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Emotional development
in early childhood

Emotional development in the early years
focuses on fostering emotional growth and
well-being, through:

- Getting to discover one-self in relation to
emotions

* Exploring, experiencing and developing
the abilities to express, feel and begin to
temper emotions

* Recognizing different bodily sensations
related to each emotion

* Building comfort and confidence in
working through emotions




Emotional development

Being emotionally MATURE
means to have the ability to
“temper” one's emotions.
However, before a child can
build the capacity for self-
regulation, they need to have
sustained experiences of
emotional co-regulation with

a caring adult.

Younger children still need the support of adults around them to
develop recognizing, naming, expressing and managing their emotions.



Relationship with
caregivers are crucial
for this development

* All caring behaviour
develops in the context
of the deep connection
between a child and his
or her caregiver

* A deep and secure
attachment is needed
for healthy emotional
development to occur




Defining
EMOTION

* Emotion means “to
be stirred up and to
be moved” (happens
to us and pushes us
around)

e Children’s experience
and awareness of
emotions will
develop as they age '
if we provide the happy

right conditions




Young children’s emotions are BIG
and shift quickly

With an event such as starting
school, there will likely be some big
emotions that shift quickly

Adult’s role:
* Accept child’s emotions

* Normalize child’s emotions

* Make room for emotions




A child’s emotional well-being

v" Rely on structures and routines to create an
environment that is consistent, predictable
and reliable.

It starts with a v" Provide lots of opportunities for exposure and
practice, especially with novelty. Give the
child access to times when they can
experience a comforting and calming feelings
through their senses (e.g. play soft music, dim
lighting, offer soft, comfy textures and
sensory materials, show them calming nature

When a child feels
better, they do scenes and use comforting scents, etc.)

better. v" Be generous and patient when being asked
for help.

v" Children need downtime/respite, movement,
play (both indoor and outdoor) and
opportunities for emotional release in order
to feel safe.




Feeling Safe

Being their teacher does
not mean you
automatically have an
attachment or that you are
a safe person to them.

Assess what works with each
child - observe what best meets
their needs, try different options
to best meet their needs - what,
how, when, where, in the
classroom and outside.

‘Enough’

Intentionally work at
building a safe attachment
with each child in your class.
This may look different from
child to child (e.g. their level
of defense).

Sensitive children (shy,
anxious, trauma,
neurodiverse) will take more
time before they will trust
and feel safe with new
adults.

* Children can’t explore and leap forward if they don’t feel safe. Their
brain cannot learn and grow if they are alarmed or in survival mode.




Fundamental NEEDS

They need to PLAY

- to practice life in a space free of
consequences

They need to REST

- from having to make things work

They need to have their TEARS

- the outward manifestation of the
adaptive process at work




They are not

little adults A FEAR OF SEPARATION that can be

overwhelming and crippling.

A HUNGER for CONTACT and CONNECTION
that takes precedence over any other need.

Yyoung

Children

and their
SEPARATION
problems

WHY?

Their capacity for relationships is not yet developed
enough to enable them to hold on when apart. This is
such an important development for humans that the

first six years of life are primarily devoted to it.




Nature’s solution to not being
able to handle separation

MORE ATTACHMENT, not less!

The more ways a child can form attachments,
the less they need contact, closeness, and
physical proximity.

Children do not need to learn how to handle
separation, instead they need to develop the
ability to hold on when they are apart.

by Audrey Penn

Hlustrated by Ruth E. Harper and Nancy M, Leak




Home-school MATCHMAKING:
Building the 'attachment village'
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They are not

|
little adults They have BIG EMOTIONS!

1 thought — 1 feeling — at a time
very little filter (brain immaturity)

All impulses felt are expressed. They cannot do
dissonance. They register only one feeling or impulse
at a time. All conflicting impulses and thoughts are
momentarily eclipsed.

foung

Lniidren

and their
UNTEMPERED
nature

WHY?

This is Nature’s way of making it as easy as possible
for young children to find their dominant feeling and
experience it fully, by removing any confusing
elements or complicating signals.




EXPECTING SELF-REGULATION

PROVIDING CO-REGULATION

Focusing on external elements to
fix/control the problem.

Being aware of the adult’s own emotional
state and stress response as a priority.

Focusing on the student’s behavior (what
they’ve done wrong) and their intention
to correct it.

