CEBM K4-K5 Teacher Toolkit on Emotional and Social Development

EN/FR Why Do You Cry? by Kate Klise

Book synopsis: Little rabbit is about to turn five, and
he decides he’s all through with crying. When all of his
friends admitto crying sometimes, Little Rabbitis
shocked. Does everybody cry? Why?

Themes covered: Time of the year:

* Emotional * April
development, tears

Secondary books linked:

* The Lion and The Bird (EHDAA collection)
* TheBranch

Tier 1 universal practices - for the whole group

* Reading the story with the whole group (teacher is reading a physical copy of
the book with the group, rather than having them listen to the story on video).

* Asking the children questions about the book to keep them engaged and to
take the message of the story one-step further.

* Using visuals - Emotion Face Cards, the teacher modeling sadness.

* Using props (e.g. birthday party hats) can help increase the children’s interest
in the story.

Tier 2targeted practices — for some children in a small-group setting

* Re-reading the same story with a small-group of selected children at Tier 2.

* Owning a second copy of the book, which could be lentto each child atTier 2
to read with their parents at home (book to be lent on rotation).

* Video link to read aloud version for parents:

https://youtu.be/XYB6JRCFrgw?si=LoZSPOhFgqJNwuh2L

* Re-reading the same story with a child at Tier 3 on a one-to-one basis.

* Owning a second copy of the book, which could be lentto the child at Tier 3 to
read with his/her parents at home.

* Video link to read aloud version for parents:
https://youtu.be/XYB6]RCFrgw?si=L.oZSPOhFqJNwuh2L
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MAKING YOUR OWN QUESTIONS FOR STORYTIME

Why Do You Cry?
By Kate Klise

This toolkit was developed by Martine Demers and Catherine Korah (CEBM),
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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REASONS WHY WE CRY

INDOOR ACTIVITY

Materials needed

 Emotion face cards
* Cards or photos different life scenarios and events

Tier 1 universal practices - for the whole group

* Discussing the different reasons why we cry as a whole group (e.g. happy tears,
missing someone, trying to do or make something and it doesn’t work, losing
something important, someone passing away, getting hurt, etc.)

* Reflecting on tears of joy and pride. Talking about how body language and facial
expressions change when someone cries.

* Theconversation can continue to brainstorm ‘what can we do when we see
someone s upset or crying?’ Be careful to respect each other’s preferences and
personal boundaries. Sometimes stepping in to help may not be what the person
wants or is comfortable with and this can cause additional upset.

* Itis very important to mention that we should not shame, mock, mimic or laugh
at someone who is crying.

Tier 2targeted practices — for some children in a small-group setting

* Creating a collage of images of children who are crying for various reasons.

* Children atTier 2 struggle at times to verbalise their felt experiences.

* This activity can serve as an intervention toolwhen they are upset and seem unable
to put words to what is happening.

* Theycan help the adult understand what has occurred by pointing to an image in
the collage.

* Creating a collage of images of children who are crying for different reasons.

* Children atTier 3 often struggle to articulate their felt experiences.

* This activity can be used as an intervention toolwhen they are upsetand seem
unable to express what is happening.

* Theycan help the adult understand what has unfolded by pointing to an image in
the collage.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 3
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REASONS WHY WE CRY

INDOOR ACTIVITY

Special attentions for K4:

* Children in K4 often have little language of emotion — one of the key elements is to
help them put words to what you perceive they are feeling and asking them to
validate if you assessed the moment well. By naming emotions, this will help build
their vocabulary. Expect that they will sometimes misuse the name for an emotion,

gently rephrase.

* Children at Tier 3 often have great struggles facing and naming their emotions, even
though they are often “filled’ with big emotions. This is very vulnerable and
challenging for them. Adults need to help by compensating, naming and giving lots
of grace as their efforts are great.

* These children need to know that we do not hold their emotional outbursts against
them and that we do do not define them by their behavior. It is key that we point out
their beautiful personality traits on a regular basis. They will come, with lots of time,
to be better able to name and manage theiremotions. They’re just not there yet!

Adaptations for special needs: EHDAA

* Theuse of visuals are often key with children with special needs, be careful with
how many emotions can be worked on at a time will be very important. Starting with
a few and gradually increasing one at a time will help build progress and success.

@ = social development * = emotional development EHDAA | = special needs
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ROLE-PLAY WITH PUPPETS

INDOOR ACTIVITY
& 2
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Materials needed

* Arange of people oranimal puppets, puppet theatre
* Materials to create their own puppets (ex. Socks, mittens and arts & craft supplies)

Tier 1 universal practices - for the whole group

* Providing different scenarios and helping the children to respond appropriately
when someone is sad or crying.

* Explaining to the children that when someone cries, they usually need someone to
listen and be there for them, butit doesn’t mean that anything needs to be ‘fixed’.

* Children can also use personal situations that have happened to them, orthey have
seen with others.

Tier 2targeted practices - for some children in a small-group setting

* Repeating the activity with the small group (2 or 3 ) of selected children at Tier 2, as
they will benefit from additional exposure.

* Theadult can choose specific scenarios for each child, ensuring they do not feel
overly vulnerable.

