CEBM K4-K5 Teacher Toolkit on Emotional and Social Development @

All We Need is Love by Peter H. Reynolds

Book synopsis: Having objects that we like and
appreciate helps our living conditions be comfortable.
However, what matters most is having people we love
and that they love us. Great book to help prime deeper
attachments with loved ones and recognize where the
feelings and sensations are feltinthe one’s body.

Themes covered: Time of the year:

* Attachment, safety
* Transition
* End of schoolyear

* May/June

Secondary books linked:

* Thelnvisible String
* A Letter from Your Teacheron Your Last Day of School

Tier 1 universal practices - for the whole group

* Reading the story with the whole group (teacher is reading a physical copy of the
book with the group, rather than having them listen to the story on video).

* Asking the children questions about the book to keep them engaged and to take
the message of the story one-step further (having a bookmark with pre-planned
questions can be useful).

* Using props (e.g. a soft pillow, water, chocolate, a cooking pot) can help increase
the children’s interest in the story.

Tier 2targeted practices - for some children in a small-group setting

* Re-reading the same story with a small-group of selected children at Tier 2.

* Owning a second copy of the book, which could be lent to each child at Tier 2to
read with their parents at home (book to be lent on rotation).

* Video link to read aloud version for parents:
https://youtu.be/QENMofRFORY?si=CdFi-uiCm-GYETe

* Re-reading the same story with a child at Tier 3 on a one-to-one basis.

* Owning a second copy of the book, which could be lent to the child at Tier 3 to
read with his/her parents at home.

* Video link to read aloud version for parents:
https://yvoutu.be/QENMofRFORY?si=CdFi-uiCm-GYET
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BOOKMARR

1. When you look at the cover, what do
you think is happening?

2. Poppy says “I've got YOU! We've got
LOVE! Love is all we need!” Do you
agree?

3. Why do you think Little One wants a

soft pillow and a roof over their
heads?

4. Canyou name the different things that
Little One asks for?

5. Which ones would you like to have?

6. What happened during the wind and
rainstorm?

7. How do you think Little One felt after
the storm?

8. How do you think Poppy felt after the
storm?

9. Who do YOU love?

10. How do you show them your love?

This toolkit was developed by Martine Demers and Catherine Korah (CEBM),
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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ACTIVITY CARDS OVERVIEW
All We Need is Love by Peter H. Reynolds

i e
EMOTIONAL DEVELOPMENT

Indoors

* Fort building — large scale (pages 4-5)

* Fort building — small scale (pages 8-9)
* My family and loved ones (pages 10-11)

@ SOCIAL DEVELOPMENT

Indoors
* Making body silhouettes (pages 14-15)
* Who’s missing? (pages 16-17)

Outdoors

* Team shake (pages 18-19)
* What’s missing? (pages 20-21)

PARENT COMPONENT

* Fort building (pages 6-7)

* My family and loved ones (pages 12-13)

* ADULT RESOURCES (editorials, infographics)



FORT BUILDING GAME (large scale)

INDOOR ACTIVITY

Materials needed

* Blocks, cardboard boxes, blankets, pieces of fabric.
* MAKEDO construction tools, Octa-Clip connectors.

Tier 1 universal practices - for the whole group

* Providing materials forthe children to build a fort.

* Asking them what they would like to put inside the fort to feel comfortable.

* Inviting them to describe what the fort looks and feels like to them.

* Asking them to mention what they hear, such as nature sounds (wind, water) or
calm music.

* Encouraging them to sit orlie down in the fort and explain how it feels in their body.

* Naming their different sensations and identifying which parts of their body they are
feltin.

Tier 2targeted practices — for some children in a small-group setting

* Completing this activity with a small group (2 or 3) of selected children atTier 2 in an
alternate location, in times when they need respite from the stimuli of the
classroom (they may not be able to do this within the larger group context).

* Creating a safe and comfortable space can help the children to find their sense of
calm more easily, especially when they know such a special space is awaiting them
in an alternate location, when needed.

* Completing this activity with a child at Tier 3 in an alternate location, with the
support of an adult, where they can go for respite from the stimulation of the
classroom.

* Creating a safe and comfortable space can help the child at Tier 3to find their
sense of calm more easily, when they know such a special space awaits them in an
alternate location, when needed.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 4
and Lucie Brisebois with the collaboration of K4-K5 teachers (RSB)
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FORT BUILDING GAME (large scale)

INDOOR ACTIVITY

Special attentions for K4:

* Ensuring the design is simple enough for a 4-year-old to build.
* Theywillrequire help from an adult.

or taking’ theiritems.

