
Marvin Gets Mad! by Joseph Theobald
Book synopsis: Getting frustrated when you want 
something and can’t get it. Putting your frustration onto 
others doesn’t solve the problem. Every day can bring 
new and different sources of frustration

Tier 1 universal practices – for the whole group

• Reading the story with the whole group (teacher is reading a physical copy of the 
book with the group, rather than having them listen to the story on video).

• Asking the children questions about the book to keep them engaged and to take the 
message of the story one-step further (having a bookmark with pre-planned questions 
can be useful).

• Using props (e.g. sheep puppet) can help increase the children’s interest in the story

Tier 2 targeted practices – for some children in a small-group setting

• Re-reading the same story with a small-group of selected children at Tier 2.
• Owning a second copy of the book, which could be lent to each child at Tier 2 to read 

with their parents at home (book to be lent on rotation).
• Video link to read aloud version for parents: 

https://youtu.be/QTZOtmbNgT0?si=2fMw3fEkaAF6vuLG 

Tier 3 individualized practices  – for few children on a one-to-one basis

• Re-reading the same story with a child at Tier 3 on a one-to-one basis.
• Owning a second copy of the book, which could be lent to the child at Tier 3 to read 

with his/her parents at home.
• Video link to read aloud version for parents: 

https://youtu.be/QTZOtmbNgT0?si=2fMw3fEkaAF6vuLG 
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Adaptations for special needs:

• May need to read the book in chunks.
• Using descriptive language to help them better understand the storyline. 

EHDAA = special needs
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Themes covered:
• Frustrations, emotional 

expression and 
understanding feelings

Time of the year:
• October

Secondary books linked:
• Ravi’s Roar
• Mouse was Mad

https://youtu.be/QTZOtmbNgT0?si=2fMw3fEkaAF6vuLG
https://youtu.be/QTZOtmbNgT0?si=2fMw3fEkaAF6vuLG
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EMOTIONAL DEVELOPMENT

Indoors
• Matching emotions (pages 4-7)
• I’m too small / too big (pages 8-9)
• Rising emotions (pages 10-11)
• Personal Tool Board (pages 12-17)
• The Frustration Monster! (pages 18-23)
• Make a sheep craft (pages 24-27)

PARENT COMPONENT
• ADULT RESOURCESL editorials, infographics (page 28)
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Tier 1 universal practices – for the whole group

• Using images from the book with the emotion photo cards (e.g. frustration, anger, 
sadness, loneliness). Children can play at matching emotions with events in the book. 

• Having a follow up discussion while encouraging the children to share when they have 
felt a similar emotion (i.e. times when they were feeling too small or too big ). Naming 
who was there to help and what helped them to feel better. 

• Priming softness and sadness are key in helping children to adapt to situations that 
didn’t work as they expected. 

Tier 2 targeted practices – for some children in a small-group setting

• Replaying the match-up game with a small group (2 or 3) of selected children at Tier 2 
by using images from the book with the emotion photo cards, or with personal photos 
to help illustrate when they felt the same way.

• Exploring when THEY have felt frustrations with being too small or told that they are too 
tall/too big to do something or go somewhere. 

• Encouraging their emotional expression and putting the emphasis on their sadness 
when things don’t go as they wish. Priming softness and sadness are key in helping 
children to adapt to situations that didn’t work as they expected. 

Tier 3 individualized practices – for few children on a one-to-one basis

• Replaying the match-up game with a child at Tier 3, with support of an adult, by using 
images from the book with the emotion photo cards, or with personal photos to help 
illustrate when they felt the same way.

• Exploring when THEY have felt frustrations with being too small or told that they are too 
tall/too big to do something or go somewhere. 

• Encouraging their emotional expression and putting the emphasis on their sadness 
when things don’t go as they wish. Priming softness and sadness are key in helping 
children to adapt to situations that didn’t work as they expected. 

