

S

Special attentions for K4:

•  May need to minimize the number of turns for this activity to not feel too long.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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PLAY ‘SIMON SAYS’ (or follow the leader type game) 
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PERSONAL SPACE ACTIVITY

Materials needed

• Hula hoops 

Tier 1 universal practices – for the whole group

• Using hula hoops with the whole group to play ‘Red-Light, Green-Light’, or to play 
‘What time is it Mr. Wolf?’.

• Modeling examples to help prime positive interactions.

Tier 2 targeted practices – for some children in a small-group setting

• Completing this activity with a small-group (2 or 3) of selected children at Tier 2 in 
an alternate location with fewer distractions. 

• Replaying the same games, such as ‘Red-Light, Green-Light’ or ‘What time is it Mr. 
Wolf?’. Children at Tier 2 will benefit from repeating the same activity on a smaller 
scale. Modeling examples to help prime positive interactions.

• Asking them to come up with other games where this might apply and playing these 
games will give them more practice, but will also raise their awareness of personal 
space. 

Tier 3 individualized practices – for few children on a one-to-one basis

• Completing this activity with a child at Tier 3 in an alternate location, on a one-to-
one basis, with the support of an adult (could perhaps invite a friend). 

• Replaying the same games, such as ‘Red-Light, Green-Light’ or ‘What time is it Mr. 
Wolf?’. Modeling examples to help prime positive interactions.

• Children at Tier 3 struggle with respecting other people’s personal space. They are 
often overly stimulated or charged with emotions, which renders this task an 
ultimate challenge for them. 

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

OUTDOOR ACTIVITY
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Adaptations for special needs:

• Providing concrete scripts, such as: ‘ STOP! TOO CLOSE!’

Special attentions for K4:

• With some 4-year-olds, this activity may be best done in small groups in order for 
them to have the support and coaching they need.

Special attentions for Tier 3

• Children at Tier 3 will undoubtedly find this exciting, but they may become agitated 
and forget to be careful with personal space as a result. They will surely require 
additional coaching and support. 

PERSONAL SPACE ACTIVITY

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

OUTDOOR ACTIVITY

S
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PARENT COMPONENT

Tier 1 universal practices – for the whole group

• The power of ‘Yet!’ – encouraging parents to support their child in 
overcoming challenges in different areas, celebrating their efforts and 

perseverance, and to invite them to ask for help when needed. 
• It is key that these skills be practiced in in a fun, playful way!

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Tier 1 universal practices – for the whole group

• Dancing! – inviting parents to play different styles of music and 
have dance parties with their children. It’s a great opportunity to 
be silly, have fun and expend lots of energy! Enjoy!!

ADULT RESOURCES

Editorials written by Dr. Deborah MacNamara: 

1. 5 Ways to Grow Confident Kids                             
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/ 

2. Cultivating Self Worth in Kids: What it Means to Matter 
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-
matter 
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