* Children at Tier 3 may benefit from having some items that are kept in safekeeping in
a personal bin that only they will use. Knowing that these ‘chosen’ items are
reserved for them helps to reduce anxiety and frustration towards others ‘touching

Adaptations for special needs:

* Ensuring the design is simple enough for the child to able to build it.
* Theywillrequire help from an adult.

EHDAA
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and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 5



PARENT COMPONENT
HOME FORT BUILDING GAME

s e

INDOOR / OUTDOOR ACTIVITY

Tier 1 universal practices - for the whole group

* Encouraging the parents to complete this activity at home, which will provide further
repetition and transfer information to the home environment.

* Bycreating a comfortable, safe space at home with the parents, this helps to prime
a deepening of attachments, a sense of safety and a sense of belonging.

* This also provides a context where emotions can be expressed in close proximity
from child to parent.

* If possible, suggesting to parents that they leave the fort assembled for a period.

* Itis suggested for the teacher to model the use of this tool to the parents, forthem to
know how to best putitinto action when at home.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 6
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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29 INDOOR FORTS
FOR KIDS WITH CABIN FEVER

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 7
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers BACK OF CARD
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FORT BUILDING GAME (small scale)

INDOOR ACTIVITY

Materials needed

Shoe box, bin or basket.
Fabric or felt pieces, popsicle sticks, yarn.
Scissors, glue, a wide range of arts & craft supplies.

Tier 1 universal practices - for the whole group

Creating a smallimaginary fort using a cardboard box, shoe box, bin or basket.
Having the children imagine what their personal fort would look like, feel like and
then proceed ahead to design it.

Asking them what they would like to put inside the fort to feel comfortable.

They could make a ‘mini-self’ to help imagine themselves in the setting.

What would they hear? Nature sounds (wind, water) or music (calm). Naming their
different sensations and where they are felt in their body.

Tier 2targeted practices — for some children in a small-group setting

Completing this activity with a small group (2 or 3) of selected children atTier 2 in an
alternate location, in times when they need respite from the stimuli of the
classroom (they may not be able to do this within the larger group context).

Creating a safe and comfortable space can help the children to find their sense of
calm more easily, especially when they know such a special space is awaiting them
in an alternate location, when needed.

Their ‘personal fort’ can be keptin safe-keeping in this separate location, and they
can come to visit whenever they need.

Completing this activity with a child at Tier 3 in an alternate location, with the
support of an adult, where they can go for respite from the stimulation of the
classroom.

Creating a safe and comfortable space can help the child at Tier 3to find their
sense of calm more easily, when they know such a special space awaits them in an
alternate location, when needed.

Their ‘personal fort’ can be keptin safe-keeping in this separate location, and they
can come to visit whenever they need.
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and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers



FORT BUILDING GAME (small scale)

|
|

INDOOR ACTIVITY

Special attentions for K4:

* Ensuring the design is simple enough for a 4-year-old to build.
* Theywillrequire help from an adult.
* May need to divide this activity into chunks for it not to feel too long.

* Children at Tier 3 sometimes struggle with creating and making things with different
arts & craft materials. Using LEGOS may help motivate them to take part in this
activity.

* Adapting this activity as the child’s needs evolve. This is a great way to provide
intervention one-step removed. By playing situations out in the ‘play fort’ it will be
less vulnerable for the child to ‘look at’ the challenging situation at hand.

Adaptations for special needs: EHDAA

* Ensuring the design is simple enough for the child to able to build it.
* Theywillrequire help from an adult.
* May need to divide this activity into chunks for it not to feel too long.
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This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 9
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers




MY FAMILY & LOVED ONES

\ /@3*\ pe
INDOOR ACTIVITY
Materials needed Additional/alternate materials EHDAA
* Sheets of paper (2 per child). * Photographs
* Markers, paint, pencil and or * Silhouette with pre-cut body parts
wax crayons, glue, scissors. * A mirror

Tier 1universal practices - for the whole group

* Asking the children to draw, color or paint all the people they care about on the first
sheet of paper.

* Then, on the second sheet of paper, inviting them to create the ‘front of a house’
featuring double doors that can be cut open.

* Placing this ‘house frame’ on top of the picture of their family and loved ones, using
glue to secure the top and side edges.

* When the ‘doors’ are opened, the people they love will be revealed!