Materials needed

• Book, or separate printed pages of the book if desired 
• Emotion face cards

MATCHING IMAGES FROM THE BOOK WITH 
EMOTIONS PHOTO CARDS

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
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EHDAA * See instructions at the back of the card

https://www.cebmmember.ca/_files/ugd/931e65_516a84c77b494f248b75ef22557beca7.pdf
https://www.cebmmember.ca/_files/ugd/931e65_516a84c77b494f248b75ef22557beca7.pdf


Adaptations for special needs:

• Some children with special needs may not understand that the sheep            
transforms into a monster because he is frustrated.

• It might be helpful to ask for personalized photos and use descriptive language with 
the child to help them better understand the emotion being portrayed.

• Using less pages to create the sequencing, select 2-4 pages. 
• Making direct links with specific examples seen within the classroom or playground. 

Being concreate will help them connect with the activity.

Special attentions for K4:

• Using less pages to create the sequencing, select 2-4 pages. 
• Making direct links with specific examples seen within the classroom or playground. 

Being concreate will help them connect with the activity.

Special attentions for Tier 3

• Using less pages to create the sequencing, select 2-4 pages. 
• Making direct links with specific examples seen within the classroom or 

playground. Being concreate will help them connect with the activity.

MATCHING IMAGES FROM THE BOOK WITH 
EMOTIONS PHOTO CARDS
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I’M TOO SMALL / I’M TOO BIG 

EHDAA * See instructions at the back of the card
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Tier 1 universal practices – for the whole group

• Comparing to the scene when Marvin can’t jump high enough to get the apple
• Focusing on times when the children have felt frustrations around being too small 

or told that they were too tall/big to do something or go somewhere. 

Tier 2 targeted practices – for some children in a small-group setting

• Repeating activity with a small group (2 or 3) of selected children at Tier 2, as they 
may benefit from added exposure, which is more personalized. 

• Inviting them to share times when they felt too small (e.g. not being able to reach 
something) or too big (e.g. having to part ways with favourite shoes or shirt), and 
how that made them feel. Who was there to help and what made them feel better. 

• Priming softness and sadness are key in helping children to adapt to situations that 
didn’t work as they expected.

Tier 3 individualized practices – for few children on a one-to-one basis

• Repeating the same activity with a child at Tier 3, along with the support of an adult, 
as they often struggle with recognizing different emotions felt within their body. 

• The adult can help by providing various examples to help the child to tune into 
different experiences. 

• Inviting them to share times when they felt too small (e.g. not being able to reach 
something) or too big (e.g. having to part ways with favourite shoes or shirt), and 
how that made them feel. Who was there to help and what made them feel better. 

• Priming softness and sadness are key in helping children to adapt to situations that 
didn’t work as they expected.

Additional/alternate materials

• Visuals
• Objects

EHDAAMaterials needed:

• Page from the book when Marvin 
jumps in attempt to catch the apple.

INDOOR ACTIVITY
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E
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I’M TOO SMALL / I’M TOO BIG 

Adaptations for special needs:

• Simplifying the activity by using only the basic primary emotions.
• Using descriptive language and modeling to help them identify the different 

emotions on the cards. 

Special attentions for K4:

• Simplifying the activity by using only the basic primary emotions.
• Young children may struggle to put words to what they are feeling, they may benefit 

from the adult modeling with some personal examples.
 

Special attentions for Tier 3

• Children at Tier 3 often have great struggles facing and naming their emotions, even 
though they are often ‘filled’ with big emotions. This is very vulnerable and 
challenging for them. Adults need to help by compensating, naming and giving lots 
of grace as their efforts are great.

EHDAA

INDOOR ACTIVITY
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E



RISING EMOTIONS

INDOOR ACTIVITY

EHDAA

EHDAA * See instructions at the back of the card
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Tier 1 universal practices – for the whole group

• Using black-and-white photos of each child, printed full-page, as the ‘background’. 
• Then, encouraging the children to add color to the page as their emotions rise when 

they become upset/frustrated. 
• Inviting the children to include ‘how they feel’ and what that may ‘look like’ inside 

their bodies.

Tier 2 targeted practices – for some children in a small-group setting

• Completing this activity with a small-group (2 or 3) of selected children at Tier 2 in 
an alternate location with fewer distractions. 

• They will most likely need some additional support in identifying how they feel and 
demonstrating what the emotional expressions would look like. 

• Taking photographs and then showing them to the children may help to personalize 
the activity and prompt their response.

