The Hidden Curriculum: Adult Posture -
For Resource Teachers - Part 1:
Introduction

The Hidden
Curriculum

The role of the Resource Teacher
in strengthening adult posture and
co-regulation to help students feel
safe, regulated, engaged, and ready to learn.

Presented by Catherine Korah, CEBM

Small Changes.
Big Possibilities.

How Resource Teachers Help Create
the Conditions for Safer, More Regulated
and More Successful Learners
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PEOPLE PRACTICE POSSIBILITIES
Build relationships. Strengthen systems. Support every learner.
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We often begin at
the end of the sequence

We want stu.dents to lear:n, 9 We need to move upstream:
0 so we try to increase their .
engagement. m

1 Is the student sufficiently

But when engagement is low, regulated to engage?

the question may not simply be,

“How do I get this student .
to particioate?" 2 Do they experience enough
\ p pate: @ safety to regulate?

N\ 7 7
. 3 And what is my posture contributing
to that experience of safety?
o - When we understand what comes before engagement and learning,
we can respond with more compassion, effectiveness, and impact.

w

/ A Different Lens Makes a Difference

Q Instead of... ° The framework encourages...

Is the task overwhelming?
"He won't do the work." “He isn’t engaging.” ﬁ Is he frustrated?

i —-\ ﬁ /—

How do | make And then the teacher
him comply? considers the first variable
they can influence

Is he worried about failing?

Does he need clarification?

Does he need connection?
Does he need scaffolding?

Does he need movement?

Ol8RLRBO®

immediately:
¢ Does he need reassurance?
“What does this student Or simply a little more time?

need from me right now?"

When we shift from compliance to curiosity, we create the conditions
for connection, regulation, and learning.
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STUDENT TASK ENVIRONMENT

® What capacity is being ® s the cognitive, language, ® What happens before,
taxed? executive-function or during and after the
difficulty?
@® What does the student Sensory de';'n 2 y ) ]
communicate through accessible? @ Are expectations, routines
the behaviour? and adult responses

Let’s Look Beyond the Student

When a student is struggling, investigate three things:

predictable?

The student may need support
but the student is not necessarily the only thing that needs to change.

People
Matter
Here

A

Adult
Posture

Connection today, brighter tomorrows.

The Adult is the Intervention

In education, we often feouo
on what adults should do—
the strategies they implement,
the language they use, or the
interventions they apply.

While these practices matter,
they are secondary to
something even more
fundamental: how students
experience the adults
around them.

- O Safety — éé Regulation — &Engagement - @ Learning
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Adult Posture

How the teacher shows

The conditions for learning are built through relationship.

©

Safety

A calm, predictable,

Regulation

When students feel safe,

iay

Engagement

When students are

-

From Adult Posture to Learning

1S

Learning

When students are

up matters. relationally available they are better able to regulated, they can engaged, learning
@ Tone of voice ;::lt?her helps students igﬂiltteentt?::: e;lgatg(.e. They are more becomes more accessible.
® Body language ® Emotions able ?' They can direct their
“
® Emotional steadiness 1am safe here. o Impulses I;stejn. energy toward:
@® Curiosity and warmth _’ belong here. N ® Behaviour artlmpat('a ® Understanding
® Predictability Mistakes are okay. This gives them greater Ask questions ° Rememlbering
® Response to mistakes Safety is not about access to the thinking - Collalborate o Reasoning
always being comfortable. skills needed for learning ' Persist through ° Problem solving
Siudentolarclalways It's about a predictable (e.g., working memory, difficulty ° Applying new
reading these cues. caring environment inhibition, flexibility. ' Recover from knowledge
where students can problem solving). mistakes
take risks. Regulation does
not mean “calm.”
. / Students can be excited,
\ d frustrated or energetic

and still be regulated.

How you show
up matters.

Safety creates
the foundation.

"
Engagement and
regulation lead to
deeper learning.

Regulation makes
learning possible.

Engagement
opens the door.

Stronger relationships. Brighter futures.
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Student Accompaniment Across the Tiers of Support
From the classroom team response to school team response
At Tier 1, At Tier 2, At Tier 3,
the classroom the classroom the school team
team asks: team asks: involved asks:
y >
S 4
(C‘{) o0
™
"What universal “What additional "What does this particular
conditions help all targeted support does this student need, and how do we
students learn student need during ensure the adults around the
and regulate?" predictable moments student respond in a coordinated,
of difficulty?" predictable way?"
Focus on all students Focus on targeted support Focus on individualized,coordinated support
@ | The support needs to exist across adults, environments and situations.
8
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/ Why Resource Teachers Matter

13-
af@n
SCHOOL R :
TEAM Resource Teachers work at the intersection of the

° student, classroom, teacher, family and school team.
: 3]
iy & Y

= Their influence is not limited to what happens when they work

FAMILY Pode= - ey . : "

e — directly with a student. They help create the conditions around
the student that make regulation, participation and learning
more possible.

