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PART 4 

MTSS in Practice 

Tier 1 is the foundation. Tier 2 and Tier 3 are layeredϴnot replacements for it. 

 

INDIVIDUAL EXERCISE:  Map My Resource Teacher Role Across the Tiers 

 ر
How to use this activity 
Identify where your current practice is strong and where greater clarity is needed. 

 

TIER 1 Consultant & Capacity Builder: 
How do I observe classroom conditions, 
model practices, support differentiation, 
and strengthen routines/accessibility? 

 

 

 

 

 

TIER 2 Collaborator & Problem Solver: 
How do I identify patterns, clarify needs, 
develop targeted supports, model 
strategies, monitor, and adjust? 

 

 

 

 

 

TIER 3 Team Partner & Coordinator: 
How do I contribute to individualized 
planning, identify triggers/protective 
factors, align adult responses, and 
coordinate implementation? 

 

 

 

 

 

TIER 1 CONTINUITY: How do we ensure 
targeted/intensive supports do not 
disconnect the student from universal 
classroom instruction and belonging? 
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SMALL-GROUP DISCUSSION / ACTIVITY:  Catch it earlier 

Ғ 
Discuss 
Choose a predictable Tier 2 difficulty: task avoidance, transition difficulty, assessment 
anxiety, shutdown, peer conflict, or escalating frustration. 

 

1. aÍŕϙťēôϙŘôÍèťĖŽôϙŕÍťēſÍƅϡϙ�ŘĖČČôŘϙҌϙ�ťŘôŜŜϙҌϙqŜèÍīÍťĖĺĲϙҌϙyŘĖŜĖŜϙҌϙIĲťôŘŽôĲťĖĺĲϟ  
 

 

 

 

 

 

 

 

2. aÍŕϙťēôϙŕŘôŽôĲťĖŽôϙŕÍťēſÍƅϡϙ�ŘĖČČôŘϯ“ôıÍĲîϙҌϙqÍŘīƅϙ�ĖČĲŜϙҌϙ�ÍŘČôťôîϙRîŪīťϙ�ŪŕŕĺŘťϙҌϙ�ôČÍĖĲŜϙ
yÍŕÍèĖťƅϙҌϙ�ôťŪŘĲŜϙťĺϙqĲČÍČôıôĲťϟ 

 

 

 

 

 

 

 

 

3. Identify the earliest point where a realistic adult action could change the trajectory. 
 

 

 

 

 

 

 

 

4. Name what information should be monitored to decide whether support is helping. 
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SELF-REFLECTION QUESTIONS:  Tier 1 check 

ϩϙ®ēÍťϙŪĲĖŽôŘŜÍīϙèīÍŜŜŘĺĺıϙèĺĲîĖťĖĺĲϙèĺŪīîϙŘôîŪèôϙťēôϙĲŪıæôŘϙĺċϙŜťŪîôĲťŜϙĲôôîĖĲČϙťÍŘČôťôîϙŜŪŕŕĺŘťϦ 

 

 

 

 

 

 

 

 

 

 

 

ϩϙWhere might pull-out or individualized support unintentionally replace core instruction or belonging 
(consult the Resource Teacher Service Models as a reference at page 8)? 

 

 

 

 

 

 

 

 

 

 

ϩϙWhat could I strengthen with classroom teachers before adding something new (please keep in mind the 
teacherЍŜ capacity when considering implementing new strategies or resources)? 
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The Resource Teacher service models 
 

 

 

 

 