Tier 3 individualized practices – for few children on a one-to-one basis

• Completing this activity with a child at Tier 3 in an alternate location, on a one-to-
one basis, with the support of an adult (could perhaps invite a friend). 

• They will need some additional support to help them to name their feelings and 
finding ways to show what the emotional expressions would look like. 

• Taking photographs and then having them look at them may help to personalize the 
activity and prompt their response.

Materials needed

• Photos photocopied back-and-white
• Coloring crayons

Additional/alternate materials

• Visual cues
EHDAA
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Adaptations for special needs:

• Using descriptive language and modeling to help them identify the different 
emotions. 

• Making direct links with specific examples seen within the classroom or playground. 
Being concreate will help them connect with the activity.

Special attentions for K4:

• Young children may struggle to put words to what they are feeling, they may benefit 
from the adult modeling with some personal examples.

• Some 4-year-olds will benefit from additional coaching and modeling to express 
and name their emotions.

• Making direct links with specific examples seen within the classroom or playground. 
Being concreate will help them connect with the activity.

Special attentions for Tier 3

• Children at Tier 3 often have great struggles facing and naming their emotions, even 
though they are often ‘filled’ with big emotions. This is very vulnerable and 
challenging for them. Adults need to help by compensating, naming and giving lots 
of grace as their efforts are great.

• Keeping in mind they may struggle with body and self-awareness.
• These children need to know that we do not hold their emotional outbursts against 

them and that we do do not define them by their behavior. It is key that we point out 
their beautiful personality traits on a regular basis. They will come, with lots of time, 
to be better able to name and manage their emotions. They’re just not there yet! 

EHDAA



PERSONAL TOOL BOARD
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Tier 1 universal practices – for the whole group

• Introducing different sensory/fidget items to the group that they can manipulate, nature 
photos that they can look at and fine-motor activities that they can do. 

• The objective of this activity is to discover which tools could help the children when they are 
upset or filled with various emotions, while also helping them to navigate this emotional 
time. 

• Taking pictures of the selected items which have been deemed beneficial or chosen by 
each child. Then, posting the photos where these tools are available to help the children 
remember which ones they have chosen. 

• The Personal Tool Board can serve as a reference for both the children and the adults 
working with the group. When children are upset, they are often unable to tell us what they 
want; this tool can be a good starting point to help meet their needs. 

• NOTE: Ensuring to periodically review and update with a variety of tools; otherwise, the 
child will lose interest, and the tool will no longer be effective or helpful.

Tier 2 targeted practices – for some children in a small-group setting

• Children at Tier 2 would benefit from having a Personal Tool Board when working in a small 
group setting (2 or 3). It would give them more opportunities to try out various sensory tools 
(e.g. fine motor activities, finger tracing cards, tracing mazes, coloring mandalas, LEGO 
building, etc.). These additional opportunities would help the children to discover and 
experience the benefits of the different tools, which they can use when they are upset. The 
tools can also help them to express emotion or regain a calmer state. This intervention can 
be used as an ongoing tool to help the children navigate through their challenging 
emotional situations.

Tier 3 individualized practices – for few children on a one-to-one basis

• Children at Tier 3 would benefit from having a Personal Tool Board. In fact, they may benefit 
from having one in the classroom and another in an alternative intervention location. 
Providing them with opportunities to try out different sensory tools (e.g. fine motor 
activities, finger tracing cards, tracing mazes, coloring mandalas, LEGO building, etc.) can 
help them to discover and feel the benefits of these tools, which they can use when they are 
feeling upset. These tools can also be used to help the children to express their emotions or 
to recenter  themselves. For some children, incorporating physical movement activities or 
walking breaks into their Personal Tool Board may be useful. Having access to this 
intervention tool, on an ongoing basis, would also help them to navigate their challenging 
emotional situations. 