TEACHER

6d o8

OBSERVE % UNDERSTAND _9 COLLABORATE % BUILD CAPACITY
Notice strengths, Consider what is Work with classroom Strengthen the skills,
needs and patterns happening beneath teachers, families and confidence and conditions
across people, the behaviour and what the school team to plan of the adults around the
environments might be getting in and problem solve student so support
and situations. the way. support together. becomes sustainable

across settings.

9
Resource Teacher
Support delivered through two classroom-based models
l
1 1
8%2’\ Consultation Model Collaborative Model
Resource or remedial teacher
. Classroom and resource
< g;;e;c;’ilgosmupports te g teachers jointly plan
T interventions O;
v Indirect service delivered v Shared monitoring of
to students student progress
v ggli\r;itnglanning’ problem- v  Co-developed learning
and strétegy development targets
10
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v Students remain integrated

v Targeted academic support
provided during instruction

Push-In Resource Models

A1 In-Class Support Co-Teaching Approaches

) Six evidence-based co-teaching structures
Resource teacher works directly

within the regular classroom One Teacher, One Support

One Teacher, One Observer
with peers Parallel Teaching
Station Teaching
Alternative Teaching (Small Targeted Group)

Team Teaching

‘_!_«ﬂ&\&&&
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Pull-Out Resource Models

Resource Room
v Students leave class temporarily for targeted intervention
v Individual or small-group instruction

« Focus areas: literacy, numeracy and executive functioning

[_.’J Remedial Services g.ﬁ Individual Intervention

Short-term targeted intervention

<

One-to-one support specialists

Academic support tailored for students at risk v  Resource or special education teacher

Re-teaching or pre-teaching core curriculum «  Speech-Language Pathologist, Psychologist

content Psychoeducator or Special Education Technician
aﬂ ’ These resource models can be used in both Elementary and Secondary settings.

12
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Specialized Class Models

oo Low Student-Teacher
& pitio

Provides intensive, personalized
instruction and specialized behavioral
or developmental support within a
structured classroom setting.

Specialized Support Classroom

Self-contained setting tailored for intensive academic and developmental needs.

~> Flexible Classroom
<« Integration

Students may be integrated into the
regular classroom for specific subjects
or parts of the school day to foster
social and academic inclusion.

13

Reading
[!!] Structured decoding and comprehension
skill groups
= Numeracy
s3f Foundational math principles and
problem solving
Social Skills
000 . . :
@@P®  Guided peer interactions and

®

Small Group Service Models

emotional regulation

Executive Functioning

Organization, planning and focus
strategies

Targeted Intervention Groups

Response to Intervention (RTI/MTSS)

TIER1 Universal classroom @ [ 4 @

supports for all students '.‘

Targeted small-group ° 0,

intervention for students ‘
at risk

Intensive individualized
intervention for students
with high needs

14
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[
The Resource Teacher Is Not the Intervention
The goal is not to become the student's only safe adulit.
Instead %.‘; : 'I] 22 > s
el & - A o kA -
of: t
Student Resource Teacher Student regulates Student
struggles removes student with Resource Teacher returns
@ . @ . o . @ . G
Move s = - - &Rz - ll.
HENRED Student Resource Teacher Classroom Classroom adults eXSteurideenncteS
struggles helps identify conditions/supports become increasingly reatper QUEEEES
what is happening are adjusted able to respond 9 -
across settings
. -
/ .\ The Resource Teacher’s role is not only to support the student—
e (e It is to strengthen the system around the student.
N

15

Direct Support VS. Capacity Building

’ Direct Support Capacity Building

%4 Working directly with the student Strengthening the system around the student
& Supporting the student . Supporting the adults around the student
. Co-regulating Modelling co-regulation

@ Clarifying a task » Helping teachers identify barriers

..i Practising a skill Helping the skill generalize to class

Providing a break Designing sustainable regulation supports

Building conditions that prevent difficulty

@R % O

Responding to difficulty

The goal is not less support.
It is support that becomes increasingly embedded in the student's everyday environment.