Focusing on the student’s sense of safety,
sensations and feelings, as well as the
adult-student dynamic.

When escalating, looking to stop the
inappropriate behavior through the
adult’s authoritative posture and tone.

When escalating, helping the student
regulate through the adult's own
soothing posture and tone.

Upping the ante when the student is
hostile to attempt to shut it down. Acting
like a thermometer that reacts to the rise
of the student’s behavior.

Supporting the student in their
dysregulation even when hostile
(adapting the circumstances accordingly).
Acting like a thermostat to hold a steady
temperature.

Focusing on the outcome and how to
achieve it (e.g. by applying
consequences).

Meeting the student’s needs through the
application of specific support measures
and emotion regulation strategies.

Intervening when an incident occurs. No
specific plan for debrief or follow up
beyond the incident.

Providing a debrief and follow up.
Working proactively around the incidents
by creating a preventative plan of action.




What happens when emotions are
SUPPRESSED?

* when emotions are suppressed, they come out as
challenging behaviours

EMOTIONS NEED TO BE RELEASED
AND EXPRESSED



Children need ADULTS to grow the capacity
to temper their emotions

WHEN THEIR STORM MEETS OUR CALM

@kwiens62

Emotional support and
accompaniment must
come first and pave
the way towards

emotional self-control.
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A child’s capacity to regulate their emotions

v" Come alongside their big emotions and act
as a grounding element for them, modeling
ways to manage emotions.

It starts with

Y, hild V" Use the proper name of each emotion to
ounger children show that they are valid. Be careful not to
have no filter and categorize emotions as good or bad.

can only do one V" Set up games and engaging/playful
emotion at a time, activities that will help children express
their emotions safely (to make headway,
we must work preventatively around

which makes
‘managing their incidents).
emotions’ quite v

Provide opportunities for emotional
difficult. development that go beyond the focus of
self-regulation (inviting the children to
explore and express their emotions).




Judgment last to develop

The area of the brain that controls "executive functions” — including
weighing long-term consequences and controlling impulses — is
among the last to fully mature. Brain development from childhood to
adulthood:

5-year-old brain Preteenbrain  Teen brain 20-year-old brain

Dorsal lateral prefrontal cortex ("executive functions”)

Blue/purple: Parts of
brain more fully matured

Red/yellow: Parts of
brain less fully mature - _

Image from the National Institute of Mental Health; Paul Thompson, Ph.D., UCLA Laboratory of Neuro Imaging



Emotional regulation requires
Prefrontal cortex development

* Young children don’t yet have a fully
developed pre-frontal cortex, which
means their emotions cannot be
well filtered or slowed down.

* They also don’t experience much
cognitive dissonance or mixed
feelings (ONE thought or emotion at
a time).

* They have great difficulty with
perspective taking and with
reflection, especially when upset.




Helping the adults ADJUST their expectations

Brain scan of 2 children age 5 e Maturation is NOT inevitable

* Only in ideal conditions is a
child disposed to maturation
(trauma can stunt brain
development).

* In these conditions, growth
of the prefrontal cortex
begins between the ages of 5
and 7 and continues well into
the twenties and thirties.

Love @ Home Trauma @ Home




Helping the adults ADJUST their expectations
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Why is PLAY

-

important?

It promotes
Emotional
Well-being

* Helps children make sense
of their world

* Builds the brain through
experiences not lessons

* Allows children to work It helps
through their emotions create
strong

* When play is interrupted, Attachments

emotional well-being and
brain development are
affected



Opportunities to play with, express
and release big emotions
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It starts with
opportunities for
exploration in the

and
attempts to try
out different
identities.

A child’s self-awareness

v" Create time and space for play to occur.

v" Provide a variety of materials and
props to accompany their play.

v" Ensure to offer tools to help the child
discover their body sensations as well
(body silhouette, sensory box, etc.)

v" No need to get involved; let play do its
thing.




I Self-awareness and consciousness

* From ages 5 to 7, a child
develops a sense of SELF, as they
put up boundaries (what “I” feel,
what “I” like, etc.)

» After around age 7, a child begins
to be able to mix with others
without fusing and “losing”
themselves.

* Having a ‘soft heart’ and feeling
our emotions is required for this
process to unfold.