Tier 2targeted practices — for some children in a small-group setting

* Continuing the activity by having a small group discussion (2 or 3) with selected
children at Tier 2, and asking them which people are near and dear to their hearts.
Who takes care of them? Who keeps them safe?

* Thechildren could be encouraged to bring photos of these people to look at and to
hold onto when they are missing them or in need of further support at school.

* The photos could be inserted as part of the first step of this activity if they struggle
to draw their family/loved ones or if they would benefit from having their actual
photos within the house frame.

* Discussing with a child at Tier 3, which people are near and dear to their hearts.
Who takes care of them? Who keeps them safe?

* Thechild could then bring photos of these people to look at and hold onto when
they are feeling homesick or in need of additional support at school.

* The photos could be inserted as part of the first step of this activity if they struggle
to draw their family/loved ones or if they would benefit from having their actual
photos within the house frame.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 10
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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MY FAMILY & LOVED ONES

INDOOR ACTIVITY

Special attentions for K4:

* Might be easierto use photographs for some of the children.

* May need to divide this activity into chunks for it not to feel too long.

* Keep in mind this activity may be too vulnerable/triggering for some Tier 3 children.
* May need to divide this activity into chunks for it not to feel too long.

Adaptations for special needs:

themselves.

the right spot.

* Will be easier to use photographs instead of asking the children to draw
* Or, using a silhouette with pre-cut body parts and help the children place them at

* May need to divide this activity into chunks for it not to feel too long.

EHDAA
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This toolkit was developed by Martine Demers and Catherine Korah (CEBM),
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

= special needs

11



PARENT COMPONENT
MY FAMILY & LOVED ONES

INDOOR ACTIVITY

Tier 1 universal practices - for the whole group

* Inviting the parents to class to help their child with the creation of the family
portrait. Having extra hands available will clearly be an asset!
* Thefamily portrait can then be brought home where the children can refer to it to

talk about their loved ones and share stories.

PARENT COMPONENT - ADULT RESOURCES

Resources available:

* Infographics by Dr. Deborah MacNamara:
1. 10myths about attachment that won’t go away

https://macnamara.ca/infographics/

2. Whatdoes a good attachment look like

https://macnamara.ca/infographics/

» Editorials written by Dr. Deborah MacNamara:

1. Why We Need Strong Relationships With Our Kids

https://macnamara.ca/portfolio/the-dance-of-relationships-and-why-they-

matter/

2. Why Children Need to Give their Hearts to Parents

https://macnamara.ca/portfolio/why-children-need-to-give-their-hearts-to-

their-parents/

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 12

and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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2 O WAYS T O To collect someone means we are trying to harness the natural

attachment instinct that moves us close to each other. When

co LLE c T & we collect we try to engage the eyes, ears, attention in a way
that is pleasing for the person we are with. Collecting helps

CULTIVATE build strong relationships and sets the stage for taking care of

CONNECTION . someone including eating together, learning, fostering

resilience, and emotional health.

Collecting and cultivating connection helps to deepen relationship by conveying to someone they are significant to us and that we care
for them. If you have a hard time collecting a child or teen then you can consider what is getting in the way? “What or who” has
collected their eyes, ears, attention, or caring instincts? Do we have a competing attachment to peers or screeens? If the answer is yes
then trying to collect them six times a day is a good place to start moving them back into relationship with you.
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Greet with warmth ~ Share a memory or ~ Focus on what the  Sing or play music ~ Offer them their
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Leave them a love Read a book Play with the family Tell a joke Start a dance party
note together pet together
g % : . .'u.
Play their favourite Sit and cuddle Focus on sameness Cook together Wrestle or play
game between you sports

5y e B

Invite them to join  Drive and connect in Listen with full Offer kind words and Surprise them with
an experience with the car attention warmth something special
you

: when collectingis key
REST I nourishid

2

e First thing in the morning e Before eating

538

GRQLV * After a nap e After school
3 = * Before any transition e To start the bedtime routine
? ] N i
< W _ I . * After emotional upset » Before screen time
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MAKRING BODY SILHOUETTES (in teams of two)

¥

INDOOR ACTIVITY

Materials needed

* Butcher or banner paper — pieces the length of the height of the children (long
enough forthem to lie down on and include their entire body from head to toe)
* Pencils, crayons, markers and/or paint.

Tier 1 universal practices - for the whole group

* Inviting the children to work together in dyads. Each takes aturn lying down on their
piece of paperwhile the other traces their entire body with a pencil.

