CEBM K4-K5 Teacher Toolkit on Emotional and Social Development

EN/FR Ravi’s Roar by Tom Percival
e el Book synopsis: A clever and engaging book about
KAVI! frustrations, temper tantrums, dealing with emotions

and learning to express and understand your feelings.

Km K Themes covered: Time of the year:

* Frustrations, emotional « October
expression and
understanding feelings

’“‘J’l
- PERnVAL Secondary books linked:
* Marvin Gets Mad (EHDAA collection)
» Mouse was Mad by Linda Urban
» Ti-pou est trés faché de Sarah Hamel

Tier 1 universal practices - for the whole group

* Readingthe story with the whole group (teacher is reading a physical copy of
the book with the group, rather than having them listen to the story on video).

* Asking the children questions about the book to keep them engaged and to
take the message of the story one-step further (having a bookmark with pre-
planned questions can be useful).

* Using props (e.g. shoes thatare way too small —you try to put them on, but
they don’t fit) can help increase the children’s interestin the story.

Tier 2targeted practices — for some children in a small-group setting

* Re-reading the same story with a small-group of selected children at Tier 2.
* Owning a second copy of the book, which could be lentto each child at Tier 2
to read with their parents at home (book to be lent on rotation).
* Video link to read aloud version for parents:
https://youtu.be/0dJL s7wWrdY?si=dSeYaPMhl 50wt2_A

* Re-reading the same story with a child at Tier 3 on a one-to-one basis.

* Owning a second copy of the book, which could be lent to the child at Tier 3 to
read with his/her parents at home.

* Video link to read aloud version for parents:
https://vout /0dJ1L s7wWrdY?si=dSeYaPMhL50wt2_A
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This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 1
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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1. Looking at the cover, do YOU think this
book is about?

2. How does Ravi feel when he’s on the
train? Why?

3. Did Ravi enjoy playing ‘hide and seek?’
Why?

4. How does Ravi feel when he’s told ‘you’re
too small for the slide?’, when he notices
the monkey bars are too high? How can
you tell? Which changes do you notice?

5. What happens when its his turn to get ice
cream? Have you ever felt like this?
When?

6. Raviroars like a lion, how do the others
feel around him? Do they want to play
with him? Why?

7. How does he feel when he’s alone?

8. What helps him feel better?

This toolkit was developed by Martine Demers and Catherine Korah (CEBM),
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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ACTIVITY CARDS OVERVIEW
Ravi’s Roar by Tom Percival

%% EMOTIONAL DEVELOPMENT

Indoors

* Matching emotions (pages 4-7)

* I’mtoo small/too big (pages 8-9)
* Hear your emotions (pages 10-11)
* Animal dress-up (pages 12-15)

Outdoors
* Hear your emotions outdoors (pages 16-17)
* Bucketfilling/tipping (pages 18-19)

PARENT COMPONENT
* ADULT RESOURCES; editorials, infographics (page 20)
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Materials needed

* Book, separate printed pages ofthe book if desired
* Emotion face cards

Tier 1 universal practices - for the whole group

* Using images from the book with the emotion photo cards (e.g. frustration, anger,
sadness, loneliness). Children can play at matching emotions with events in the book.

* Having a follow up discussion while encouraging the children to share when they have
felt a similar emotion (i.e. times when they were feeling too small or too big ). Naming
who was there to help and what helped them to feel better.

* Priming softness and sadness are key in helping children to adapt to situations that
didn’t work as they expected.

Tier 2targeted practices — for some children in a small-group setting

* Replaying the match-up game with a small group (2 or 3) of selected children at Tier 2
by using images from the book with the emotion photo cards, or with personal photos
to help illustrate when they felt the same way.

* Exploring when THEY have felt frustrations with being too small or told that they are too
tall/too big to do something or go somewhere.

* Encouraging their emotional expression and putting the emphasis on their sadness
whenthings don’t go as they wish. Priming softness and sadness are key in helping
children to adapt to situations that didn’t work as they expected.

* Replaying the match-up game with a child at Tier 3, with support of an adult, by using
images from the book with the emotion photo cards, or with personal photos to help
illustrate when they felt the same way.

* Exploring when THEY have felt frustrations with being too small or told that they are too
tall/too big to do something or go somewhere.

* Encouraging their emotional expression and putting the emphasis on their sadness
whenthings don’t go as they wish. Priming softness and sadness are key in helping
children to adapt to situations that didn’t work as they expected.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 4
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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https://www.cebmmember.ca/_files/ugd/931e65_516a84c77b494f248b75ef22557beca7.pdf
https://www.cebmmember.ca/_files/ugd/931e65_516a84c77b494f248b75ef22557beca7.pdf
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Special attentions for K4:

* Using less pages to create the sequencing, select 2-4 pages.
* Making direct links with specific examples seen within the classroom or playground.
Being concreate will help them connect with the activity.