A child’s confidence and positive self-regard

it starts with V" Greet each child and show interest by asking
Stz Lt e them about their loved ones, interests, plans
sense of and activities.

v" Encourage them to try new things and
highlight their efforts. Introduce the
concept of the ‘Power of YET’ (help the

_ children visualize that, with practice and

Supportthemin determination, they will eventually be able

feeling cared for, to accomplish what is currently challenging

for them).

iImportant,
included,
listened to and

v" Convey that everyone makes mistakes and
that it's okay.

V" Provide opportunities for the child to
understood. experience being helpful, such as being the
teacher’s helper and setting up the calendar,
daily schedule, song for the day, today’s
weather, etc.




Quest for value through attachment

* Having an accurate self-
perception and good self-
confidence requires an
acceptance of oneself and
positive self-worth.

* These fruit stem from a fulfilled
sense of belonging (feeling
welcomed and included) and

significance (feeling valued and
cherished).

Copyright Gordon Neufeld, Ph.D.

Deborah MacNamara (2026) Rest, Play, Grow — Chapter 4: Hungry for Connection



I Quest for value through attachment
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CEBM Pyramid of Support

https://www.cebmmember.ca/k4-k5-practices
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CEBM RESOURCES CENTER
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List of practices by section

Physical and

: Attachment Structures and
social setup of . Adult posture :
EIS routines
the space
Inclusive Play-based Downtime and Physical
practices activities respite movement
Outdoor Emotlor)al and Parameters Hemnitng s
" social around : :
opportunities o considerations
development transitions

www.cebmmember.ca/k4-k5-practices



https://www.cebmmember.ca/k4-k5-practices
https://www.cebmmember.ca/k4-k5-practices
https://www.cebmmember.ca/k4-k5-practices
https://www.cebmmember.ca/k4-k5-practices
https://www.cebmmember.ca/k4-k5-practices
https://www.cebmmember.ca/_files/ugd/931e65_883eda0faad444ac9bc83859741d95a0.pdf
https://www.cebmmember.ca/_files/ugd/931e65_5011128e3af9428bac3bba59d4857bf7.pdf
https://www.cebmmember.ca/_files/ugd/931e65_a8163205190e42dd8e4a38ca51e5eefc.pdf

Helping the adults ADJUST their expectations
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Suggestions of Emotional Development Practices at each Tier

Tier 1 universal practices

Tier 2 targeted practices

o
Tier 3 individualized practices

Providing universal whole group
accompaniment for emotional development
during class time

Providing opportunities for emotional
development, which goes bayond the focus
on salf-regulation

Being mindful of the differences between the
4-year-old and the 5-year-cld

Inviting expression of all emotions, each are
required to find balance (e.g. like colours and
shades in a rainbow)

Being careful with categorizing emotions
(association to a negative connotation) to
bring out guilt and/or shame around the
expression of some of these emotions (e.g.
not using the colour red for frustration)

Allowing for moments of emotional release
and expression through different playgrounds
(e.g. Inside Out Handbook by Hannah Beach)

Matching the right word to the emotional
experience (could use characters and stories
to illustrate examples)

Helping the child at Tier 1 feel safe ‘enough’
(e.g. through adult greeting/engaging children,
adult posture, pradictable structures and
routines) to connect with and become aware
of their emotions (body and mind connection)

Providing the context to help the children
‘experience’ a comforting and calming feeling
through the senses (a.g. play soft music, dim
lighting, soft comfy textures, sensony
materials, calming nature scenes, comforting
SCents, etc.)

A Providing targeted small-group (2-4

children) accompanimeant for
emotional development, eitherin
class (during station-based activities)
or in an alternate location (at
recess/lunch, indoors or outdoors)

Helping the child at Tier 2 feel safe
‘enough’ and have "enough’ softness
(2.g. through chack-ins and other
targeted attachment rituals, adult
posture at Tier 2, targeted structures
and routines, etc.) to connect with
and become aware of their emotions
{body and mind connection)

Setting up a variety of ways to play
out emotions (e.g. role-playing,
masks, puppeats, atc.) -this can bea
done outdoors through games and
activities |please refer to the CEBM
frustration tool guide forideas of
activities and matarials)

Offering a variety of emaotional
creative art activities (e.g. music,
dance, painting, colouring, etc.)

Providing a variety of tools to
illustrate emotions (e.g. mirrar,
photographs, emotion cards with
actual children's faces, children’s
books, ete.)

