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Why Support StaffMatter

conflict, escalation, recovery, and re-entry.

Conflict

With peers, teachers,
or within themselves.

Escalation

Frustration

Transitions Unstructured Times

Overwhelmed,
dysregulated, or in crisis.

Lunch, breaks,
and social settings.

Between classes,
hallways, and routines.

Academic pressure,
workload, or feeling stuck.

Recovery

Regulating, regrouping,
and rebuilding.
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2% in Co-Regulation ke
&taﬁ' IN SECONDARY SCHOOL fe/rey\ce.
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Ass?e)gdy preseﬂce Support staff are often present during the moments when students le/
in students’ need co-regulation most—transitions, unstructured times, frustration, V

Re-entry

Returning to learning
and community.

9
Support Staff can become a student’s ;
regulation anchor Sam” i
TR THROUGH THEIR: — St“'deﬁef
e=x 0®¢ pidie et
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Presence Tone Predictability Relationship Response W
Being there. A calm, steady, Consistent routines, Building trust, Thoughtful,
Seeing the whole student.  respectful voice. clear expectations, belonging, and regulated reactions
Showing you care. and advance notice. connection. that support growth.
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The Shift in Role
as an Anchor

Moving from Toward

A FOCUS ON CONTROLLING BEHAVIOUR e s«tudeﬂfs. A FOCUS ON SUPPORTING REGULATION
ns.
. : . A di dffereﬂf le ot ® Reading the student’s state
v= Getting compliance y imp& (beyond the behaviour)

- Y
@ Stopping behaviour

o :
& Enforcing consequences
L,

Correcting immediately
in the moment

Maintaining safety (physical, emotional
and relational)

Lending regulation through a calm,
steady presence

Reducing escalation and creating
opportunities for success

Preserving connection and dignity

Assuming “they need
to learn a lesson”

Supporting recovery, repair,
and re-entry to learning and community

SAME STUDENTS. 7
BRIGHTER TOMORROWS. i

% ”/\\ Students do better when they feel safe, seen, and supported.
S

Learning Objectives
) SO

UNDERSTAND REFLECT APPLY

STUDENTS AND THEIR BEHAVIOUR

Explore how a student’s
nervous system develops.

does to the brain.

Recognize what dysregulation
looks like in behaviour.

e Understand what dysregulation

ON OUR OWN NERVOUS SYSTEM

@) Increase awareness of our
W% own nervous system.

£ % Identify our personal triggers
¥ and early signs of activation.

. ;-?‘\ Learn practical strategies
7 toregulate ourselves.

(@)

IN EVERYDAY PRACTICE

Use everyday co-regulation
strategies throughout the day,
not just in crisis.

Understand how to respond
during a crisis.

Explore how to reconnect,
reflect, and repair after
dysregulation.
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1. UNDERSTANDING
CO-REGULATION

FROM SELF-REGULATION
TO CO-REGULATION

Explore what
co-regulation is and
why it matters.

Understand why
self-regulation
develops in relationship.

Recognize the shift from
behaviour management

Table of Contents

A JOURNEY FROM UNDERSTANDING TO ACTION

!
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2. UNDERSTANDING
WHAT LIES BENEATH

BEHAVIOUR

THE BRAIN, NERVOUS
SYSTEM & BEHAVIIOUR

Learn how the brain
and nervous system
respond to stress.

Understand what
dysregulation looks like
and what behaviour is
communicating.

Consider the many
factors that influence

o

e

3. THE ADULT AS
THE REGULATION

ANCHOR

ADULT POSTURE, PRESENCE
& RELATIONAL SAFETY

Increase awareness
of our own nervous
system.

Identify personal
triggers and early signs
of activation.

Build skills for a calm,
consistent, and

\Y.

4. CO-REGULATION

IN PRACTICE

ENVIRONMENT, RESPONSE,
LANGUAGE & DE-ESCALATION

o
o
12/

Use everyday
co-regulation strategies
throughout the day.