* Using less pages to create the sequencing, select 2-4 pages.
* Making direct links with specific examples seen within the classroom or
playground. Being concreate will help them connect with the activity.

Adaptations for special needs: EHDAA

* This book may be too long for some children with special needs. They may
also not understand that the boy transforms into a tiger because he is frustrated.

* Suggestusing the book ‘Marvin Gets Mad’ instead which is part of the special needs
collection.

* For this particular activity, it might be helpful to ask for personalized photos and use
descriptive language with the child to help them better understand the emotion
being portrayed.

* Using less pages to create the sequencing, select 2-4 pages.

* Making direct links with specific examples seen within the classroom or playground.
Being concreate will help them connect with the activity.

@ = social development % = emotional development EHDAA | =special needs
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This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 5
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Tier 1 universal practices - for the whole group

* Focusing on times when the children have felt frustrations around being too small
or told that they were too tall/big to do something or go somewhere.

* Inviting them to share times when they felt too small (e.g. not being able to reach
something) or too big (e.g. having to part ways with favourite shoes or shirt), and
howthat made them feel. Who was there to help and what made them feel better.

* Priming softness and sadness are key in helping children to adapt to situations that
didn’t work as they expected.

Tier 2targeted practices — for some children in a small-group setting

* Repeating activity with a small group (2 or 3) of selected children atTier 2, as they
may benefit from added exposure, which is more personalized.

* Inviting them, with the use of props, to reenact a situation when they were too
small/big and share how they felt.

* Encouraging their emotional expression and putting the emphasis on their sadness
when things don’t always go as they would like.

* Priming softness and sadness are key in helping children to adapt to situations that
didn’twork as they expected.

* Repeating the same activity with a child at Tier 3, along with the support of an adult,
as they often struggle with recognizing different emotions felt within their body.

* Inviting them, with the use of props, to reenact a situation when they were too
small/big and share how they felt. The adult can help by providing various examples
to help the child to tune into different experiences.

* Encouraging their emotional expression and putting the emphasis on their sadness
when things don’t always go as they would like.

* Priming softness and sadness are key in helping children to adapt to situations that
didn’t work as they expected.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 8
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Special attentions for K4:

* Simplifying the activity by using only the basic primary emotions.
* Young children may struggle to put words to what they are feeling, they may benefit
from the adult modeling with some personal examples.

* Children atTier 3 often have great struggles facing and naming their emotions, even
though they are often “filled’ with big emotions. This is very vulnerable and
challenging for them. Adults need to help by compensating, naming and giving lots
of grace as their efforts are great.

Adaptations for special needs: EHDAA

* Simplifying the activity by using only the basic primary emotions.
* Using descriptive language and modeling to help them identify the different
emotions on the cards.

@ = social development * = emotional development EHDAA | =special needs
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Materials needed

* Arange of handheld musicalinstruments
» Different types and sizes of pillow/cushions to tap on (if you choose to play the
‘quieter’ version of this game instead)

Tier 1 universal practices - for the whole group

* Using a range of musical instruments to play various loudness of emotions — playing
soft, medium, and loud.

* Giving different examples of situations they may have experienced and inviting the
children to “play out” their level of emotion with the sounds they can make with
their instrument.

* A‘quieter’ version of this game could be played with cushions or pillows with the
children tapping, slapping or punching onto the cushions or pillows.

Tier 2targeted practices - for some children in a small-group setting

* Replaying this game with asmallgroup (2 or 3) of selected children at Tier 2, to help
them channel their emotional energy in a constructive manner (some may not be
able to do this activity within the larger group context given the level of noise).

* Inviting them to associate their emotions to a frustrating situation experienced at
school, home orinthe community. Personalizing the activity can help deepen a
connection to the activity.

* Replaying this game with achild at Tier 3, along with the support of an adult, to help
them channel their emotional energy in a constructive manner (they often struggle
being in a context with a lot of noise).

* Inviting them to associate their emotions to a frustrating situation experienced at
school, home orinthe community. Personalizing the activity can help deepen a
connection to the activity.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 10
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Special attentions for K4:

* Some 4-year-olds may be more sensitive to various instrument sounds. Selecting
instruments with softer sounds to help them enjoy this activity.

* A number of children may have little exposure to musicalinstrument, taking the
time to introduce them one at atime for them to have a preliminary experience to
the sounds that each instrument makes.

* Encouraging the children to choose an instrument whose sound they like.