Offering a variety of tools and
materials to discover body
sensations (e.g. body silhouette,
sensory box, etc,)

Providing intensive and personalized one-to-
one accompaniment for emotional
development in an alternate location

Allocating an alternate space to explore and
name emotions (e.g. Emotions Corner in the
Murturing Suppert Center- NSC)

Helping the child at Tier 3 feel safe "enough’ and
have ‘enough’ softness (ex. through check-ins,
softening defenses and other individualized
attachment rituals, adult posture at Tier 3,
ensuring the adult is well regulated,
individualized structures and routines, ete.) to
connect with and become aware of their
emotions (body and mind connection)

Providing individualized support measuras to
allow additional expression, movement,
raspite, or channaling anergy, which helps with
emotional support:

- Individualized scheduled respite/downtime

- Individualized gross-motor activities

- Individual bin and personal tool board

- Building and creating activities

- Sensory corner in NSC

- and more...

Offering a variety of emotional creative art
activities (e.g. music, dance, painting,
colouring, atc.)

Providing a variety of tools to illustrate
emaotions (e.g. mirror, photographs, emotion
cards with actual children's faces, children’s
books, etc.)

Giving access to a private space (e.g. Emotions
Room) to release and express emotions -
applying de-escalation strategies if needed

https://www.cebmmember.ca/k4-k5-emotional-development



https://www.cebmmember.ca/k4-k5-emotional-development
https://www.cebmmember.ca/k4-k5-emotional-development
https://www.cebmmember.ca/k4-k5-emotional-development
https://www.cebmmember.ca/k4-k5-emotional-development
https://www.cebmmember.ca/k4-k5-emotional-development
https://www.cebmmember.ca/k4-k5-emotional-development
https://www.cebmmember.ca/k4-k5-emotional-development

CEBM K4-K5 Toolkit for
Emotional Development

https://www.cebmmember.ca/k4-k5-emotional-development
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CEBM RESOURCES CENTER
Framework for Student Support

K4-K5 Social Development

K4-K5 Emotional Development

Emotions Intervention Materials
K4-K5
Brain Break Activities Corner

Through children's literature, this resources page aims to provide a range of tools an
emotional development more concrete and engaging for K4-K5 children.

Physical Outlet - Movement Station

CEBM would like to extend a special thank you to all the key people who have contrit Fine ‘Motor 8 Quiet Actvities
resources page. The following documents, tools and resources could not have been §

sensory Matenals
help. Sensory er

Cocoon Area
The books presented below are those for which CEBM developed activity cards. Plea
g R - & Bullding & Creating Activities
theme for additional suggestions. You can also consult this list of books by timeline,
Lego Resource Package

Flexible Classroom

OVERVIEW: school staff resources for K4-K5 emotional development .
Accessibility to Work Tools

Intro prosemalion Practices by tier

& 'a:f,ﬂ 25

List of Personal Bin

Puzzie Activities

Piay-Drama-Dress-up

Children's Literature

Emotional and Social

CEBM K4-K5 book timeline 4%
>

W' in Early
ildhood
Books by theme YouTube links Editorials by theme

3 Oty rarrens by e P — ® o — e

S| = -
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Examples of children’s books
on emotional development

s

TEM FERLIVAL




Themes in Emotional Development

e Namlr\g, 'Range' and Express‘mg,
: recognizing intensity of releasing
belonging : ) :
emotion emotion emotion
EMAMEINESS, Fear, worry, Sadness, Emotional

frustration,

being brave loneliness, tears safety, comfort
upset
: Knowing and o :
Bodily Sy Hypersensitivity, Emotional co-
: appreciating : : :
sensations neurodiversity regulation

oneself

www.cebmmember.ca/k4-k5-emotional-develo
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Teacher toolkit to accompany
emotional and social development

CEBM K4-K5 Teacher Toolkit on Emotional and Social Development @

EN/FR

Sorting game, ‘We
share, we don't
share everything’

* The accompanying sheet offers a variety of games and activities, along with
materials that are ready to use and available to download from the CEBM
Resources Centre.