* Adding features (e.g. eyes, nose, mouth) gives them a sense of size and space.

* Naming their body parts, distinguishing features and then coloring or painting their
silhouette to reflect themselves. Seeing the completed silhouette will help them
have a sense of size. This is often surprising for young children!

* Upon completion, creating a group mural named ‘All we need to have fun at school
is to be together.

Tier 2targeted practices - for some children in a small-group setting

* Completing this activity with a small group (2 or 3) of selected children at Tier2 in an
alternate location, in times when they need respite from the stimuli of the
classroom (they may not be able to do this within the larger group context).

* [tisimportantthatthe adult chooses suitable partners.

* For some children at Tier 2, the adult will need to be their partner for tracing their
silhouette, as some children may feel too vulnerable having another person touch
their body.

* Completing this activity with a child at Tier 3 in an alternate location, with the
support of an adult, where they can go for respite from the stimulation of the
classroom.

* The partnerwill be the adult working with the child, as they often find it
overwhelming to have someone touch their bodies, especially when lying down.

* [fthe child is unable to lie on their back because they feel too vulnerable, variations
of this activity could include tracing the child’s shadow or using a dollto create a
silhouette.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 14
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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INDOOR ACTIVITY

Special attentions for K4:

of the activity.

* 4-year-olds might find the task of tracing difficult; adults can step in to provide
assistance. This will help expedite the process and keep the focus on the next steps

ratherthan being traced by a peer.

an adult.

e Children at Tier 3 may find lying down to have their body traced to feel too
vulnerable. Offering for the adult to trace them may make this more manageable

* Iflying down is too overwhelming, the tracing could also be done by having the
banner paper taped to a wall and the child standing in front of it to them be traced by

Adaptations for special needs:

* This activity may not be suitable for special needs children.

cut body parts and visuals to guide them.

* Could adapt this activity by having an adult help out with the tracing or by using pre-

EHDAA
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This toolkit was developed by Martine Demers and Catherine Korah (CEBM),
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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WHO'S MISSING?

g

INDOOR ACTIVITY

Materials needed

* Open space for the group of children to sitin a circle.

Tier 1 universal practices - for the whole group

* Inviting the children to sitin a circle and to take a moment to look ateach personin
the group.

* Then, on the count of three, asking the children to close and cover their eyes.

* Next, an adult taps one child on the shoulder, who then quickly and quietly stands
up and goes to hide in a designated spot.

» After counting to three again, all the children open their eyes and look around the
circle to guess who is missing.

* Repeating as manytimes as you have time to play.

Tier 2targeted practices - for some children in a small-group setting

* Repeating this activity with a small group (2 or 3) of selected children at Tier 2.
* Ifthe children are reluctant to step out of the circle, the game can be played using
photos, puppets or stuffed animals instead.

* Repeating this activity with a child at Tier 3 by using photos, puppets or stuffed
animals.
* Couldinvite a friend to join the game.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 16
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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WHO'S MISSING?

"

INDOOR ACTIVITY

Special attentions for K4:

* Some children may find this activity challenging. The game could also be adapted
by having a funny pair of glasses that would be given to the ‘chosen child’ to puton
and for others to notice ‘who is wearing the funny glasses?’

* Changing it from a game of omission —who is missing, to an add-on —who is wearing
the funny glasses.

* Having the children sit in two smaller groups vs. the whole class group may make it
more manageable for some.

* May need to minimize the number of turns for this activity to not feel too long.

* Children atTier 3 often struggle with waiting their turn, frustration can rise easily.
Playing in a smaller group context can be helpful.

* Having adult support close by can be helpfulto coach the child.

* Ensure to provide a turn for the child to know that they will get their turn — this will
help build their capacity to manage anticipation and frustration when playing similar
games.

* Their tolerance and capacity will grow over time. Everyone will need to be patientin
the process as this is a great challenge for children at Tier 3.

Adaptations for special needs: EHDAA

* This activity is not suggested for children with special needs in this particular
context, as they will not make the link between playing this game and building a
sense of connection/belonging.

@ = social development % = emotional development EHDAA | = special needs
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TEAM SHAKE

OUTDOOR ACTIVITY

Materials needed

* Parachute or plastic tablecloth
* 15-20plastic balls

Tier 1 universal practices - for the whole group

* Dividing the group of children into two teams. Half of the children hold the
parachute on one side and the other half hold it on the other side.