* Certain children may be afraid or uncomfortable with the sound of specific
instruments. Treading with caution and understanding.

* Somechildren at Tier 3 may enjoy this activity very much and will benefit with an
intense sound making experience. It may be a good idea to preselect a range of
instruments which are made available to help manage the noise level.

* Paying attention to when and where this activity is being held in order to not
inconvenience other groups in your proximity.

Adaptations for special needs: EHDAA

* Some children with special needs may need to wear headphones in order to
participate in this activity. We also encourage selecting instruments with softer
sounds to help them enjoy this activity.

* Certain children may be afraid or uncomfortable with the sound of specific
instruments. Tread with caution and understanding.

@ = social development % = emotional development EHDAA | =special needs
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Materials needed

* Arange of animal costumes, animal hats and other animal paraphernalia

Tier 1 universal practices - for the whole group

* Inviting the children to select an animalthat they would like to dress-up as.
Hopefully a good selection of costumes can be gathered, or the children can create
hats/masks that represent different animals.

* Once the children are dressed-up, encouraging them to show how they believe this
animal expresses its frustration.

Tier 2targeted practices — for some children in a small-group setting

* Replaying this game with a small group (2 or 3) of selected children at Tier 2, either
in a corner of the classroom or at an alternate location.

* [Inviting them to try out different costumes and to demonstrate how they believe
each animal might show their frustration.

* Exploringif the children identify themselves with one animal or another.

* For some children at Tier 2, it might be easier to broach the topic of frustration one-
step removed via a character, than to have a personaland direct discussion, which
may be too vulnerable.

* Replaying this game with a child at Tier 3, with the support of an adultatan
alternate location.

* Inviting them to try out different costumes and demonstrate how they believe each
animal might show their frustration.

* Exploringif the child identifies with one animal or another.

* Children atTier 3 often struggle being emotionally vulnerable. It might be easier to
broach the topic of frustration one-step removed via a character, than to have a
personal and direct discussion.
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This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 12
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Special attentions for K4:

* May want to simply this activity as some 4-year-olds may have difficulty linking the
expression of various emotions to animal behaviour.

* Some children at Tier 3 may notwant to puton a
costume. There can be differentreasons; it’s not
theirs, the texture of the fabric, etc. If you have animal
puppets at your disposal, they may be more open to

using these, orif you happen to have animal finger : v
puppets.
Adaptations for special needs: EHDAA

* May want to simply this activity as some children with special needs may
have difficulty linking the expression of various emotions to animal behaviour.

@ = social development * = emotional development EHDAA | = special needs
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and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Materials needed

* Arange of animal costumes, animal hats and other animal paraphernalia

Tier 1 universal practices - for the whole group

* Encouraging the children to choose their own animal, in moments when the
children are frustrated, and play out their frustration through the character.

* Theobjective is to encourage the expression of their frustration and enable them to
name what helps them when they are frustrated.

* As afollow up, helping them to notice signs when someone is getting frustrated and
brainstorm ideas of what can be done to help.

Tier 2targeted practices — for some children in a small-group setting

* Repeating this game with a small group (2 or 3) of selected children at Tier 2 at an
alternate location.

* Theobjective is to help the child vent out their frustration without hurting others.

* Encouraging them to name what helps them when they are frustrated. If they don’t
know, help them explore what could be helpful, and have follow-up chats with them
to know if something was or not helpful.

* Soliciting their openness to try different things to get to know what best helps them.

* Replaying this game with a child at Tier 3, with the supportof an adult atan
alternate location.

* Theobjective is to help the child vent out their frustration without hurting others.

* Encouraging them to name what helps them when they are frustrated. If they don’t
know, help them to explore what could be helpful, and have follow-up chats with
them to know if something was or not helpful.

* Soliciting their openness to try different things to getto know what best helps them.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 14
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Special attentions for K4:

* Some 4-year-olds will benefit from additional coaching and modeling to express
and name their emotions.

* Making direct links with specific examples seen within the classroom or playground.
Being concreate will help them connect with the activity.

* Somechildren at Tier 3 will benefit from additional coaching and modeling to
express and name theiremotions.

* Making direct links with specific examples seen within the classroom or
playground. Being concreate will help them connect with the activity.

Adaptations for special needs: EHDAA

* May want to simply this activity as some children with special needs may
have difficulty linking the expression of various emotions to animal behaviour.

* Making direct links with specific examples seen within the classroom or playground.
Being concreate will help them connect with the activity.

@ = social development * = emotional development EHDAA | =special needs
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Materials needed

* Arange of handheld musicalinstruments
* Buckets and drumsticks (or wooden spoons)

Tier 1 universal practices - for the whole group

* Bringing musical instruments outside, on a beautiful day, where the group can be
louder without disturbing.