Apply supportive
language and responses
in real-time.

Create environments,
routines, and prevention

\‘0’,
Yo

5. FROM
CO-REGULATION TO
SELF-REGULATION

REPAIR, REFLECTION &
BUILDING LONG-TERM CAPACITY

Explore how repeated
experiences of
co-regulation build
self-regulation over time.

Learn how to reconnect,
reflect, and repair after
dysregulation.

Consider adult well-being
and sustainability to

‘Wooeo

to nervous system F: responsive adult strategies that promote G
awareness. behaviour (student, posture. regulation. : 9
context, adult, outcome). a difference.
-y -

VoS
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FROM SELF-REGULATION TO CO-REGULATION

Co-Regulation

Why do students need adults
to regulate with them?

[e)]
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What Do We Mean by
Co-Regulation?

My nervous system influences
tudents your nervous system.

/ We are intetacting nervous systems,
not just exchanging words.

Behavioral Management Co-Regulation
FOCUSES ON EXTERNAL BEHAVIOUR INVOLVES SHARED NERVOUS SYSTEMS
Gives instructions, expectations, and We calm and connect, helping the student’s
consequences to guide behaviour. nervous system find regulation through

our presence, tone, and responsiveness.

S o A student’s nervous system is fundamentally porous. They do not self-regulate;
they “borrow” the regulatory state of the nearest dominant adult.
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Pt Neural Resonance:
The Biology of Calm

HOW CO-REGULATION SUPPORTS THE NERVOUS SYSTEM

State of Overwhelm

|
I (S

Attunement Return to Learning State N U

Calm meets calm.

The adult’s grounded
nervous system
absorbs and neutralizes

the student’s
The Anchor: Grounded baseline

dysregulation.
9
° e
» The Mechanics of State Transfer s
C;;[«ts CO-REGULATION WORKS THROUGH NEURAL RESONANCE— Diﬁ:"\é‘js'v
BA.ghteY THE ADOLESCENT’S BRAIN MIRRORS THE CALM, SAFE STATE OF THE ADULT. Jo
r ¢S
puts! I THE 3 STEPS
0" /| il Pk, O OF STATE TRANSFER

By e
o)

brain detect the adult's calm state
and help their nervous system

@)

DETECTION

~

shift from threat to safety. | / Notica when ajstudent's (&3
THE ADULT: 7 THE ADOLESCENT: nervous system shows signs
A CALM, REGULATED THE NERVOUS SYSTEM ;:fthreat(lnbehawour.body
NERVOUS SYSTEM MIRRORS & REGULATES enguags, ortione)
@'@ Slow, steady breathing ARl calts ENTRAINMENT %
Your calm, regulated e

Calm tone and respectful

Stress chemicals

nervous system helps
bring the student’s system

language Cecizazs into sync.
e®e  Open, non-judgmental 3 Thinking brain
1 [ osture Q‘ comes back online MIRRORING

Presence and
attuned attention

BEFORE: THREAT DETECTED
Survival Brain Online

DURING: CO-REGULATION
Calm Adult Provides Safety

Increased ability to
engage and problem-solve

AFTER: REGULATION RESTORED
Thinking Brain Online

The student’s brain

mirrors your regulated state
and begins to shift toward
calm and safety.

KEY TAKEAWAY

¥

A Amygdala activated ‘ Adult stays calm, present and connected Amygdala calms

Increased stress hormones QP Regulated nervous system L Decreased siress chemicls A regulated adult
’ (cortisol and adrenaline) » » v is a powerful

o o  Nervous systems sync through %y Thinkingbrin back oine catalyst for change.
e Fight, fiight, freeze, or shut down =R neural resonance
5 More able to engage,
’ Reduced access to thinking brain %‘ Connection creates change ;‘% learn, and problem-solve Calm today.
Stronger students
Reacting. Protecting. Surviving. A calm presence can shift everything. Ready to learn. Ready to connect. tomorrow.
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Co-Regulation Isn’t a Trick or Technique. ot

e It’s a Relationship. e
W om @

A neurobnogical and relational process:
A regulated adult uses their own nervous
system to help support and stabilize a
dysregulated student.