Teacher toolkit to accompany

-~ emotional and social development
Indoor | Outdoor Same activities
| games/activities games/activities . adapted for each
'_ o | 5" | tierof support
| L] Engaging, playful activities Nature-based and active L Inclusnve strategies that
that build emotional experiences that support ensirc all chilifen can
w awareness, cooperation, well-being, confidence, participate, grow, and
and communication. and social connection. succeed.
/ )
/ Parent Consideration for
component AR 4-year-olds and
............... Ve e Tier 3
Resources and ideas to ‘,:&’
strengthen the home-school ,4}'6‘ ‘ b Developmentally appropriate
connection and support : ' strategies and targeted
consistent growth. support for young learners

Y, needing extra guidance.

PN Consideration for
o special needs EHDAA |

\ Inclusive, individualized approaches that

honour diverse needs and abilities.




Tier 1 universal

CEBM K4-K5 Teacher Toolkit on Emotional and Social Development @

The Invisible String by Patrice Karst

Book synopsis: People who love each other are
always connected by a very special string made of
love. Wherever you are and wherever they are.

Themes covered: Time of the year:

* Attachment, safety, * August
beginning of school year

Secondary books linked:

* TheKissing Hand (EHDAA collection)
* Mommyin My Pocket

Tier 1 universal practices - for the whole group

* Reading the story with the whole group (teacher is reading a physical copy of the
book with the group, rather than having them listen to the story on video).

+ NOTE: Simplify the text when reading to K4-K5 as the text is very wordy. However,
the message is excellent and highly relevant for this age group.

» Asking the children questions about the book to keep them engaged and to take
the message of the story one-step further (having a bookmark with pre-planned
questions can be useful).

* Using props (e.g. a roll of stretchy clear string and heart-shaped beads to thread
onto it) can help increase the children’s interestin the story.

Tier 2targeted practices - for some children in a small-group setting

* Re-reading the same story with a small-group of selected children at Tier 2.
* Owning a second copy of the book, which could be lent to each child at Tier 2 to
read with their parents athome (book to be lent on rotation).

* Video link to read aloud version for parents:
?25i= i

Tier 3individualized practices - for few children on a one-to-one basis

* Re-readingthe same story with a child at Tier 3 on a one-to-one basis.
* Owning a second copy of the book, which could be lent to the child at Tier 3 to
read with his/her parents athome.

* Video link to read aloud version for parents:
. ?25i= i

@ = social development i% =emotionaldevelopment EHDAA | =special needs

@. This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 1
’  and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Types of accompaniment per Tier

Tier 1

For all

It is meant to be an
approach, woven into daily
interactions, rather than a
one-off program

Built into times of
connection (greeting rituals,
circle time) and routine
practice sessions

Incorporated during story
time (match the book to the
theme being covered)

Included within the choices
of stations set up

Integrated during the block
of time reserved for going
outside

Tier 2

For some

Targeted support measures,
which help the child be
more regulated and
available for emotional and
social growth

Complimentary activities
are done in stations while
the other children in the
class group have their own
task

Complimentary activities

are done in a small group
context, with the help of

Support Staff, outside the
classroom (in an alternate
space or outdoors)

Tier 3

For few

Individualized
support measures,
which help the
child be more
regulated and
available for
emotional and
social growth

Complimentary
activities are done
one-to-one, with
the help of
Support Staff,
outside the
classroom (in an
alternate space or
outdoors)

* It is possible for an activity to have several objectives, covering both SEL and academics.



Emotional development practices

e Setting up the context to accompany emotional
development by using:

v’ children’s books and games on emotions

v’ photographs (using real faces to help children read
actual facial expressions)

v’ emotional creative art activities, dress-up, puppets, role
playing, imaginary play, etc.

* Providing opportunities for emotional release

e Offering a variety of tools and materials to discover body
sensations (body silhouette, sensory box, etc.)