PERSONAL TOOL BOARD
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Adaptations for special needs:

• Minimizing the number of options.
• Coaching, modeling and practicing the use of the selected tools preventively when the child 

is receptive. Focusing on alternate actions (this instead of that): 
o shouting (blowing, gazoo, pinwheel, straw) 
o stomping (animal walks, bubble wrap) 
o kicking (jumping, trampoline)
o pushing (push up to chair/wall, throwing ball) 
o biting (chewing on a crunchy food, chewy)

• Changing the tools periodically after the child has lost interest in using them.
• Using personalized visuals to help the children better identify their tools.
• Connecting the Personal Tool Board to an Individual Bin personalized to the child’s needs 

and profile.

Special attentions for K4:

• Minimizing the number of options.
• Coaching, modeling and practicing the use of the selected tools preventively when the child 

is receptive.
• Changing the tools periodically after the child has lost interest in using them.

Special attentions for Tier 3

• Minimizing the number of options.
• Coaching, modeling and practicing the use of the selected tools preventively when the 

child is receptive. Focusing on alternate actions (this instead of that): 
o shouting (blowing, gazoo, pinwheel, straw) 
o stomping (animal walks, bubble wrap) 
o kicking (jumping, trampoline)
o pushing (push up to chair/wall, throwing ball) 
o biting (chewing on a crunchy food, chewy)

• Changing the tools periodically after the child has lost interest in using them.

EHDAA
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THE FRUSTRATION MONSTER !
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Tier 1 universal practices – for the whole group

• Emotional release activity from the Inside-Out Handbook by Hannah Beach. Giving each 
child a large sheet of paper (11”x17”) or larger. Asking them to use pencil crayons, wax 
crayons or markers to draw their frustrations. 

• Encouraging them to think of things that frustrate them that are not working the way they 
would like or upset them. Asking them to use big arm movements to help release any pent-
up frustration. 

• It is very interesting to see the range of response to this activity; some children approach it 
lightly, while others go boldly or softly, or quite intensely. Inviting the adults to join in with 
their own frustration monster and enjoy the opportunity for expression! 

Tier 2 targeted practices – for some children in a small-group setting

• Repeating this activity with a group (2 or 3) of selected children at Tier 2 can be helpful when 
they are facing peaks of frustration following an incident (when needed). It provides an 
effective outlet for frustration, preventing children from getting into trouble or hurting 
anyone.

• Relaying the message that it’s okay to get frustrated, but that we shouldn’t take it out onto 
others. Children at Tier 2 often struggle with impulse control. This activity provides a venue 
for expression without repercussions. 

Tier 3 individualized practices – for few children on a one-to-one basis

• Repeating this activity with a child at Tier 3 can be helpful when they are experiencing peaks 
of frustration following an incident (when needed). It offers a constructive outlet for 
frustration, allowing children to express their feelings without getting into trouble or hurting 
anyone.

• Relaying the message that it’s okay to get frustrated, but that we shouldn’t take it out onto 
others. Children at Tier 3 have great struggles with impulse control. This activity provides a 
venue for expression without repercussions. 

Materials needed

• The Frustration Monster instruction sheet by Hannah Beach
• Large sheets of paper, wax crayons, markers and/or pastels
• Emotion face cards

https://hannahbeach.ca/the-frustration-monster/
https://hannahbeach.ca/the-frustration-monster/
https://www.cebmmember.ca/_files/ugd/931e65_516a84c77b494f248b75ef22557beca7.pdf
https://www.cebmmember.ca/_files/ugd/931e65_516a84c77b494f248b75ef22557beca7.pdf


THE FRUSTRATION MONSTER !
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Adaptations for special needs:

• The Frustration Monster activity itself may not be suitable for some children          
with special needs. Could replace it with simple scribbling or bingo dotters. Could 
also suggest other ways to release frustration, such as physical movement 
activities.

Special attentions for K4:

• Young children are often filled with lots of big emotions, providing them with opportunities 
to get it out in ways that is not hurtful to them and others is key. 

• Be creative with providing opportunities to express this energy when you see the beginning 
signs of frustration as this will help greater build up and overflow which is often more 
challenging to manage, particularly within a group setting. 

• Inside, you could have a large piece of banner paper taped up on a section of a wall and call 
it a ’Scribble Station’ with wax crayons that are left close by for quick use!  When you see a 
child with the beginning of intensity building, invite them to join you at the Scribble Station 
to scribble with large and intense movements to get some of this energy out. 

