
I Like Myself by Karen Beaumont
Book synopsis: High on energy and imagination, this 
ode to self-esteem encourages kids to appreciate 
everything about themselves--inside and out. 

Tier 1 universal practices – for the whole group

• Reading the story with the whole group (teacher is reading a physical copy of the 
book with the group, rather than having them listen to the story on video).

• Asking the children questions about the book to keep them engaged and to take the 
message of the story one-step further.

Tier 2 targeted practices – for some children in a small-group setting

• Re-reading the same story with a small-group of selected children at Tier 2.
• Owning a second copy of the book, which could be lent to each child at Tier 2 to read 

with their parents at home (book to be lent on rotation).
• Video link to read aloud version for parents: 

https://youtu.be/HVp8DtaWUVo?si=hrTW8CcgynMiKgFQ 

Tier 3 individualized practices  – for few children on a one-to-one basis

• Re-reading the same story with a child at Tier 3 on a one-to-one basis.
• Owning a second copy of the book, which could be lent to the child at Tier 3 to read 

with his/her parents at home.
• Video link to read aloud version for parents: 

https://youtu.be/HVp8DtaWUVo?si=hrTW8CcgynMiKgFQ 

CEBM K4-K5 Teacher Toolkit on Emotional and Social Development 

ES = social development = emotional development

Themes covered:
• Knowing and appreciating 

oneself

Time of the year:
• February

Secondary books linked:
• I Am One
• My Shadow is Purple

EN / FR

Adaptations for special needs:

• May need to read the book in chunks.
• Using the child or the teacher’s name, instead of using ‘I’, to illustrate  the scenes in 

the story more concretely.
• Using descriptive language to help them better understand what’s happening in the 

story.

EHDAA = special needs

EHDAA
collection

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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https://youtu.be/HVp8DtaWUVo?si=hrTW8CcgynMiKgFQ
https://youtu.be/HVp8DtaWUVo?si=hrTW8CcgynMiKgFQ
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MAKING YOUR OWN QUESTIONS FOR STORYTIME

EHDAA
collection

E



EMOTIONAL DEVELOPMENT

Indoors
• ‘About me’ booklet (pages 4-7)
• It’s okay to make mistakes (pages 12-13)
• Be yourself (pages 14-15)
• Matching emotions (pages 16-19)

Outdoors
• Emotional release activities (pages 20-21)

PARENT COMPONENT
• ‘About me’ booklet (pages 8-11)
• It’s okay to make mistakes (page 13)
• ADULT RESOURCES (editorials, infographics)
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ACTIVITY CARDS OVERVIEW
I Like Myself by Karen Beaumont

E

EHDAA
collection

E



‘ABOUT ME’ BOOKLET

INDOOR ACTIVITY

EHDAA

EHDAA * See instructions at the back of the card

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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E

Tier 1 universal practices – for the whole group

• All About Me’ unit – filling out an ‘All About Me’ sheet including a self portrait and 
personalized info about the child. Could also create a personalized picture book of 
themselves, what they like, what they are feeling (ex. something that scares them), 
what they appreciate about themselves.

• ‘I like myself’ even when I look crazy – having a crazy hair or hat day, wearing 
clothes upside down, etc.

Tier 2 targeted practices – for some children in a small-group setting

• Completing this activity with a small-group (2 or 3) of selected children at Tier 2 in 
an alternate location with fewer distractions. 

• Providing some additional time and space to help the children with their booklet. 
• Taking the time to ask them to explain why they have chosen the pictures they are 

pasting. This is a wonderful opportunity to learn more about them and for them to 
feel heard. 

Tier 3 individualized practices – for few children on a one-to-one basis

• Completing this activity with a child at Tier 3 in an alternate location, on a one-to-
one basis, with the support of an adult. 

• Providing some additional time and space to help the child with their booklet. 
• Taking the time to ask them to explain why they have chosen the pictures they are 

pasting. This is a wonderful opportunity to learn more about them and for them to 
feel heard. 

Materials needed

• ‘All About Me’ templates
Additional/alternate materials

•  Photographs
EHDAA



‘ABOUT ME’ BOOKLET

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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ES = social development = emotional development EHDAA = special needs
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INDOOR ACTIVITY
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Adaptations for special needs:

• Some children with special needs may have difficulty with certain parts of              
this activity given their fine-motor abilities. Might be easier to use photographs 
instead.