* Using these instruments to play various loudness of emotions (soft, medium, loud).

* Giving different examples of situations and inviting them to ‘play out’ their level of
emotion with the sounds that they can make with their instrument.

* Pretending that your group is a marching band! Having loads of fun!!

Tier 2 targeted practices - for some children in a small-group setting

* Repeating this activity with a small group (2 or 3) of selected children at Tier 2,
where they could play this out outdoors to its fullest, get loud and have fun! They
will have lots of energy to expend!!

* Repeating this activity with a child at Tier 3 and an invited friend, with the support of
an adult, where they could play this out outdoors to its fullest, get loud and have
fun! They will have lots of energy to expend!!

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 16
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Special attentions for K4:

* Some 4-year-olds may be more sensitive to sounds.
* [fthe soundis too loud with wooden spoons on the buckets — the spoon can be
covered with bubble wrap and taped with duct tape to resist intense drumming.

* Some children at Tier 3 may be more sensitive to sounds.
* [fthe soundis too loud with wooden spoons on the buckets — the spoon can be
covered with bubble wrap and taped with duct tape to resistintense drumming.

Adaptations for special needs: EHDAA

* Some children with special needs may need to wear headphones in order to
participate in this activity.

* Ifthe soundistoo loud with wooden spoons on the buckets —the spoon can be
covered with bubble wrap and taped with duct tape to resistintense drumming.

@ = social development * = emotional development EHDAA | = special needs
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Materials needed

* Access to water with a hose or large buckets filled with water
* Bucketfilling — tipping toy
* Loads of shared frustrations being expressed

Tier 1 universal practices - for the whole group

* Too much frustration can turn into an overflow of emotions. Having fun playing with
water and a bucket filling toy, that gets to a tipping point and then overflows.

* Inviting the children to share times when things got very, very, very frustrating — each
time they add a new frustration, they must add water...at some point the bucket will
tip. On a warm day this can be lots of fun!

* The objective being to normalize frustrations, as we need to express them, and we
can even laugh about them after the fact.

Tier 2targeted practices - for some children in a small-group setting

* Repeating this activity with a small group (2 or 3) of selected children at Tier 2. They
will enjoy playing again and will most likely have less frustration waiting their turn,
as they will be playing with a smaller number of children.

* Inviting each child to share a time when things became, more, and more, and more
frustrating.

* Repeating this activity with child at Tier 3and an invited friend, with the support of
an adult. They will enjoy playing again and will most likely have less frustration
waiting their turn, as they will be playing with a smaller number of children.

* Inviting each child to share a time when things became more, and more, and more
frustrating.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 18
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Special attentions for K4:

* With 4-year-olds, this activity may be best done in small groups in order for them to
have the support they need. Some will need additional help from an adult.

* Children atTier 3 often have great struggles facing and naming their emotions, even
though they are often ‘filled’ with big emotions. This is very vulnerable and
challenging for them. Adults need to help by compensating, naming and giving lots
of grace as their efforts are great.

* Keeping in mind they may struggle with body and self-awareness.

* These children need to know that we do not hold their emotional outbursts against
them and that we do do not define them by their behavior. It is key that we point out
their beautiful personality traits on a regular basis. They will come, with lots of time,
to be better able to name and manage their emotions. They’re just not there yet!

Adaptations for special needs: EHDAA

* This activity may not be suitable for some children with special needs, as it
may be difficult for them to make the link between water spilling and emotions.

@ = social development * = emotional development EHDAA | =special needs

g
" o
A

2 0%

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 19
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers




PARENT COMPONENT %m{
ADULT RESOURCES :i " =

N

# =
Susitl
ToM PER(IVA

Resources available:

* Infographic by Dr. Deborah MacNamara:
Tantrum, tears and frustration
https://macnamara.ca/infographics/

* Editorials written by Deborah MacNamara and Hannah Beach:

1. Three Things to Understand about Aggression in Kids
https://macnamara.ca/portfolio/what-our-kids-need-us-to-understand-
about-aggression/

2. When Push Comes to Shove: What to do with Children’s Aggression
https://macnamara.ca/portfolio/when-push-comes-to-shove-the-answer-

to-childrens-aggression/

3. Ten Things Not To Do When a Child is Frustrated or Having a Tantrum
https://macnamara.ca/portfolio/ten-things-not-to-do-when-a-child-is-

frustrated-or-having-a-tantrum/

4. Frustrating Play: what it is and how it supports development
https://hannahbeach.ca/frustrating-play/

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 20
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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