• Modeling the activity is key to guide the child in getting it out on something and not 
someone. Finish the intervention with checking in to see if this helped to get some of the 
frustration out. Then proceed to help with what was the cause of the initial frustration. 
Encourage the children to use their words to name what is frustrating or not working for 
them.

Special attentions for Tier 3

• Children at Tier 3 are known to be filled with lots of frustration.  They struggle with 
expressing it without hurting others as they have little impulse control.  

• Helping children at Tier 3 release frustration in a preventative manner is key, as this will help 
reduce and maintain a lower level of frustration within them. Use different type of activities 
to release energy both indoors and outdoors.

• If the child struggles with the amount of stimulation within the classroom and you notice 
this has a link with frustration outbursts, plan scheduled breaks to help make the classroom 
time more manageable for them. Adjust the amount of time within the classroom and 
duration & frequency of breaks as the child makes progress.

EHDAA
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Tier 1 universal practices – for the whole group

• Inviting the children to complete an arts and crafts activity which could also be used 
as a sensory tool to help prime emotional regulation. Creating a sheep with cotton 
balls that the children can hold and touch when they feel upset. The group 
discussion can then continue with a brainstorming session on the question, ‘What 
can I squeeze to help me calm down when I’m upset?’

Tier 2 targeted practices – for some children in a small-group setting

• Completing this activity with a small-group (2 or 3) of selected children at Tier 2 in 
an alternate location with fewer distractions. 

• Linking to the Personal Tool Board.

Tier 3 individualized practices – for few children on a one-to-one basis

• Completing this activity with a child at Tier 3 in an alternate location, on a one-to-
one basis, with the support of an adult. 

• Linking to the Personal Tool Board and Individual Bin.

Materials needed

• Will depend on the type of craft



MAKE A SHEEP CRAFT
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Adaptations for special needs:

• Adapting this activity given fine motor abilities.
• Using a plush or a squishy item instead.

Special attentions for K4:

• With 4-year-olds, this activity may be best done in small groups in order for them to 
have the support they need. Some will need additional help from an adult to 
complete their craft. This activity may not be suitable for some 4-year-old children 
(doing a 2D craft may be easier – e.g. glueing cotton balls onto a sheet of paper in 
the shape of a sheep).

• May need to divide this activity into chunks for it not to feel too long.

Special attentions for Tier 3

• May want to look into creating a sturdier object to manipulate, as some Tier 3 
children may accidently break the craft when too upset (perhaps using a plush or a 
squishy item instead).

EHDAA
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Materials needed

• Toilet paper roll
• Cotton balls
• Coloured construction paper
• Glue, scissors, makers

https://www.easypeasyandfun.com/toilet-paper-roll-sheep/ 

MAKE A TOILET PAPER ROLL SHEEP
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MAKE A POM POM SHEEP

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
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Materials needed

• White chunky yarn
• Black pom poms (1 inch)
• Black craft foam
• Googly eyes
• Glue gun, scissors

https://onelittleproject.com/pom-pom-sheep/ 

https://onelittleproject.com/pom-pom-sheep/
https://onelittleproject.com/pom-pom-sheep/
https://onelittleproject.com/pom-pom-sheep/
https://onelittleproject.com/pom-pom-sheep/
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Resources available:

• Infographic by Dr. Deborah MacNamara:                                                                            
Tantrum, tears and frustration                                      
https://macnamara.ca/infographics/ 

• Editorials written by Deborah MacNamara and Hannah Beach: 

1. Three Things to Understand about Aggression in Kids 
https://macnamara.ca/portfolio/what-our-kids-need-us-to-understand-
about-aggression/ 

2. When Push Comes to Shove: What to do with Children’s Aggression 
https://macnamara.ca/portfolio/when-push-comes-to-shove-the-answer-
to-childrens-aggression/  

3. Ten Things Not To Do When a Child is Frustrated or Having a Tantrum 
https://macnamara.ca/portfolio/ten-things-not-to-do-when-a-child-is-
frustrated-or-having-a-tantrum/ 

4. Frustrating Play: what it is and how it supports development 
https://hannahbeach.ca/frustrating-play/ 
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