CEBM SENSORY BOX CEBM SENSORY BOX

Providing different experiences via the senses to help the children Providing different experiences via the senses to help the children
discover (embrace) their sense of comfort and inner calmness discover (embrace) their sense of comfort and inner calmness
( h + Setting-up a Touch & Feel station or Wall of Textures with a wide of items
@ * Dimming the lights, blinds partway down to touch ex. soft, rough, ridged, smooth, crinkly, stretchy, squishy, etc.
* Using flashlights, light-up toys or glow sticks + Warm and soft blanket to be wrapped into or a weighted object to help
/ | \ * Playing nature scenes on the Smartboard (ex. birds singing, waterfalls) feel more grounded
" ’ : + Selection of hand creams - scented and unscented
Lava lamp, sensory bottle/jar with glitter or other substance
\ SIGHT y « Sensory bin (with sand or lentils) or sensory bag with hidden items to
touch, feel and match together
' "\ + Cooking activities - provide foods with different textures - have them
experience, describe and name how this makes them feel
* Playing soft music (instrumental or nature sounds)
3)) 9 * Closing the classroom door to block noise from the hallway or noise
cancelling headphones ( N
* Using small musical instruments (like bells, maracas, or a mini xylophone) = Trying out various slow movements to soft music
HEARING
Y « Taking the time to do soft stretching exercises
* Experimenting different yoga positions that encourage slow and calm
[ . . . . \ T movements
* Cooking with the children - smells of warm food can be very comforting
(ex. apple sauce, popcorn) J/
+ Air diffuser with different smells - some children are sensitive to smells or
have allergies. This could be a negative trigger for some. 4 N
+ Range of hand creams and soaps to smell. * Helping the child feel grounded by placing a weighted animal on the lap
~s , . . or on the shoulders
~~~ * Scented stickers or scented playdough (lavender, chamomile, peppermint) ) ) ) )
i . *+ Trying out simple poses (e.g. standing on one foot, certain yoga poses)
SMELL * Herbs or dried flowers (like lavender sachets or rosemary) to practice balance and grounding ES
\ « Seasonal smells - ex. wet leaves, pine trees. ) Eaidaca *+ Removing shoes and socks to feel the ground with bare feet
. J
* Allergies MUST be taken into account with these exploratory activities ( * Trying out a mindful body scan from head to toe (one body part at a tl'me}1
» Introduce categories of tastes. You can begin with food they bring from and noticing different sensations
haome. E.g. fruit juice (sweet), crackers (crunchy, salty), cheese (squishy, * Introducing various breathing exercises (e.g. belly breathing, inhale/exhale
salty) variations) with the help of visuals and breathing tracing cards
= Cooking activities can provide new opportunities to try new foods - some *+ Drinking a warm beverage while being mindful of its effect on the body
TASTE children may be reluctant, tread carefully Inner feeling  » Deep pressure exercises (e.g. massager) J
Note: Each activity should be introduced, experienced and then encourage the children to name Note: Each activity should be introduced, experienced and then encourage the children to name
what they liked, disliked and name how it made them feel. what they liked, disliked and name how it made them feel.
This become precious information to help the child get to know what THEY like and WHAT helps This become precious information to help the child get to know what THEY like and WHAT helps
them feel good or uncomfortable. them feel good or uncomfortable.
Only when children are able to experience, recognize and name these, can we lead them to Only when children are able to experience, recognize and name these, can we lead them to
naming and managing their emotions and their emotional expressions. naming and managing their emotions and their emotional expressions.

Catherine Korah and Martine Demers, CEBM — Oct 2025 Catherine Korah and Martine Demers, CEBM — Oct 2025



Emotional development practices

Creating the context to help the children ‘experience’ a
comforting and calming feeling through the senses (e.g.
play soft music, dim lighting, soft comfy textures, sensory
