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A Brain-Based Approach
in a Daycare Context

How play, connection, and co-regulation
serve as anchors.
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Kerrie Bremner, CEBM.

IN A DAYCARE SETTING

Considering all the elements involved in a child’s day

* Chronological age
* Brain maturation

* Neurodiversity/
Sensitivity

* Level of emotional and
social development

* Family history (trauma)

* Stuck or guarded
emotionally

¢ Etc.

* Physical impact
of the space

Sensory input

Level of structure/
predictability

Social impact (makeup
of the group, dynamics
with peers)

Opportunities for the
children to release

Support from
other staff

Relationship with the
child (engaged their
attachment)

Level of stress

Level of insight
Capacity to be reflective
Preventive vs. reactive

Aim at co-regulation vs.
behaviour management

Type of response (posture,

tone, etc.)

+@+O=—

¢ Shift in child/adult
dynamic

Possibly an escalation
or a de-escalation in
the child’s behaviour

Outcome becomes
problematic or is
resolved

Debrief/follow-up?
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PART 3:
The Adult Response

PART 3:

THE ADULT

P
* Relationship with the child N
(engaged their attachment) \

* Level of stress

* Level of insight

* Capacity to be reflective
* Preventive vs. reactive

* Aim at co-regulation vs.
behaviour management

* Type of response (posture,
tone, etc.)
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Individual exercise (5min)

What specific student behaviors
trigger judgment in me?

Trigger Mapping: |dentify personal
triggers and typical reactions.

COMMON CHALLENGES WITH THE ADULT'S RESPONSE:

The child is How can |

being stop/fix it?
oppositional

THE PROBLEM: THE ANSWER:
child’s behaviour behavioural strategy
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Calm meets Calm. The nervous systems resonate
in safety. The baseline is maintained.

The escalation

+

Chaos meets chaos. Without an anchor, both
nervous systems escalate into a mutually
destructive survival response.

The adult’s grounded nervous system absorbs and
neutralizes the child’s dysregulation. The child is
anchored by and mirrors the adult’s calm.

The contagion

+ A
A regulated child cannot withstand a

dysregulated adult. The adult’s stress state is
biologically contagious.

Context - Part 3: The Adult Response CEBM
VULNERABLE CHILDREN EXPERIENCE STRESS ALL DAY LONG
+ + —
.
* Relationship with
the child
* Level of stress
* Type of response
(posture, tone, etc.)
The baseline The anchor G Rejulaled
© ° == S
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— - -4 — -
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Cultivating natural influence through
secure attachment
Daily Rituals: Create Leverage Interests:
consistent, predictable Learn and actively use
moments of connection children’s specific
upon arrival and interests to strengthen
departure. the relational bond.
Find Commonalities: ¢ ‘ Ensure Universal
Explicitly highlight A% Anchor: Guarantee
between the educator least one exceptionally
and the child. _ 4 strong connection with
e an adult in the room.
9
Regulation Before Expectation
The Trap: Traditional Sequence The Scaffold: Trauma-Informed Sequence
EXPECTATIONS
¥ fi=] = [Coemene ] e
A ‘ Step 2: Regulate
Irl])(igteraessid with presence.
‘ Step 1: Notice the
nervous system.
Sca
This isn’t permissiveness; it’s prioritization.
We are not lowering the bar; we are scaffolding the ladder.
10



A Brain-Based Approach in a Daycare
Context - Part 3: The Adult Response

Catherine Korah and Kerrie Bremner,

CEBM

]

In

S A
— l‘rUCt,Ons

N—

Behavioral Management

We are interacting nervous systems, not just exchanging words.

—_—

Co-Regulation

—_—

A child’s nervous system is fundamentally porous. They do not self-regulate;
they “borrow” the regulatory state of the nearest dominant adult.

11
Neural Resonance:
The Biology of Calm
State of Overwhelm Attunement Return to Learning State
The Anchor: Grounded baseline
Calm meets Calm. The adult’s grounded
nervous system absorbs and neutralizes
the child’s dysregulation.
12
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We are not lowering the bar;
We are scaffolding the ladder. i

Step 2: Prompted

Co-Regulation
The child recognizes

Step 1: Full
Co-Regulation

The adult provides all
regulatory support; child
cannot regulate without
direct intervention.

on a known cue.

Expecting premature self-regulation from a brain in survival mode triggers further threat.

Step 4:
Independent

Step 3: Guided

dysregulation and seeks
out a trusted adult based

Self-Regulation

The child recognizes
their state, selects a tool,
and returns to baseline
autonomously.

Self-Regulation

The child uses strategies
independently but
requires the physical
proximity of a calm adult.

True self-regulation is built through thousands of micro-interactions with a safe adult.

A NotebookLM

The Thermometer

Reacts to the environment.

Merely rises and falls with the
student’s emotional state.

Driven by the heat of the moment.

The Operating Metaphor: Reacting vs. Setting

The Thermostat

Sets the environment.
Holds a steady temperature.

Acts as a stabilizing anchor
for co-regulation.

14
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@ The Thermometer Adult
(Coercive Regulation)

Awareness
Focuses entirely on the child's
behavior; ignores own sensations.

Tone

Loud, aggressive, escalates to stop

the behavior.

Reaction
Retaliates to hostility. Gets caught
in a toxic “serve and return” power

struggle. Brain state rises and falls

with the student.