* Placing the balls in the middle of the parachute and inviting the children to shake it
up and down to make the balls fly off and away from the parachute.

* Having the children keep shaking the parachute until all the balls have flown off.
Stop the game and have the teams gather the balls on their side. Countthem up.

* Theteam with the most balls is the winning team! Repeating the game for additional
fun and enjoyment.

Tier 2targeted practices — for some children in a small-group setting

* Repeating the game with a small group (2 or 3) of selected children atTier 2ina
reserved spot of the schoolyard.

* Reducing the number of balls to 8-10.

* Using a plastic tablecloth or large garbage bag, each person can hold one or two
corners to shake itup and down.

Tier 3individualized practices - for few children on a one-to-one basis

* Repeating the game with a child at Tier 3, and inviting a friend, in a reserved spot of
the schoolyard.

* Reducing the number of balls to 8-10.

* Using a plastic tablecloth or large garbage bag, each person can hold two corners to
shake it up and down.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 18
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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i
TEAM SHAKE @

OUTDOOR ACTIVITY

Special attentions for K4:

* May need to minimize the number of turns for this activity to not feel too long.

Special attentions for Tier 3

* This activity may be overly exciting for some Tier 3 children.

Adaptations for special needs: EHDAA

* This activity is not suggested for children with special needs in this particular
context, as they will not make the link between playing with a parachute and
building a sense of connection/belonging.

@ = social development % = emotional development EHDAA | = special needs
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WHAT'S MISSING?
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Materials needed

OUTDOOR ACTIVITY

* Avariety of outdoor play equipment: balls, skipping ropes, hoola hoops, cones,
sand toys, etc.

* Alarge bagto fitthe equipment in that will be used as a ‘hiding spot’ — opaque fabric
or large plastic bag is recommended. A large bin with a lid could also be used.

Tier 1 universal practices - for the whole group

* Showing the children 5 or 6 items that will be taken outside to play with.

* The materials are to be shared amongst the children.

* After 5-6 minutes of play, asking the children who were playing with the item to hide
itin a bag orbin.

* Then, getting all the children to bring the other pieces of equipment back to the
group and having them guess which item is missing?

* Continuing to play with differentitems being hidden alternately

Tier 2targeted practices — for some children in a small-group setting

* Repeating the game with each child in a small group (2 or 3) of selected children at
Tier 2, in a reserved spot of the schoolyard, each of whom has an outdoor piece of
equipment.

* Taking turns to remove an item, the group must discover which item is missing.

* The game can also be adapted using balls of different colors that are all the same
size, removing one at atime alternately. Which color is missing?

* Repeating the game with a child at Tier 3, and inviting a friend, in a reserved spot of
the schoolyard.

* Children atTier 3 often struggle with change. It is important to create opportunities
for them to become progressively more flexible by providing 3-4 items of equipment
to choose from for outdoor play.

* During each outdoor session, one item is removed from the selection and declared
‘not available’ for play. Having them guess which item is missing before moving on
to play with the remaining items.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 20
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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WHAT'S MISSING?
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Special attentions for K4:

OUTDOOR ACTIVITY

* Some children may find this challenging. The game could also be adapted by having
a funny pair of glasses that would be given to the ‘chosen child’ to puton and for
others to notice ‘who is wearing the funny glasses?’

* Changing it from a game of omission —who is missing, to an add-on —who is wearing
the funny glasses.

* Having the children sit in two smaller groups vs. the whole class group may make it
more manageable for some.

* May need to minimize the number of turns for this activity to not feel too long May
need to minimize the number of turns for this activity to not feel too long.

* Children atTier 3 often struggle with change, especially when not having access to
an item of interest. Itis important to create opportunities for them to become
progressively more flexible, by giving them alternatives and making the situation
playful (e.g. by guessing which item is missing).

* Children atTier 3 often struggle with waiting their turn, frustration can rise easily.
Playing in a smaller group context can be helpful.

* Having adult support close by can be helpfulto coach the child.

* Ensure to provide a turn for the child to know that they will get their turn — this will
help build their capacity to manage anticipation and frustration when playing similar
games.

* Their tolerance and capacity will grow over time. Everyone will need to be patientin
the process as this is a great challenge for children at Tier 3.

Adaptations for special needs: EHDAA

* This activity is not suggested for children with special needs in this particular
context, as they will not make the link between playing this game and building a
sense of connection/belonging.

@ = social development % = emotional development EHDAA | =special needs
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