materials, calming nature scenes, comforting scents, etc.)

Providing measures to allow for play, movement, respite,
and time outdoors, which helps with emotional support

Being careful with categorizing emotions, which may bring
out guilt and/or shame around their expression — all
emotions are important and play a key role

Providing opportunities for emotional development, which
goes beyond the focus of self-regulation (inviting the
children to explore and express their emotions)




Resources for parents
on emotional development

Povranind by Cotbasn Kiruh, L8 L

‘Guiding Your Child’s Emotional Journey:
Welcome to Kindergarten!

st by e o ot b e Mrequmen K

,\—ef‘»,\/
e o

Guiding Your Child’s Emotional Journey:
Welcome to Kindergarten!

Presented by the Centre of Excellence for Behavior Management (CEBM)

Emotional Development
Swggestions for PARENTS

Support your child in feeling CARED FOR, important, and
() induded. Show interest in their likes, plans and activities.
Set up regular family activities without screens.
A child's well-being sterts with them
feeling ke they MATTER and BELONG

Come alongside their big EMOTIONS. Focus on Mlﬁl

O the mudmhnuoom for thei expression even when
it's u fortable.

stf reguiation starts with CO-REGULATION

space for PLAY thing.
() Opportuniies to explore through play facitate the
process for chidren to develop their sense of selt
Self-awareness sta rts in the PLAY mode

B PATIENT when your il makes 3 mistake
() thatit's oksy and that mistakes happen to ll of
Erxourags g new oG 3 ndhthuhl ors:
Self apprec iation nd e storts with
rong se /mmncma

O Provide what &hldlﬁwiwlhﬂvc Rest, ﬂlvlﬁ\d
emotional r eleauaehﬂm to feel safe,

When a child FEELS BETTER, t neyd fo better

Touager childron have o fiter and cas oaly do | emsticn ot &
e, which mas S emtiad i b,
The freie tokes tme.
e e o e e

https://www.cebmmember.ca/k4-k5-emotional-development
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Resources for parents
on emotional development

CEBM K4-K5 toolkit for emotional and social development

YouTube read aloud weblinks

EMOTIONAL DEVELOPMENT (in alphabetical order)

AllWe Need is Love: https://youtu.be/9ENMofRFORY?si=CdFi-uiCm-GYETep

Charlie's Balloons: No link available

Giraffes Can't Dance: https://youtu.be/1a2Smau__Dk?si=SKye9yX)7tnDZly6

Happy: https://youtu.be/EKi9QpNzBDs?si=mMuqT426Kb-HyPv-

| am One: https://youtu.be/mZ2_0ni0Td4?si=ZXx0YM7r9kxTnymK

| Like Myself: https://youtu.be/HVp8DtaWUVo?si=hrTW8CcgynMiKgFQ

I've Lost My Cat: https://youtu.be/kLAX5JSFWcl?si=ce|lGmMGk31FM65Ck

Marvin Gets Mad: https://youtu.be/QTZOtmbNgT0?si=2fMw3fEkaAF6vuLG

My Brain is a Race car: https://youtu.be/145U_4ZdHIs?si=WT50)10YvUVB_WHZ

My Shadow is Purple: https://youtu.be/JDLvFOK7E2Q?si=li50XNh0IcNCB7Id

Our Class is a Family: https://youtu.be/rw9INstM1Q4E

Ravi's Roar: https://youtu.be/0dJLs7wWrdY?si=dSeYaPMhL50wt2_A

Ruby Finds a Worry: https://youtu.be/VCyiiHI2SJU?si=zuwGRnu7yh0fBkds

The Bad Mood and the Stick: https://youtu.be/NjryYgc_eAQ?si=YpShjinzFdQlxskp

The Branch: https://youtu.be/3roTtrigjsg?si=2G0a2aYWhps7fxcm

The Invisible Boy: https://youtu.be/9fl7dBpzDG8?si=nY-Kvl17By3zkmtl

The Invi

ble String: https://youtu.be/xm7syTd9xSs?si=el4UWi_blnzMkRuD

The Kissing Hand: https://youtu.be/C5XMX5GCCed ?si=4 ARB7Dv1POXFVbO8

The Lion and The Bird: https://youtu.be/BBt4A-liTWU?si=x8N2fujjnpYwNEvL

The Nowhere Box: https://youtu.be/PC3UB30z02M?si=aHuZXbkqgxkop -Uyf

The Rabbit Listened: https://youtu.be/rBjAWkog9n0?si=F3sH30EmxEL1dCU1

‘Why Do You Cry: https://youtu.be/XYB6jRCFrgw?si=LoZSPOhFqJNwuh2L

https://www.cebmmember.ca/k4-k5-emotional-development
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ADULT RESOURCES - Articles by theme

safety, b
https://www.cebm.ca/post/answering-a-child-s-hunger-for-connection-why-relationships-matter
https://www.cebm.ca/post/why-kids-don-t- d-attention-but: tation-for-relationship
https://macnamara.ca/portfolio/can-a-child-be-too-attached-to-their-parent/
https://hannahbeach.ca/when-drop-off: hard-helping-kids-feel-saf:
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-
relationship/

ing and
https://naitre dir.com/en/feature/our-children-s-emotions/
https://macnamara.ca/portfolio/five-things-you-might-not-know-about-human-emaotion/