Catherine Korah and Kerrie Bremner,

CEBM

The Thermostat Adult @
(Co-Regulation) \
-
" Awareness
3; Willing to regulate own brain before
= disciplining. Senses own body.
\
-
) Tone
@J \'/x Assertive, soothing. Uses prosody
as a tool to drain off negativity.
\,
- =
Response
Absorbs hostility. Models deep
: ' breaths or pulse-taking. Holds a
@ steady emotional temperature
L regardless of the room’s chaos.

| A Thermometer reacts to the room. A Thermostat sets the temperature.

N
e A NotebookLM
15
The Anatomy of a Regulated Presence

& s N
Mind (Awareness): Face (Expression):
Self-reflective. Exploring why rather Receptive, relaxed facial muscles.
than jumping to consequences. (Students constantly scan for

safety cues).

4 3 —
Body (Posture): aw N
Soft posture, relaxed shoulders. VO'C? (Tone):

Non-threatening proximity. Speaking slowly and warmly.
N Tone is more powerful than
- vocabulary.

Lungs (Breath): b £

Slow, steady, audible breathing.

(Providing the biological

rhythm to borrow).
g J

Co-regulation doesn’t happen in a manual.
It happens in the hallway, the classroom, the cafeteria line.
A NotebookLM
16
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The Anchor Protocol for in-the-moment crisis.

1. Stop & Regulate Self

You are the anchor. Take three
-2 slow breaths, drop your
“O  shoulders, and unclench your
jaw before you intervene.
2. Reduce Demands

’ The thinking brain is offline.
Immediately remove instructions,
questions, and pressure.

5. Name the State

Wait for their body to calm.

O Validate the physiological state
without judging the external
behavior.

4
4, Stay Close (With Choice) 3. Match & Slow Breathing

o o Usea proximity slider approach. ..|||||.,. Model steady breaths audibly.

' Offer comfort (space, parallel Lower your voice and speak in a
| “—W presence, or a physical tool) but do x? l‘x steady, warm, and moderate tone.
{ ==0= ot force it. Kneel to balance power. &—/
) > wew’

A NotebookLM
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The Master Co-Regulation Matrix

DO: The Regulated Adult Dimension DON'T: The Reactive Adult

Grounded, takes 3 slow breaths Mindset Takes behavior personally 4\/\»/\//\//\

Open arms, gentle expression Body Language Crossed arms, pointing fingers

Towering, confrontational

Eye-level, parallel stance Spatial Presence focestorface

Slow, quiet, warm tone Voice Matching volume, retaliating
Narrate, validate, offer choices Communication Interrogate, dismiss, demand ‘/\/A/\

Delayed until calm (Repair) Consequences Imposed during crisis (Shame/Exile)

18
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Stay close, but not too close

Some children want you close. Others need space but want you to stay nearby.
Offer comfort they can accept—comfort helps the child’s brain calm down.

Comfort Choices

Proximity Slider @ @I

skrkars | | ospors

Needs Close - Needs Space
Contact (Hu ’ Stay Nearb
Their Cues ,r"‘ (#\
Favorite Object Hug
A NotebookLM
19
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The Body: De-escalating through physical presence
-
The Confrontational Stance The Parallel Stance
- P
e N
DON'T use threatening body language. Avoid DO practice parallel regulation. For students with autism
towering over, crossing arms, or pointing or trauma histories, sitting or walking alongside them
fingers—biological cues of threat. balances power and reduces confrontational threat.
W “ Get to eye level and keep facial expressions gentle.
A NotebookLM
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What Co-Regulation Sounds Like

These are not scripts to memorize, but grounding options for adults who want to stay connected.

When a student shuts When a student When a student begins
down completely:  § refuses to participate: to escalate:
“It’s okay to need ‘ “You don’t have to talk “Let’s take a few

some quiet. I’'m going ‘ right now. I'll be here breaths together.

to sit near you fora — when you'’re ready.” _ We can handle
bit.” this.”
Building agency in ‘ Building agency in the
moment: moment:
' “Thatwasalot.'m ™" ! Instead of asking I
‘ proud of you for “How can | help?”, try
getting through it. asking “What would
Let’s talk.” help you right now?”

)

A NotebookLM
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Systemic Support: We Cannot Pour From an Empty Vessel

_——— Adult Regulation

If an educator is burned out, running on empty,
they cannot be emotionally available for a
dysregulated classroom.

Adult
Capacity

/ - Student Co-Regulation
- Our students count on us to
\ , have calm to share with them.

Student Calm =

What fuels the adult’s vessel?

o, AR

Protected time Compassionate leadership Regular trauma-informed Spaces where
for planning communication professional learning staff feel seen

22
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Modeling repair builds trust more effectively
than never getting it wrong.
L |

The Rupture Sk / / The Repair
Ruptures are inevitable. When an Scripting the repair: Repair is co-regulation applied to
adult loses their cool or a student I'm sorry I raised my voice. You relationships. Wait for regulation,
has a melt down, the connection is didn’t do anything wrong. I got revisit without blame, and focus on
severed. Regulation isn't about frustrated, and that’s not your fault. metacognition over consequences.
being unshakable; it's about being We'll figure it out together.
reachable.

M Gemini Notebook
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Individual exercise
(5min)

Somatic Toolkit:
Build a list of regulating strategies that
work for you.

24
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