Special attentions for K4:

• This activity may be best done in small groups in order for the 4-year-olds to have 
the support they need.

Special attentions for Tier 3

• This activity may be challenging for some children at Tier 3, as they may not have 
much self-awareness. 

EHDAA
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Tier 1 universal practices – for the whole group

• A child’s sense of worth and positive self-image stems from developing a strong 
attachment via a sense of significance (feeling that we matter in our loved one's 
eyes).

• Inviting the parents to share childhood anecdotes (short amusing or interesting 
stories) about their child.

• Asking the parents to send in photographs of their child while doing engaging 
activities with their family.

Resources available:

• Infographics by Dr. Deborah MacNamara: 
1. 5 things adults say to kids that turns the table on their relationship 

https://macnamara.ca/infographics/ 

2. Problem with praise                                         
https://macnamara.ca/infographics/ 

• Editorials written by Dr. Deborah MacNamara: 

1. 5 Ways to Grow Confident Kids                             
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/ 

2. Cultivating Self Worth in Kids: What it Means to Matter 
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-
matter 

3. 5 Things Parents Say to Kids That Can Turn the Tables on Their Relationship 
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-
turn-the-tables-on-their-relationship/ 

4. Why Kids Don’t Need Attention but an Invitation 
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-
invitation-for-relationship/ 

PARENT COMPONENT – ADULT RESOURCES

8This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

PARENT COMPONENT
‘ABOUT ME’ BOOKLET

INDOOR ACTIVITY

EHDAA

E

https://macnamara.ca/infographics/
https://macnamara.ca/infographics/
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/
https://macnamara.ca/portfolio/5-ways-to-grow-confident-kids/
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://www.cebm.ca/post/cultivating-self-worth-in-kids-what-it-means-to-matter
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/5-things-parents-say-to-kids-that-can-turn-the-tables-on-their-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/
https://macnamara.ca/portfolio/why-kids-dont-need-attention-but-an-invitation-for-relationship/




https://naitreetgrandir.com/documentsng/
pdf/en/cartes-101gestes-en.pdf 

https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf
https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf
https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf
https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf
https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf
https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf


https://naitreetgrandir.com/documentsng/
pdf/en/cartes-101gestes-en.pdf 

https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf
https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf
https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf
https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf
https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf
https://naitreetgrandir.com/documentsng/pdf/en/cartes-101gestes-en.pdf


IT’S OK TO MAKE MISTAKES

INDOOR ACTIVITY

EHDAA

EHDAA * See instructions at the back of the card

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Tier 1 universal practices – for the whole group

• Acknowledging your own mistakes openly to normalize them for the children 
(making mistakes on purpose to create opportunities). 

• Using props or puppets to make the scenario more humorous, engaging, and 
memorable.

• Using simple phrases like ‘Oops, I made a mistake’ when an error occurs. 
• Laughing with the children when you make a mistake, showing them that it's okay to 

be imperfect and that errors can be humorous. 
• Sharing examples of how mistakes have helped you or others learn and grow. 
• Encouraging the children to try new things, even if they are challenging, and 

highlighting their effort and perseverance. 
• Providing constructive feedback: "That's a great effort! Maybe next time, we can try 

holding the paper closer to the table when we're coloring." 
• Encouraging collaboration: "Let's work together to find a way to fix this. Maybe if we 

hold the blocks this way, it will stay together." 

Tier 2 targeted practices – for some children in a small-group setting

• Repeating this activity with a small-group (2 or 3) of selected children at Tier 2 in an 
alternate location with fewer distractions. 

• Making direct links with specific examples seen within the classroom or playground. 
Being concreate will help them connect with the activity.

Tier 3 individualized practices – for few children on a one-to-one basis

• Repeating this activity with a child at Tier 3 in an alternate location, on a one-to-
one basis, with the support of an adult (could perhaps invite a friend). 

• Making direct links with specific examples seen within the classroom or playground. 
Being concreate will help them connect with the activity.

Materials needed

• Could use props or puppets 



IT’S OK TO MAKE MISTAKES

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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Adaptations for special needs:

• Many children with special needs lack the emotional maturity to manage               
their emotions when making mistakes (let’s not forget they are still young children). 
It is to be expected that they may react strongly when a situation is challenging or 
when making mistakes (e.g. tantrum, refusal to try, etc.)