An interactive and collaborative
approach:

Which is grounded in the adult’s sensitivity,
responsiveness, and attunement to the
student’s cues, signals, and internal
emotional state.

Connection to”{ay : V

Brighter tomorrows:

The Role of Co-Regulation &z

Peopl® A SUPPORTIVE PROCESS FOR GROWTH, CONNECTION, AND RESILIENCE g
makeae. Futu
differenc s U tion 5 Uiz
Ol C"”nectes \'
«
618\ cre bility:
WHAT IS WHY IT MATTERS

CO-REGULATION?

Co-regulation is a supportive
process where one person helps
another manage their emotions,

behavior, and physiological
responses through calm,
connected interactions.

WARM, CONNECTED RELATIONSHIPS
BUILD STRONGER BRAINS AND
BRIGHTER FUTURES.

Helps calm the nervous system
during times of stress.

Provides a model for healthy
emotional and behavioral responses.

e Builds a sense of safety, connection,

This shared experience
helps individuals gradually
develop self-regulation skills,
making it easier to handle
life’s challenges on their own.

and belonging.

Supports the gradual development
of independent self-regulation.

Calm today. Stronger tomorrow.

I\
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LEARNING WILL ALWAYS
BE SECONDARY TO SURVIVAL.

A dysregulated brain
prioritizes survival,
not learning.

Stress and threat
limit access to
higher-order thinking.

A student who doesn’t feel emotionally
or physically safe cannot access the parts
seen before they can of the brain responsible for executive
fully engage. functioning, social reciprocity, and learning.

Students need to feel
safe, connected, and

Regulation is the Curriculum. i«

BEFORE WE TALK ABOUT LEARNING, BEHAVIOR, OR COMPLIANCE, Bri'ghﬁeres.
WE MUST TALK ABOUT REGULATION. Fu't W
& A N 72
-ﬁ-\ - - =
UNTIL A STUDENT THE PATH FORWARD
FEELS SAFE... SUPPORT REGULATION TO UNLOCK LEARNING,

Calmer students. S’i‘ronger tomorrows. /

CONNECTION, AND GROWTH.

CREATE SAFETY
Reduce threat, support co-regulation,
and build a sense of safety.

BUILD CONNECTION
Relationships and attunement
help regulate the nervous system.

ENABLE LEARNING

When the brain feels safe and connected,
curiosity, flexibility, and higher-order
thinking become possible.

You

Belong
You Matter , c &

You Can _ - S x
DO Th’g y 3

Connection today,

——

The Adult is the pot,
Intervention. "9

brighter tomorrows.

In education, we often focus
on what adults should do—

the strategies they implement,
the language they use, or the
interventions they apply.

While these practices matter,
they are secondary to something
even more fundamental: how
students experience the adults
around them.
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The goal of co-regulation is
NOT to stop your student’s emotions,
but to connect with them in a way
that helps their emotions come,

flow, and pass in a way that feels
safe and manageable.

15

/ The Danger of Suppression i,

Procesfso,lru.wd.
WHIEN" EM@ITIOIN S: ARRE:"SIUIPIP R ES'SIE D, NiOT «P'RIO:ECE S,S'ED Move @
[ 1 e
~ '~ The Expectation o=y TheReality
:o: PERFECT EMOTIONAL @ WHAT HAPPENS WHEN EMOTIONS
CONTAINMENT. e ARE SUPPRESSED?