* Theuse of puppets often helps children at Tier 2 step into this activity as they are
often sensitive to speaking directly about THEIR emotions.

* Repeating the activity with a child at Tier 3, along with the support of an adult, as
they will benefit from additional exposure.

* Theadult can selecttailored scenarios that will not make the child feel too
vulnerable.

* Theuse of puppets often helps children at Tier 2 step into this activity as they are
often sensitive to speaking directly about THEIR emotions.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 7
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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ROLE-PLAY WITH PUPPETS

INDOOR ACTIVITY
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Special attentions for K4:

Using simple language when doing role-plays, if there is too much ‘talk’ they will
lose the essence of the activity.

Using actual scenarios that unfolds amongst the children, real and concrete will
help them make connections.

Having an intervention one-step removed with puppets can help the adults coach
different ways of handling situations that are sometimes problematic or challenging
for the child at Tier 3.

Playing side-by-side will also help to manage some vulnerability.

If you have access to a puppettheatre or creating a similar area, this can also be a
great way to provide some ‘buffer’ with an activity that is charged emotionally. The
objective is to be able to speak an emotional language without triggering defenses
to stop or run away from the activity.

Adaptations for special needs: EHDAA

Using simple language when doing role-plays, if there is too much ‘talk’ they
will lose the essence of the activity.

Using actual scenarios that unfolds amongst the children, real and concrete will
help them make connections.
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Make a Sock Puppet to Act Out Feelings!

1. Gather your materials.

e Old socks

e Scrap fabrics (e.g., from old
clothes)

e Buttons, ribbons, shoelaces, and
other things that you are not using
anymore
Child-friendly scissors
Glue or a hot glue gun

2. Mark the mouth and eyes.

e Put the sock on your hand to find
the “mouth”; it will be created by
the crease between your fingers
and thumb.

e Draw the mouth with a marker.

3. Customize your puppet.

e If you like, use some paper to draw
and color other body parts
(tentacles, ears, wings) or fun
elements (a hat).

e This is a chance to make the
puppet your own. There is no right
or wrong way to do this. Have fun!

https://www.tandem rea.org/wp-
ntent/upl /2020/04/ k-P t_English.pdf

(‘  tandem.

Partners in Early Learning
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4. Glue it all together.

e Glue buttons (or if you have them,
googly eyes) for the eyes.

e Glue the additional body parts and
fun elements.

e |[f you are using a hot glue gun,
make sure there is an adult around
to help.

5. Your puppet is ready.

e Put the sock on your hand; open
and close your fingers to make the
puppet “talk”.

e Have a pretend conversation with
your puppet: Ask the puppet how
they're feeling, what made them
feel that way, and, if it makes
sense, what will make them feel
better.

e If you have two puppets, your
pretend conversation can be the
puppets talking to one another!

https://www.tandembayarea.org/wp-

content/uploads/2020/04/Sock-Puppet_English.pdf

(l tandem

Partners In Early Learning
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ARTS & CRAFTS CREATION

INDOOR ACTIVITY

Materials needed

* Different sizes of paper
* Arange of drawing materials and paints

Tier 1 universal practices - for the whole group

* Providing children with materials to enable them to create something thatrepresents how
they feel, without having to describeitin words.

* Their creation should speak for itself. Do not provide a sample or give explicit instructions of
what or how you wantthem to do this. The objective is for them to be moved to draw or paint
how they feel with the materials that are provided forthem.

* Allowing forthem to have the space they need. Noticing that some children will need more
time than others. Some will be quick and brash; others will be inclined to have lots of detail.
Allowing forindividual inspirations to be created.

* Forthose who finish early, offering something else they can do, so others can continue their
creation without being disturbed.

Tier 2targeted practices — for some children in a small-group setting

* Organizing this activity with a small group (2 or 3) of selected children at Tier 2, by providing
them with additional spaceto create. Some have difficulty when others are nearby.

* Some children atTier 2 may have some difficulty drawing or painting. If they would like to
build something 3-dimensionally instead, providing them with other arts & craft materials
thatthey can use.

* Providing the space they need. Noticing that some children will need more time than others.
Some will be quick and brash; others will be inclined to have lots of detail. Allowing for
individual inspirations to be created.

* Forthose who finish early, offering something else they can do, so others can continue their
creation without being disturbed.

* Some children may not be able to stay on task for a long period of time. If needed, giving a
break and revisit the activity later.

* Children at Tier 3 willdo best when they have a private space to work in for this type of
activity. Reducing distractions and interruptions will help them sustain their focus as they
often struggle when others are in close proximity.

* Some children atTier 3 struggle to draw or paint. If they would like to build something 3-
dimensionally instead, providing them with other arts & craft materials that they can use.

* Allowing forthem to have the space they need to create freely.

* Some children may not be able to stay on task for a long period of time. If needed, giving a
break and revisit the activity later.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 1
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ARTS & CRAFTS CREATION

INDOOR ACTIVITY

Special attentions for K4:

created.

who finished earlier.

* Some children willneed more time than others. Some will be quick and brash;
others will be inclined to have lots of detail. Allow individual inspirations to be

* Forthose who finish early, offer them something else they can go to within your
room to enable others to continue their creation without being disturbed by those

have a break and revisit the activity later.