• They would benefit from being given space/time to work out their disappointment 
and feel the range of emotion needed without any judgment or punishment.

Special attentions for K4:

• It is development appropriate for 4-year-olds (even numerous 5-year-olds) to be 
working through their adaptation process to making mistakes. It is to be expected 
that they may react strongly to making a mistake (e.g. tantrum, refusal to try, etc.)

• They would benefit from being given space/time to work out their disappointment 
and feel the range of emotion needed without any judgment or punishment.

Special attentions for Tier 3

• Many children at Tier 3 lack the emotional maturity to manage their emotions when 
making mistakes (let’s not forget they are still young children). It is to be expected 
that they may react strongly when a situation is challenging or when making 
mistakes (e.g. tantrum, refusal to try, etc.)

• They would benefit from being given space/time to work out their disappointment 
and feel the range of emotion needed without any judgment or punishment.

EHDAA

PARENT COMPONENT – ADULT RESOURCES
Editorial written by Hannah Beach: 

Paralyzed by Perfection: The power of emotional safety 
https://hannahbeach.ca/paralyzed-by-perfection-the-power-of-emotional-safety/ 
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BE YOURSELF!

Tier 1 universal practices – for the whole group

• Inviting the children to create a collage of photos showing who they are and which activities 
they like to do. 

• Asking the parents to send in photos of their children doing some of their preferred 
activities and things that make them feel special. 

• Beginning the activity by placing a photo of the child in the center of the page, then building 
a collage around it. 

• Then, using the collages to create a class mural of all the children in the group. 
• It would be a great idea to include the collages of the adults who work with the group in the 

mural, as this would help to prime attachments.
• ‘Be Yourself!’ Show and Tell – Once the collages are completed, encouraging each child to 

share who they are and what makes them special within the group. You’re sure to make 
new discoveries!

Tier 2 targeted practices – for some children in a small-group setting

• Providing some additional time and space to help the small group (2 or 3) of selected 
children at Tier 2 with their collage. 

• Taking the time to ask them to explain why they have chosen the pictures they are pasting. 
This is a wonderful opportunity to learn more about them and for them to feel heard. 

• They may need help with cutting and glueing.
• ‘Be Yourself!’ Show and Tell – Once the collages have been completed, some children at 

Tier 2 may feel uncomfortable presenting in front of the class group. Ensuring to offer them 
the option of presenting in front of this smaller group or with a significant adult.

Materials needed

• Large sheets of paper, glue sticks, scissors
• Magazines, newspapers, photos of different kind, different themes – that children can cut 

out (ask parents to send things from home – inform that children will be cutting them.

14This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers

Tier 3 individualized practices – for few children on a one-to-one basis

• Giving a child at Tier 3 some time and space to help them with their collage. 
• Taking the time to ask them to express why they have chosen the pictures they are pasting. 

This is a perfect opportunity to learn more about them and for them to feel heard.
• They may also require some support with cutting and gluing.
• ‘Be Yourself!’ Show and Tell – Once the collages have been completed, inviting the child 

at Tier 3 to present their collage to a significant adult.

FRONT OF CARD

INDOOR ACTIVITY

EHDAA

E



Adaptations for special needs:

• Some children may struggle with the cutting and gluing on a fine-motor                 
level. Gluing may be uncomfortable due to textures.

• Some children may also be ready to ‘talk’ about what they like but not want to build 
a collage. You can offer to be their ‘assistant’ and do the cutting and gluing. This way 
they can participate in the activity without becoming overwhelmed. 

Special attentions for K4:

• This activity may be best done in small groups in order for the 4-year-olds to have 
the support they need to find the images they want, cutting  them and then gluing 
them on their project sheet. This type of activity may be their first, additional help 
will most likely be warranted.

• It could be helpful to have some additional support available – possibly invite cycle 
2 or 3 students to be helpers?

Special attentions for Tier 3

• This activity may be challenging and frustrating for some children at Tier 3. Be ready 
to provide lots of support and possibly breaking down the activity in intervals with 
breaks.

• Some children may also be ready to ‘talk’ about what they like but not want to build 
a collage. You can offer to be their ‘assistant’ and do the cutting and gluing. This way 
they can participate in the activity without becoming overwhelmed.
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Tier 1 universal practices – for the whole group

• Using images from the book with the emotion photo cards (e.g. frustration, anger, 
sadness, loneliness). Children can play at matching emotions with events in the book. 