Too much

Overwhe[”‘ed'

Rt dgal

with this

v 'MSf e-as'iel'

lfo eep it
—

N ! (4 .
¥ -5 When emotions are suppressed rather than processed, they emerge as tangled,
/ challenging behaviors. Emotions demand to be released and expressed.
=
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Co-Regulation Is Not the Same -

P ® ® Coﬂ‘/e' awt"“
o as Permissiveness flley
e ills- -—
B & Supporting teens through emotions does not mean allowing all behaviours.
An effective adult posture combines empathy with leadership.
For example:

“l can see that you’re feeling
overwhelmed right now.

Let’s take a break together.
You’re safe, and I’'m here with you.
We can figure out what you need.”

[

*"’f; - =

o

|
The adult acknowledges the emotion
while maintaining clear and consistent
boundaries.
Teens need both: ‘ This balance helps teens learn that
o Acceptance of their feelings | all emotions are valid, even when
some behaviours are not.

e Guidance around their actions

17
Connection Without Befriending
Support staff can be warm, authentic, playful, caring and emotionally available
while still maintaining appropriate adult-student boundaries.
Befriending ; Caring Leadership
Blurred ‘ Authentic connection
boundaries can . with clear, consistent
lead to confusion boundaries creates a
and unmet needs safe, supportive
for both. \ ; environment.
DIFFERENT EN T Student Authentic
ROLES. thrives
A STRONGER
When friendships OUTCOME. @ Caring leadership
take over, the ; Maintains builds trust while
adult may lose the 1 boundaries, maintaining
ability to maintain ! appropriate
necessary limits. ! Emotionally limits.
1 available
Well intentioned, but can blur roles. A safe, supportive relationship helps students learn and grow.
# Same care. Clearer boundaries. Brighter outcomes. W
18
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The Old Way vs. The New Way

TW:0! DIIEIFERE NI APPROACHES TO: REGULATION

"&' The Old Way i 2. The New Way

IMPOSING EXPECTATIONS %x SUPPORTING REGULATION

BEFORE ASSESSING REGULATION. THROUGH A STEP-BY-STEP APPROACH.

Reintroduce the
task or expectation.

“You need to sit still.” g \
|
\ = | Regulate with s 0y

. 3 A ‘ resence.
“Follow directions first, I i <

then we’'ll talk. - ; Notice the

T , nervous system.

Regulation before A student who doesn’t feel emotionally safe cannot access the parts

\ ! /
\’ E . ‘ of the brain responsible for executive functioning. We are not lowering
Xpectatlon. | the bar; we are scaffolding the ladder.
19

Traditional Classroom Management vs. Co-Regulation

TWO DIFFERENT PATHWAYS. TWO DIFFERENT OUTCOMES.

®®  Traditional Classroom Management Q.  Co-Regulation

FOCUS ON CONTROL & COMPLIANCE 88 FOCUS ON CONNECTION & CAPACITY
Philosophy Behaviour control and external compliance Philosophy Relational safety and development of internal regulation
View of behaviour Something to correct or manage View of behaviour A form of communication and information
Adult’s role Rule enforcer and behaviour manager Adult’s role Regulation anchor and source of safety
Primary question “What is wrong with this student?” Primary question “What is happening for this student?”
Response to distress Correct, redirect, or consequence Response to distress Connect, regulate, then problem-solve
Understanding of stress Students should control behaviour despite distress Understanding of stress Stress affects access to reasoning and self-control
Goal Immediate behavioural change Goal Long-term capacity for self-regulation
Accountability Through consequences Accountability Through reflection, repair, and restored connection
@ widoucome | Grpince i e torert @ rriowme | et nte monent

Co-regulation doesn’t remove expectations—it creates the conditions
where students can meet them.

\

10
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We often respond to dysregulation
after it’s already escalated, instead

)
(C?Aa @ of creating environments that

proactively support regulation.
Co-regulation
needs to come

= We need to prepare the adults in
FIRST t‘g becoming co-regulators, rather

than train them in compliance-

based discipline.

21

11