https://www.cebm.ca/post/the-emotional-lives-of-young-children

g, ing and

Xp!
https://www.cebm.ca/p i i h houldn-t-expect-kids-t (f-regulate-t
soon

https://hannahbeach.ca/kids-need-a-safe-space-to-feel/

https://macnamara.ca/portfolio/freedo f-exp ion-guiding-kid otions-into-maturity/
https://hannahbeach.ca/emotional-safety/
https://macnamara.ca/portfolio/true-play-why-kids-need-play tuaries-for-th 1otion:

Gr i upset, i tantrums
https://macnamara.ca/portfolio/when-push-comes-to-shove-th to-childi ion/

https://macnamara.ca/portfolio/what-our-kids-need-us-to-understand-about-aggression/
https://macnamara.ca/portfolio/ten-things-not-to-do-when-a-child-is-frustrated-or-having-a-tantrum/
https://hannahbeach.ca/frustrating-play/

‘Worry, fear, being brave
https://macnamara.ca/portfolio/what-kids-worry-and-fear-at-different-ages/
https://macnamara.ca/portfolio/when-th ry-bug: il ur-tummy-helping: hild-with: iety

https://macnamara.ca/portfolio/taming-bedtime-monsters-when-sleepy-time-is-scary/
https://www.cebm.ca/post/separation-anxiety-when-saying-good-bye-is-hard
. .

https://www.cebm.ca/post/starting-school for-helping-with-sep iety-and-
settling-in
https://hannahbeach.ca/when-drop-off: hard-helping-kids-feel-saf:

https://macnamara.ca/portfolio/helping-kids-bounce-back-the-keys-to-resiliency/
https://naitreetgrandir.com/en/feature/common-childhood-fears-and-how-to-deal-with-them/

Sadness, loneliness, tears
https://macnamara.ca/portfolio/how-tears-cultivate-resiliency-in-kids/
https://hannahbeach.ca/why-we-cry-over-small-things/

https:// ke.com/wh hild-cries-ignore-th perts-not-the-t

Ki ing and appreciati I : i iatal
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://macnamara.ca/portfolio/S-ways-to-grow-confident-kids/
https://neufeldinstitute.org/editorials/in-praise-of-limiting-praise/
https://hannahbeach.ca/paralyzed-by-perfection-the-power-of-emotional-safety/
https://childmind.org/article/12-tips-raising-confident-kids/
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Emational Develop
Suggestions for PARENTS

o Support your child in feeling CARED FOR, Important, and

included. Show interest i their likes, plans and activities.
Set up regular family activities without screens.

A child’s well-being storts with them
feeling like they MATTER ond BELONG

Come alangside their big EMOTIONS. Focus on naming
() them and making rooen for their expression even when
it’s uncomfortable.

Scll-lfgu’alloll storts with CO-REGULATION

Create time and space for PLAY and let it do its thing.
() Opportunities to explore through play faciltate the
process for children to develop their sense of self.
Seif-awareness starts in the PLAY mode

Be PATIENT when your child makes a mistake, Convey
(O  thatisokay e happen to all of us.
Encourage trying new things and highlight efforts.
Selfopprecatin ond conidencesarts with
a strong sense of SIGNIFICANCE

O Provide what your child NEEDS to thrive. Rest, play and
emational release are key for children to feel safe.
When o child FEELS BETTER, they do better

Younger children have s filter aad can ouly do 1 emotion
time, which M-:b'-l aficsit.

FEELING
EMOTIONS

¥ giving yor
making one of theis stuffed arimels talk.

Ceme see me when youre resdy”

Yo b naitre Québecs

Resources for parents
on emotional development

THE MOOD STATIONS
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7 MINUTE HIIT
WORKOUT FOR KIDS

DO AS MANY OF EACH MOVE AS YOU CANN'S
SECONDS TAKE A 5 SECOND BREAX NBETWEEN

MANAGING
STRESS

Having a reutine that ailows for physical activity,
oper aloep, and a balanced, varisd diot helps to
ruinimize stress.

g

Q

LOVING

o your e &y oid
0 Of 704 DG, Yo b 1

Sometimes, you may lose your temper and yell.
Ty saying “I'm sorry for yelling, I was tired of
zopeating myself.”

- b Québecis

PLAYING < —

it for 7 0 Semanem

BUILDING SIGNIFICANCE

Yot NS sene of worth aed pastive s amage siems

rom everydiy expemensien of gnicarce wih boved ones

Mere are 30 sissple gestared 19 mcaepointe 0o your duly. n :_'.'""
Toutine t beip you Itte ome feel ke they matter.
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When youlot your child play with dolls or trucks, or lot “ -
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