* Some children may not be able to stay on task for a long period of time. If needed,

* Some may notwant others to see their creation, please respect this.

Adaptations for special needs:

fine motor abilities. Make sure to adapt accordingly.

* Some children with special needs may find this activity difficult given their

EHDAA
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MATCHING EMOTIONS TO SCENARIOS

Materials needed

* Emotion face cards
* Family photos or from scenario images from the internet

Tier 1 universal practices - for the whole group

* Using photographs (scenarios) of children when sad, inviting them to match these
images to emotion cards to help them make connections with a wide range of emotions.

* If any children are willing to bring in photos from home, these could also be used during
the discussion.

Tier 2targeted practices — for some children in a small-group setting

* Repeating this activity with a small group (2 or 3) of selected children at Tier 2 will help
them make additional connections, as they will have additional exposure to and
opportunity to manipulate the materials.

* Encouraging them to bring in photos from their family where they are doing different
activities or on different outings. A personal connection often encourages children
to speak more and increases the benefit of the activity.

* Repeating the activity with a child at Tier 3, along with the support of an adult, will help
them make additional connections, as they will have additional exposure to and
opportunity to manipulate the materials.

* Encouraging them to bring in photos from their family where they are doing different
activities or on different outings. A personal connection often encourages children
to speak more and increases the benefit of the activity.

* The adult working with the child can also bring in some of their photos to share with
the child. Sharing personal information can help in building a strong and deep
attachment with the child.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 13
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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MATCHING EMOTIONS TO SCENARIOS

INDOOR ACTIVITY

Special attentions for K4:

* |t may be beneficial to pre-select 3-4 emotion cards in relation to the scenario
images being shown. This will help children focus on the task at hand. Many
children in K4 have a small vocabulary of emotions, this will help them make links.

* Personalizing the intervention by providing a range of scenario images, having the
child select 2-3 and then asking them share what made them choose them. One by
one, aiming to help them name emotions and sensations feltin their body when they
speak of these. Inquire, ‘have you been to a similar place? Is this a place you would
like to visit? Why?’

Adaptations for special needs: EHDAA

* May need to simplify the activity by limiting the number of cards shown at once.
* Would be beneficial to personalize the activity by using personal photos.

@ = social development * = emotional development EHDAA | = special needs
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PARENT COMPONENT
NAMING EMOTIONS

INDOOR ACTIVITY

Tier 1 universal practices - for the whole group

* We investa lot of time at school to help children name and live their emotions
because we know this is the route to growth and emotional maturity. Itis KEY and
VERY IMPORTANT that this information be shared with parents in different ways.
They are partners with us with their children. Children will make the best progress in
all areas if the information and approach is the same or very similar at school and at
home.

* Encouraging parents to name, show and model emotions, and nhormalize them.
When children ask, “Why are you crying or feeling ‘x’? Suggesting to parents that
they answer their child’s question simply. By giving space and honoring felt
emotions, children learn that it is healthy to experience a range of emotions.

* Emotions are often compared to arainbow, we need all colors to make a beautiful
rainbow, we need all emotions to grow well balanced and mature children.

* Share with parents that moments of high emotional expression are part of working
through challenging situations. Supporting, listening and helping their child navigate
these storms is their best investmentin nurturing emotional growth. Not always
easy, but so, so, so important!

* Itis suggested for the teacher to model the use of this tool to the parents, forthem to
know how to best putitinto action when at home.

ADULT RESOURCES

Editorials:

* | am nota Drama Queen - Why we cry over small things, by Hannah beach:
https://hannahbeach.ca/why-we-cry-over-small-things/

* Why Tears are the Secret to Fostering Resiliency in Kids, by Deborah MacNamara:
https://macnamara.ca/portfolio/how-tears-cultivate-resiliency-in-kids/

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 15
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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PARENT COMPONENT
COMFORT KIT

|

INDOOR ACTIVITY

Tier 1 universal practices - for the whole group

* Inviting parents to create a Comfort Kit for their child to bring to and leave at school.
This kit could be accessed when the child is feeling upset and/or is missing their parents.
Items in the kit could include family photos, a scarf with the parents’ scent on it, or a
treasured object, etc.

* Asimilar Comfort Kit can be prepared when a child is going for a sleep over or will
be living a new experience that may trigger a range of emotions. Ex. Road trip and
the family will be sleeping in an unfamiliar environment, visit to the hospital, etc.

* Itis suggested for the teacher to model the use of this tool to the parents, forthem to
know how to best putitinto action when at home.

ADULT RESOURCES

Editorials:

* Why Kids Have a Hard Time Saying Goodnight, by Deborah MacNamara:

https://macnamara.ca/portfolio/taming-bedtime-monsters-when-sleepy-time-is-
scary/

* Separation Anxiety: When Saying Good-Bye is Hard, by Deborah MacNamara:
https://www.cebm.ca/post/separation-anxiety-when-saying-good-bye-is-hard

Infographics:
* When say/nggoodn/ght is hard, by Deborah MacNamara:

16
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