@ 50

16
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Resource Teacher Across the Tiers

At Tier 1 At Tier 2 At Tier 3
Consultant & Capacity Builder Collaborator & Problem Solver Team Partner & Coordinator
125 C/’ \OJ
(X X O ;0 ;

D [ s2)
ob I ditl ® Identify patterns Contribute to individualized
° serve classroom conditions - G e planning
® Model practices e Develop targeted supports Help identify triggers and
; _— . protective factors
e Support differentiation e Model strategies
R g th ti e Align adult responses
elp strengthen routines, ° eck whether supports q .
transitions and instructional are helping Support mplementatlon
accessibility. . . across environments
¢ Adjust collaboratively. Monitor and communicate patterns.
Focus on Focus on Focus on individualized,
all students targeted support coordinated support
1
Nt The Resource Teacher helps strengthen the conditions around the student y
8& so that regulation, participation and learning are more possible for all. /
/
17
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From Referral Question to Support Question
- The Resource Teacher
@ Instead of asking:
helps the team ask:
Q “What’s wrong with this student?” £  Whatis getting in the way?”
.ll "When is the student successful?"
X “Why won’t they work?”
‘ @' "What conditions change the outcome?"
-3 “Can you take them?”
Q "What skill or capacity may be overloaded?"
;& "What consequence should we use?" '.‘.\ "What can we change around the student?"
o “Can you fix this behaviour?” \’ “What support can the classroom sustain?”
Shifting the question from "What's wrong?" to“What can we do?”
leads to more collaborative, strengths-based and sustainable solutic
18
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/ Observation Before Intervention

Don't just ask: "What does the behaviour look like?”

B © @ B @ @

m m HITHAHON WHAT HELPS

When does In which Does the What demand When does How are adults
it happen? environments? adult/context precedes it? the student responding?
matter? succeed?

.ll | Patterns tell us more than isolated incidents.

19

/ Resource Teachers as Translators

Resource Teachers often help translate between:

~ B08 ~ L)
® = = ‘®-
R ~Q v- e
recommendations
[ ]
' 09 A £
aBh [ fry AHA
R ®

e Classroom What is realistic
practice in the classroom

@ ’ A recommendation only becomes useful when adults know

what it looks like at 10:15 on a Tuesday morning.

20
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From Expert to Collaborative Problem Solver

Not: » Toward:
"l know what this student needs."

“Let’s understand what’s happening together.”

A

Classroom Teacher brings:

Resource Teacher brings: Family brings:
e Specialized knowledge e Curriculum knowledge Lived experience e History
o Observation ® Classroom context Preferences o Context
e Assessment e Relationship history Strengths e Strengths
e Intervention ideas ® Knowledge of what is Insight @ Knowledge of the student
feasible across environments
A .
° Together:
.‘ ‘ Develop support that is effective, realistic and sustainable.
21
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Proactive MTSS Decisions
A Use Screening Data
/\/ ® Identify students at risk early through
.'l routine screening.
Shlftm_g from . / Assign Targeted Supports
ReaCtlon to Preventlon @ Provide appropriate, evidence-based
interventions immediately.
Rouitine screening data allows educators
to assign targeted interventions
immediately upon id_entifying risk. Review as a Team
Structured team reviews ensure 00¢
every learner receives appropriate ..‘ Use structured team reviews to ensure
evidence-based support without delay. SUEI IZEER FEREES (s M)
without delay.
22
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Nested Framework: Tier 1 Happens Throughout

® Tier 1: Universal Supports 100% OF STUDENTS

High-quality, differentiated core classroom instruction and
universal supports accessible to all students continuously.

Tier 2: Targeted Supports SUPPLEMENTAL

Specific, skill-focused small group interventions provided
in addition to ongoing Tier 1 instruction.

Tier 3: Intensive Supports INDIVIDUALIZED

High-intensity, individualized interventions designed for
TIER 1 UNIVERSAL FOUNDATION severe learning gaps, layered over Tiers 1 and 2.

r

= al 3 P

School-Wide Data-Based Collaborative Professional
Assessment System Decision Making Problem Solving

T | 1

Learning

23

@ Shift Professional Language

@ Schedule intervention blocks (e.g., "What | Need" or WiN time) so that pull-out or small

Actions to Consider...

Refer to "Tier 2 interventions" or "Tier 3 interventions" instead of calling children
“Tier 2 or Tier 3 students.” Words shape expectations.

Protect Core Instructional Time
group supports do not replace Tier 1 whole-group core instruction.

Embrace Flexible Data-Driven Movement

I Use frequent progress monitoring to enter and exit targeted supports quickly,
keeping tier boundaries fluid and responsive rather than permanent.

24
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Why Tier 1 Must Remain Universal

al A i~

Xz weae
1. Core Instruction Right 2. Layered, Not Subtracted 3.Inclusive & Fluid
Tier 1 represents grade-level Tier 2 and Tier 3 supports e 60 e vienEs] es
academic standards and add targeted time and concentric layers of support,
essential social-emotional specialized strategies to students can seamlessly
learning. Withholding core accelerate growth, but they access or step down targeted
instruction creates function as a supplement to, interventions without losing
compounding learning debt rather than a replacement connection to their classroom
for students receiving for, primary core instruction. peer community.
intervention.
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