• Having a follow up discussion while encouraging the children to share when they have 
felt a similar emotion (i.e. times when they were feeling too small or too big ). Naming 
who was there to help and what helped them to feel better. 

• Priming softness and sadness are key in helping children to adapt to situations that 
didn’t work as they expected. 

Tier 2 targeted practices – for some children in a small-group setting

• Replaying the match-up game with a small group (2 or 3) of selected children at Tier 2 
by using images from the book with the emotion photo cards, or with personal photos 
to help illustrate when they felt the same way.

• Exploring when THEY have felt frustrations with being too small or told that they are too 
tall/too big to do something or go somewhere. 

• Encouraging their emotional expression and putting the emphasis on their sadness 
when things don’t go as they wish. Priming softness and sadness are key in helping 
children to adapt to situations that didn’t work as they expected.  

Tier 3 individualized practices – for few children on a one-to-one basis

• Replaying the match-up game with a child at Tier 3, with support of an adult, by using 
images from the book with the emotion photo cards, or with personal photos to help 
illustrate when they felt the same way.

• Exploring when THEY have felt frustrations with being too small or told that they are too 
tall/too big to do something or go somewhere. 

• Encouraging their emotional expression and putting the emphasis on their sadness 
when things don’t go as they wish. Priming softness and sadness are key in helping 
children to adapt to situations that didn’t work as they expected. 

Materials needed

• Book, or separate printed pages of the book if desired 
• Emotion face cards

MATCHING EMOTIONS

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
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https://www.cebmmember.ca/_files/ugd/931e65_516a84c77b494f248b75ef22557beca7.pdf
https://www.cebmmember.ca/_files/ugd/931e65_516a84c77b494f248b75ef22557beca7.pdf


Adaptations for special needs:

• It might be helpful to ask for personalized photos and use descriptive                
language with the child to help them better understand the emotion being 
portrayed.

• Using less pages to create the sequencing, select 2-4 pages. 
• Making direct links with specific examples seen within the classroom or playground. 

Being concreate will help them connect with the activity.

Special attentions for K4:

• Using less pages to create the sequencing, select 2-4 pages. 
• Making direct links with specific examples seen within the classroom or playground. 

Being concreate will help them connect with the activity.

Special attentions for Tier 3

• Using less pages to create the sequencing, select 2-4 pages. 
• Making direct links with specific examples seen within the classroom or 

playground. Being concreate will help them connect with the activity.

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
and Lucie Brisebois (RSB) with the collaboration of K4-K5 teachers
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EMOTIONAL RELEASE ACTIVITIES

OUTDOOR ACTIVITY

EHDAA

EHDAA * See instructions at the back of the card

This toolkit was developed by Martine Demers and Catherine Korah (CEBM), 
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Tier 1 universal practices – for the whole group

• Role playing – acting out each emotion separately (show a visual) – maybe link to 
the book “I Can Dance My Feelings”

• Fast and slow walk
• Different animal walks (some with the head upside down)
• Going wild like an animal
• Zumba – free dance and feeling their bodies

Tier 2 targeted practices – for some children in a small-group setting

• Repeating this activity with a small-group (2 or 3) of selected children at Tier 2 in an 
alternate location with fewer distractions. 

• Providing some additional time and space to help the children release their pent-up 
energy.

• Selecting the music and movements according to the children’s needs.

Tier 3 individualized practices – for few children on a one-to-one basis

• Repeating this activity with a child at Tier 3 in an alternate location, on a one-to-
one basis, with the support of an adult (could perhaps invite a friend). 

• Providing some additional time and space to help the children release their pent-up 
energy.

• Selecting the music and movements according to the children’s needs.

Materials needed

• Music
• Visuals
• Adult modeling the movements

https://www.cebmmember.ca/_files/ugd/931e65_7d939f0f15ef4117bbd7a2037a06923b.pdf


EMOTIONAL RELEASE ACTIVITIES
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Adaptations for special needs:

• Adapting this activity according to the children’s gross motor abilities.
• Some high-level energy activity may be triggering for some children with special 

needs. Adapting the energy level of the activity according to their needs.

Special attentions for K4:

• This activity may be best done in small groups in order for the 4-year-olds to have 
the support they need.

Special attentions for Tier 3

• Some high-level energy activity may be triggering for some children at Tier 3. 
Adapting the energy level of the activity according to their needs.

EHDAA
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